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With the developments in science and technology, it has become mandatory to make
arrangements in education and training programs that will meet the needs of the age.
This study aimed to compare and examine the 2018 Primary School Mathematics
Course Curriculum and the 2024 Primary School Mathematics Course Draft
Curriculum published by the Ministry of National Education (MEB). A qualitative
research model was used in this research. The research was carried out with the
document review method, which is one of the data collection methods. In the research;
Bloom's program elements based curriculum evaluation was taken as the criterion and
the purpose, program approach and philosophy, units, evaluation dimension and
educational status dimension were also included in the examination. The data were
interpreted and given in the form of tables. In the analysis of the data; the sample was
selected from the data subject to analysis and categories were created in this context.
When the 2018 and 2024 Primary School Mathematics Course Curriculums were
compared, it is prominent that the program philosophy is clearly stated in the 2024
program and the stated philosophy is more up-to-date. The adoption of a process-
oriented, skill-based and thematic approach in the 2024 Primary School Mathematics
Course Draft Curriculum instead of the unit-based approach in the 2018 Primary
School Mathematics Course Curriculum appears as a structure that supports student
development.

2018 Y1l1 Ilkokul Matematik Dersi Ogretim Programi ile 2024 Yil1
Ilkokul Matematik Dersi Taslak Ogretim Programinin Karsilastirmal

Olarak incelenmesi

Makale Bilgileri Oz
Bilim ve teknolojideki gelismelerle birlikte egitim Ogretim programlarinda ¢agin
ihtiyaglarmna cevap verecek diizenlemelerin yapilmasi zorunlu hale gelmistir. Bu
Anahtar Kelimeler: aragtirmada Milli Egitim Bakanhgi'min (MEB) yaymladig 2018 ilkokul Matematik Dersi
. . Ogretim Programi ile 2024 Ilkokul Matematik Dersi Taslak Ogretim Programinmin
Matematik Dersi

{lkokul égretim Programi1
Miifredat

Yiikleme: 20.10.2024
Diizeltme: 22.11.2024
Kabul: 20.12.2024

kargilagtirilarak incelenmesi amaglanmigtir. Bu aragtirmada nitel arastirma modeli
kullanilmistir. Arastirma, veri toplama yontemlerinden olan dokiiman incelemesi yontemi
ile gerceklestirilmistir. Arastirmada; Bloom'un program ogeleri temelli 6gretim programi
degerlendirmesi Olglit alnarak amag, program yaklasimi ve felsefesi, {iiniteler,
degerlendirme boyutu ve egitim durumu boyutu da incelemeye dahil edilmistir. Veriler
tablolar halinde yorumlanarak verilmistir. Verilerin analizinde; 6rneklem analize konu olan
verilerden segilerek bu baglamda kategoriler olusturulmustur. 2018 ve 2024 Ilkokul
Matematik Dersi Ogretim Programlari karsilagtirildiginda, 2024 programinda program
felsefesinin agik olarak belirtilmesi ve belirtilen felsefenin daha giincel olmasi 6ne
cikmaktadir. 2018 flkokul Matematik Dersi Ogretim Programinda yer alan iinite temelli
yaklagim yerine 2024 ilkokul Matematik Dersi Taslak Ogretim Programinda siireg odakls,
beceri temelli ve tematik yaklasimin benimsenmesi; 6grencilerdeki gelisimi destekleyici bir
yapi olarak karsimiza ¢itkmaktadir.
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taslak 6gretim programinin karsilastirmali olarak incelenmesi, Akademik Egitim ve Sosyal Bilimler Dergisi (AESD), 1,(1), 1-23.




Bas, M. & Unal, S. N.
Giris

Teknoloji ve bilimde yasanmakta olan degisimler ve gelismeler insan yasaminda etkisini
gosterirken ayni zamanda egitim konusuna da etki etmektedir. Insan hayata geldigi andan itibaren
yasami1 boyunca egitim siireci icerisinde yerini almaktadir. Bu siireg igerisinde insanlarin duygulari,
davraniglari, sosyal becerileri ve bir¢cok oOzellikleri gelisim gostermektedir (Aktan, 2019). Egitim
insanlara yeni bilgiler edinmesine, beceriler gelistirmesine olanak saglayan bir siirectir (Akytiz, 2004;
Varis, 1988). Insanlar egitim ile birlikte kendi istekleri dogrultusunda belirli bir amag cercevesinde
degisiklikler olusturabilmektedir (Ertiirk, 1994). Egitim sosyal bir sistem olmakla birlikte; 6grenci,
O0gretmen, 0gretim programi, veli, okul — smif yonetimi gibi dgeleri biinyesinde barindirmaktadir. ve
bu ogeler igerisinde yap:1 tas olarak 6gretmen, 6grenci ve dgretim programlari goriilmektedir. Verimli

bir egitim icin egitimin igerisinde barindirdig1 Ogelerin birbiriyle uyumlu olmasi gerekmektedir

(Aktan, 2019).

Egitim ile birlikte bireysel ve toplumsal hayat i¢in gerceklestirilmek istenen bir¢cok amag
bulunmaktadir. Bu amaglarin gergeklestirilebilmesinin yegane yolu egitimde amagli, planh ve diizenli
olunmasidir (Murat, Aslantas ve Ozgan, 2006). Bagka bir ifade ile egitim faaliyetlerinden istedigimiz
sonuglar1 alabilmek igin, egitim siirecinin igerisinde yiiriitillen faaliyetlerin kasitli ve bir plan
dahilinde olmasi gerekmektedir (Aktan, 2019). Cagin ihtiyaglarina karsilik verebilecek egitim 6gretim
programlarinin gelistirilmesi egitim sistemine nitelik kazandirabilecek 6lciit olabilmektedir (Orbeyi ve
Giiven, 2008). Egitim ve 0gretim programlari sayesinde egitim — 6gretim siirecinde planli ve sistemli
bir isleyis gerceklesmektedir (Anderson vd., 2010). Bu baglamda egitim ve Ogretim programlari
sayesinde Ogrencilerin kazanmalar1 hedeflenen tutum, deger, beceri ve bilgi daha planl bir sekilde

bireylere aktarilmaktadir (Bas, 2022).

Programlar, ulasilacak hedefleri ve belirli stratejilere gore diizenlenecek igerigi, uygulanacak
yontemleri ve hedeflere ne dl¢iide ulasilabildigini gosteren degerlendirme kriterlerini kapsamaktadir
(Gbziitok 2003). Tlkogretim kurumlarinda da tipki diger diizeydeki egitim kurumlarinda oldugu gibi
egitim uygulamalarindaki niteligi etkileyen 6nemli degiskenlerden biri egitim 6gretim programlaridir
(Yilmaz 2006). ilkogretimde temel hedef; dgrencileri yasama ve bir iist dgrenime hazirlamaktir.
Hkégretim programlarinda bulunan her dersin ayr1 énemi ve bir rolii vardir ama bunlar icinde
matematik dersinin yeri farklidir. Matematik dersinin temel egitimde etkili bir sekilde 6gretilmesi ve

bu siiregte 6grencilerde yilma durumunun olusturulmamasi 6nemlidir (Baykul, 2012).

Yapilan bu ¢alismada Bloom'un program oOgeleri temelli 6gretim programi degerlendirmesi
Ol¢iit alinmis ve buna dayali olarak amaglar, iiniteler, egitim durumu boyutu ve degerlendirme
boyutu (Sénmez ve Alacapinar, 2015) ile programin felsefesi, programin yaklasimi da
degerlendirmeye eklenerek ve 2024 taslak matematik dersi 6gretim programlar: karsilastirmal olarak

degerlendirilmek igin ele alinmistir. Bu baglamda, literatiirde bulunan ¢alismalar incelendigi zaman,
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yenilenen ve giincellenen 2024 programinin yeni askiya ¢ikmasi nedeniyle kapsamli bir sekilde

matematik dersi 6gretim programi degerlendirmesine dahil edilmedigi goriilmektedir.

Alan yazin incelendiginde ilkokul matematik dersi 6gretim programi kapsaminda yapilan
aragtirmalar incelendiginde; 6lgme ve degerlendirme boyutu (Orbeyi ve Giiven, 2008; Arseven,
Kontas ve Arseven, 2014; Toptas, 2011; Delil, Ozcan ve Islak, 2020; Yildiz ve Giirgen, 2021; Kiling,
2018), ders ve calisma kitaplar: boyutu (Sevimli ve Kul, 2015; Bulut, Boz ve Yavuz, 2016; Bulut, 2015;
Dalkiran, 2023), 6gretmen ve dgrenci goriisleri kapsaminda (Dagdelen ve Unal, 2017; Bayraktar ve
digerleri, 2016; iskenderoglu ve Uzuner 2017; Ozdemir, Bayraktar ve Yilmaz, 2017; Cakir ve Kiling
2016; Yurtbakan, iskenderoglu ve Sesli, 2016; Uygun, Gokkurt ve Neslihan, 2016; Gokkurt, Soylu ve
Demir, 2015; Giindogdu ve digerleri, 2012; Oksiiz, 2015; Duru ve Korkmaz, 2010, Turan ve Tabak,
2020; Kiling ve Anilan, 2019; Ozmantar ve Oztiirk, 2017; Bayar, 2021; Cakir ve Kiling, 2016; Karademir
ve Deved, 2021; Incestz, 2019; Bal, Turan ve Kayiran,2021; Basar ve Yal¢in, 2019; Turan, 2021;
Dai, 2019, Bal ve Gezgin, 2021; Aktas, 2021; Turan, 2019), 6gretim siireci boyutu (Bekdemir ve Bas,
2017; Ersoy ve Okstiz, 2016; Kurnaz ve Kutlu, 2016; Bas, 2016; Ding-Artut, ve Tarim, 2016; Giing6r ve
Cavus, 2015; Simsek ve Nihat, 2015; Hannula, 2014; Bas, 2015; Isik ve Kar, 2011; Peker ve Halat, 2008;
Albayrak ve Tas, 2020; Giizel ve Coskun, 2023; Aydin ve Sakar, 2020; Ciftgi, 2017; Ozgelik, 2017;),
beceri kapsaminda (Demir ve Vural, 2017; Giines ve Uygun, 2016; Ozmantar ve Oztiirk, 2017; Cetin ve
Oztiirk, 2020;), diger baglamlarda ve temel 6zellikler kapsaminda (Cil, Kuzu ve $imsek, 2018; Bas,
2017; Goziitok, 2003; Umay, Cikla ve Duatepe, 2006; Oksiiz, 2015; Ozmantar, 2017; Erdogan, Hamurcu
ve Yesiloglu, 2017; Sezgin Memnun, 2013; Batdi, 2014; Ugﬁncﬁ ve Tertemiz, 2012; Ozmantar ve
Oztiirk, 2016; Erbilgin, 2014; Ozdemir, 2009; Peker, 2009; Tertemiz, 2003; Filiz ve Ergan, 2020;
Cetinbag, 2019; Dogan, 2020; Ersoz, Oztiirk ve Demir, 2023; Uredi ve Ulum, 2019; Yolcu, 2022; Agag,
2023; Yorulmaz, Cekirdek¢i ve Onal, 2021; Ertiirk, 2023; Yaris, 2022; Soylemez, 2021; Gezgin, 2020;
Ozkale ve Memis, 2022; Bas, 2017, Incirci ve Sirem, 2020; Oztiirk ve Ozmantar, 2019; Deveci ve Aykag,

2020; Aktas, 2021) arastirmalar yapildig1 goriilmektedir.

Literatiirde bulunan c¢alismalar incelendigi zaman, yenilenen ve giincellenen 2024
programinin yeni askiya c¢ikmasi nedeniyle kapsamli bir sekilde matematik dersi 6gretim programi
degerlendirmesine dahil edilmedigi goriilmektedir. Ayrica, literatiirde 2024 ilkokul matematik dersi
taslak 0gretim programina yonelik hicbir ¢calisma bulunmadigindan, bu ¢alismanin literatiire 6nemli
katkida bulunacagi ve ileride yapilacak program degerlendirme calismalarina kaynaklik edecegi
diistintilmektedir. Bu ama¢ dogrultusunda calismada 2018 ve 2024 yili matematik dersi 0gretim
programlarinin karsilastirmali olarak degerlendirilmesi hedeflenmistir. Bu hedef dogrultusunda

asagidaki sorulara yanit aranmistir:

1. 2018 ve 2024 yili programlarinda vizyona yer verilmis midir?
2. 2018 ve 2024 yil1 programlarinda program yaklasimina yer verilmis midir?
3. 2018 ve 2024 yil1 programlarinda hedefler boyutu belirtilmis midir?

3.1. 2018 ve 2024 y1li programlarinda hedefler belirtilmis midir?
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3.2. 2018 ve 2024 yili programlarinda kazanimlara nasil yer verilmistir?

4. 2018 ve 2024 y1ili programlarinda igerik boyutu nasil verilmistir?

41. 2018 ve 2024 yih programlarinda 6grenme alanlarina, iinitelere, becerilere, degerlere,
aradisiplinlere yer verilmis midir?

5. 2018 ve 2024 yih programlarinda egitim durumlar1 boyutu belirtilmis midir?
5.1. 2018 ve 2024 yili programlarinda dgrenme Ogretme siireglerine, etkinlik 6rneklerine
iliskin agiklamalara, kazanimlar ve etkinlikler i¢in agiklamalara ve ders saatlerine iliskin
agiklamalara yer verilmis midir?

6. 2018 ve 2024 y1ili programlarinda degerlendirme boyutu belirtilmis midir?
Yontem

Arastirmanin Modeli

Yapilan bu arastirmada nitel arastirma modeli tercih edilmistir. Arastirmaci nitel arastirma
modelinde goézlem, goriisme, dokiiman incelemesini kullanarak belirli bir olguyu, kavrami anlayip
bunu agiklamaya ¢alisir (Merriam,1998). Yapilan bu arastirmada da, nitel arastirma modellerinden biri
olan betimsel durum ¢alismasi ise kosulmustur. Durum ¢alismalarinda bir veya daha fazla olay, olgu,
program, ortam, sosyal bir grup gibi birimlerin derinlemesine analiz edilmesi s6z konusu olmaktadir.
Biitiinctiil bir yap1y1 temsil eden durum calismalarinda bir 6gretmen, 6grenci ya da yeni uygulamaya
konan 6gretim programi gibi sistemler durumu olusturabilmektedir (Stake, 1995; Yin, 2003). Yapilan
bu arastirmada, 2018 ve 2024 ilkokul matematik dersi Ogretim programlar1 karsilastirmali olacak

sekilde ve detayli bigimde betimlenmeye ¢alisilmistir.

Nitel arastirma yaklasiminda; arastirmalar gerceklestirilirken genellikle veri toplama araci
olarak goriisme, gozlem, dokiiman incelemesi tercih edilmektedir (Ekiz, 2003; Kus, 2003; Yildirim ve
Simsek, 2008). Yapilan arastirmanin verilerini 2018 ve 2024 taslak matematik dersi 6gretim programi
olusturdugu icin veri toplama aract olarak dokiiman incelemesi tercih edilmistir. Calismada veri
kaynagin1 MEB tarafindan onayli 2018 matematik dersi 6gretim programi ve 2024 taslak matematik
dersi 6gretim programi olusturmaktadir. flkokul matematik dersi dgretim programi &lgiit olarak
belirlendigi icin 2018 matematik dersi 6gretim programi incelenirken program sadece ilkokul boyutu

ile ele alinmistir.

Yapilan bu arastirmada dokiiman incelemesi veri toplama yontemi olarak segilerek bulgulara
ulagilmistir. Dokiiman incelemesi veri toplama yoOntemi olarak segilerek bulgulara ulasilmistir.
Dokiiman incelemesi, amag¢ edinilen olgular, durumlar hakkinda bilgileri biinyesinde barindiran
yazili kaynaklarin analiz edilmesidir (Yildirim ve $imsek, 2016). Dokiimanlara ulagma, orjinalliginden
emin olmak icin kontrol etme, dokiimanlar: anlayarak veriyi analiz etme ve bu verileri kullanma;
dokiiman incelemesi gerceklestirilirken arastirmacinin Ozenle takip etmesi gereken adimlardir
(Yildirim- Simsek, 2016). Gergeklestirilen bu calismada dokiiman incelemesinde takip edilmesi

gereken adimlar uygulanmis ve bu kapsamda ilk olarak arastirma igin gerekli dokiimanlara

4
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ulasilmistir. Tkinci adimda arastirma icin belirlenen dokiimanlarin orjinallikleri kontrole dilmistir. Bu
anlamda Talim ve Terbiye Kurulunun ve Milli Egitim Bakanliginin ag sayfasindan erisilmis olan
program kitaplar1 oldugu haliyle ¢alismada kullanilmastir. Uciincii adimda ise arastirma icin secilen
dokiimanlarin anlamlandirilmasi  saglanmistir. Dokiimanlar kendi iglerinde birbirleriyle
karsilastirilarak belli bir sistemdeyken ¢oziimleme yapilmalidir (Yildirim ve Simsek, 2011). Bu amagla
O0gretim programlar1 hem tek hem birbiriyle karsilastirmali olacak sekilde ve arastirmacinin hedefine
uygun olusturulmus olan alt problem durumlarina gére incelenmistir. Son olarak ise veri analizine

gecilmistir. Gergeklestirilen veri analizinde asagidaki asamalar takip edilmistir:

> Orneklemi, analize konu olan veriden olusturma: Amagsal drnekleme yontemi olan olgiit

orneklem ile ¢alismanin 6rneklemi olusturulmustur.

> Kategorileri gelistirme: Calismada kategoriler dnceden saptanmamistir. Ogeler incelenip
degerlendirildikce acik yaklasim dogrultusunda kategoriler olusturulmustur (Bilgin, 2014).
Kisaca, analiz birimlerinin ne tiir 6zellikler tasidig1, program kitaplari tekrarli bir sekilde
incelenerek saptanmistir. Calismay1 gerceklestiren arastirmacilar bagimsiz bir sekilde
kategori meydana getirmis, iki arastirmacinin meydana getirdigi analiz birimlerine ait
kategorilerden tesadiifi bigimde belirlenmis olan 3 birimde bulunan kategoriler kendi
kategorileriyle karsilastirilarak goriis birligi ve ayriligi sayilar tespit edilmis kategorilerin
giivenirligi Miles & Huberman'in (1994) formiili (Giivenirlik=goriis birligi/goriis
birligi+goriis ayrilig1) tercih edilerek .92 olarak hesaplanmistir. Elde edilen uyum katsayisi

kategorilerin yiiksek giivenirlikte kullanilabilecegini gostermektedir.

> Analiz birimini saptama: 2018 matematik dersi 6gretim programi ve 2024 taslak matematik
dersi 0gretim programlarinin; vizyon, program yaklasimi, hedefler, igerik, egitim durumlar:
ve degerlendirme boyutlar1 ¢alismanin analiz birimini olusturmustur. Bloom’un program
ogelerine dayali olan Ogretim programi degerlendirmesi yapilan bu calismada temele
alinmistir. Bu dogrultuda amag, iinite, egitim durumu ve degerlendirme kapsami calismanin

(Sonmez ve Alacapinar, 2015) analiz birimini olusturmustur.

> Sayisallastirma: Olusturulan kategoriler yardimiyla verileri anlama ve analiz adimlarina
gecilmistir. Boylelikle bu adimda olusan kategorilerin frekanslarinin nicelligi saglanmistir.
Sayisallastirma adiminda oncelikle her program ayri ayri incelenerek analiz birimlerinin
programlarda bulunup bulunmadig: tespit edilmis, boylelikle frekanslar ortaya ¢ikarilmistir.
Elde edilen veriler tablolastirilmis ve calismayi1 gerceklestiren arastirmacinin yapmis oldugu

yorumlar1 destekleyebilmek adina programlardan alintilara da yer verilmistir.

Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi

Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
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olan “Bilimsel Arastirma ve Yayimn Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Bulgular

Tablo 1. 2018 ve 2024 Yillarindaki Programlarda Felsefe

2018

2024

>

Tirkiye Yiizyih Maarif Modeli; bireyin
biitiinciil gelisimini amaglayan, koklii bir
gecmise sahip Tirk milli egitim
sisteminin dijital caga, modernlesmeye ve
teknolojik gelismelere duyarliligini, yeri
geldiginde bu gelismelere Onciiliik
edebilme istek ve potansiyelini yansitan
bir anlayisla gelistirilmistir. Tkokul
Matematik Dersi Ogretim Programi’nda,
Ogretim programlarinin temel Ggeleri,
Turkiye Ylizyih Maarif Modeli'nin
benimsedigi ilke ve yaklasimlarla bu
modelin bilesenlerine gore
sekillendirilmistir.

2018 Ilkokul Matematik Dersi Ogretim Programi’'nda felsefe basligr bulunmamaktadir. 2024

Tlkokul Matematik Dersi Ogretim Programinda ise Ilkokul Matematik Dersi Ogretim Programi’nin

Temel Felsefesi ve Ozel Amaclari ana baslig1 altinda programin felsefesine yer verilmistir.

Tablo 2. 2018 ve 2024 Yillarindaki Programlarda Program Yaklasimi

2018

2024

> Unite Temelli Yaklasim
» Sarmal Yaklagim

YV V V V

Tematik Yaklasim
Biitiinciil Yaklasim
Stire¢ Odakli Yaklagim
Beceri Temelli Yaklagim

2018 Matematik Dersi Ogretim Programinda Program Yaklagimi bagligi bulunmamaktadir.

2018 Matematik Dersi Ogretim Programinda Unite Temelli ve Sarmal Yaklagim bulundugu tespit

edilmistir. 2024 Taslak Ilkokul Matematik Dersi Ogretim Programi'min Temel Felsefesi ve Ozel

Amaglar1 baghg altinda siire¢ odakli yaklasim oldugu belirtilmistir. Ilkokul Matematik Dersi Ogretim

Programi’min Yapisi ana baghgi altinda ise flkokul Matematik Dersi Ogretim Programimin Igerik

Tasarimi alt basliginda Beceri Temelli Yaklasim ve Tematik Yaklasim izlendigi tespit edilmistir.
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2018

2024

» Okul Oncesi egitimi tamamlayan

ogrencilerin bireysel gelisim siirecleri goz
oniinde bulundurularak bedensel,
zihinsel ve duygusal alanlarda saghkl
sekilde gelisimlerini desteklemek
hedeflenmistir.

Tlkokulu tamamlayan Ogrencilerin
gelisim diizeyine ve kendi bireyselligine
uygun olarak ahlaki biitiinliik ve 06z
farkindalik cercevesinde, 6z giiven ve 6z
disipline sahip, glindelik hayatta ihtiyag
duyacag temel diizeyde sozel, sayisal ve
bilimsel akil yiiriitme ile sosyal becerileri
ve estetik duyarliligi kazanmis, bunlar
etkin bir sekilde kullanarak saglikli hayat
yonelimli bireyler olmalarimi saglamak
hedeflenmistir.

Ortaokulu tamamlayan Ogrencilerin,
ilkokulda  kazandiklar1  yetkinlikleri
gelistirmek suretiyle milll ve manevi
degerleri benimsemis, haklarin1 kullanan
ve sorumluluklarini yerine getiren,
“Turkiye Yeterlilikler Cercevesi’nde ve
ayrica  disiplinlere  6zgii' alanlarda
ifadesini bulan temel diizey beceri ve
yetkinlikleri kazanmis bireyler olma-
lafin1 saglamak hedeflenmistir.
ogrencilerin,
ilkokulda ve ortaokulda kazandiklar:

Liseyi tamamlayan

yetkinlikleri gelistirmek suretiyle, milli
ve manevi degerleri benimseyip hayat
tarzina donustirmiis, tretken ve aktif
vatandaslar olarak yurdumuzun iktisadi,
sosyal ve Kkiiltiirel kalkinmasina katkida

bulunan, “Tirkiye Yeterlilikler

Cercevesi’nde ve ayrica disiplinlere 6zgii’

alanlarda ifadesini bulan temel diizey
beceri ve yetkinlikleri kazanmuis, ilgi ve
yetenekleri dogrultusunda bir meslege,
yliksekdgretime ve hayata hazir bireyler
olmalarini saglamak.

Matematiksel okuryazarlik becerilerini
gelistirebilecek ve etkin bir gekilde
kullanabilmeleri hedeflenmistir.
Matematiksel kavramlar:i anlayabilecek,
bu kavramlar: giinliik hayatta
kullanmalar1 hedeflenmistir.

Problem ¢6zme surecinde kendi diislince
ve akil vyiiriitmelerini rahatlikla ifade
edebilecek, bagkalarinin matematiksel
akil yiiriitmelerindeki eksiklikleri veya
bosluklar: gorebilmeleri hedeflenmistir.
Matematiksel diisiincelerini mantikli bir
sekilde aciklamak ve paylasmak icin

Benimsenen = model ve  yaklasim
gercevesinde matematik Ogretme-
ogrenme siirecini ilgi gekici, etkilesimli,
glincel, bireyin ve toplumun ihtiyaglarina
duyarli hale getirilerek Ogrencilerin
O0grenmeye olan ilgilerinin artirilmasi ve
matematigin ginliik yasam
deneyimlerinin  bir  parcast  haline
getirilmesi hedeflenmektedir.
Ogrencilerin daha ¢ok bilgi edinimi
yerine matematiksel bilgiye ulasmay1
saglayan becerilere sahip olmalari,
edindikleri bilgiler arasindaki iligkileri
sorgulayarak eski ile yeni bilgilerini bir
biitin ~ olarak  yapilandirabilmeleri
hedeflenmistir.

Ogrencilerin bireysel ve grup igi
sorumlulugunu tesvik ederek 6grenmeye
iliskin egilimlerinin ve sosyal-duygusal
Ogrenme  becerilerinin  gelistirilmesi
hedeflenmistir.

Matematik alan becerileri olan
matematiksel muhakeme, matematiksel
problem ¢6zme, matematiksel temsil, veri
ile calisma ve veriye dayali karar verme,
matematiksel arag ve teknoloji ile calisma
becerilerini etkin bir sekilde kullanmalar1
hedeflenmistir.

Kavramsal, sosyal-duygusal 6grenme ve
okuryazarlik becerilerini matematik alan
becerileri ile biitiincil bir sekilde
matematik Ogrenmenin hem siirecine
hem de sonuglarina  yansitmalari
hedeflenmistir.

Mevcut becerilerini kullanarak
matematiksel bilgiye ulasabilmeleri ve bu
siirecte edindigi bilgileri yeni becerile re
doniistiirebilmeleri

Matematik O6grenme egilimlerinin
farkinda olmalar1 ve bu surecte
egilimlerini gelistirmeleri hedeflenmistir
Sahip oldugu degerleri —matematik
O0grenme  silirecine  yansitabilmeleri,
matematik Ogrenme surecinde yeni de-
gerler edinebilmeleri ve var olan
degerlerini
hedeflenmistir.
Matematik O0grenme surecinde edindigi
matematiksel bilgi, beceri, egilim ve
degerleri, karsilasabilecegi farkli 6grenme
surecilerine, diger derslere ve gilinliik

gelistirebilmeleri

yasamlarina
hedeflenmistir.
Bireylerin cagin gerektirdigi becerilerle

yansitabilmeleri
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matematiksel terminolojiyi ve dili dogru

donatilmasini hedeflemektedir.

kullanabilmeleri hedeflenmistir. > Kavramsal ve alan becerilerinin egilimler,
Matematigin anlam ve dilini kullanarak sosyal-duygusal Ogrenme becerileri ve
insan ile nesneler arasindaki iligkileri ve okuryazarlik becerileri ile etkilesim
nesnelerin birbirleriyle iligkilerini icinde gelisimi hedeflenmistir.
anlamlandirabilmeleri hedeflenmistir. > Ote yandan Tiirkiye yiizyih maarif
Ustbiligsel ~ bilgi ~ ve  becerilerini Model'inin biitiinciil egitim anlayisina
gelistirebilecek, kendi Ogrenme uygun bicimde ilkokul matematik dersi
siireclerini bilingli bi¢imde O0gretim programi ile bireye, cevreye ve
yonetebilmeleri hedeflenmistir. topluma iliskin degerlerin desteklenmesi
Tahmin etme ve zihinden islem yapma ve matematik Ogretme-ogrenme
becerilerini etkin bir sekilde uygulamalarinin bu degerlerle
kullanabilmeleri hedeflenmistir. zenginlestirilerek bireye, cevreye ve
Kavramlar1 farkli temsil bigimleri ile topluma duyarli bir nitelige ulasilmasi
ifade edebilmeleri hedeflenmistir. hedeflenmistir.

Matematigi Ogrenmede deneyimleriyle > Degerlerin bilgi, tutum ve davranis
matematige yonelik olumlu tutum boyutlarinda olusturulmasi ve
gelistirerek matematiksel prob- lemlere gelistirilmesi hedeflenmektedir

0z giivenli bir yaklasim gelistirmeleri > Matematik 6grenme ve 6gretme surecinin

hedeflenmistir.
Sistemli, dikkatli, sabirli ve sorumlu olma

disiplinler aras1 baglam, problem ve
etkilesimle daha nitelikli, faydali ve ilgi

ozelliklerini gelistirebilmeleri cekici bir hale getirilmesi hedeflenmistir.
hedeflenmistir.
> Arastirma yapma, bilgi {iretme ve

kullanma becerilerini gelistirebilmeleri
hedeflenmistir.

> Matematigin sanat ve estetikle iligkisini
fark edebilmeleri hedeflenmistir.

> Matematigin insanligin ortak bir degeri
oldugunun bilincinde olarak matematige
deger vermeleri hedeflenmistir.

2018 Matematik Dersi Ogretim Programinda; 2018 Matematik Dersi Ogretim Programinin
Amaglar1 baghgi altinda amagclara/hedeflere yer verilmistir. 2018 Matematik Dersi Ogretim
Programi’nin Ozel Amaclar baslhig1 altinda programin amaglarina/hedeflerine yer verildigi tespit
edilmistir.2024 Ilkokul Matematik Dersi Ogretim Programi'nin Temel Felsefesi ve Ozel Amaglart
bagligi altinda programin hedeflerine yer verilmistir. 2024 Ilkokul Matematik Dersi Ogretim
Programi’'min Uygulanmasina Iliskin Esaslar ana baghiginin Programlar Arasi Bilesenler alt baglig
alinda da hedeflere yer verilmisgtir. 2024 TIlkokul Matematik Dersi Ogretim Programi’min
Uygulanmasina [ligkin Esaslar ana baghgmin altinda disiplinlerle iligkilendirmelerdeki hedeflere yer

verilmistir.

Tablo 4. 2018 ve 2024 Yillarindaki Programlarda Kazanimlar

Sinif 2018 2024 (6grenme ciktisi)
1. Siuf 36 19
2. Simf 50 25
3. Siuf 72 34
4. Sif 71 34
Toplam 229 112
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2018 Matematik C)gretim Programlarinda kazanim ifadesinde yer verilmisken 2024 Taslak

Matematik Dersi Ogretim Programinda kazanim ifadesine yer verilmemistir. Bu ifadenin yerine
“dgrenme giktilar1” ifadesi kullanilmigtir. 2018 Matematik Dersi Ogretim Programinda 6grenme ciktisi
bashgr bulunmamaktadir. 2018 Matematik dersi 6gretim programi ile karsilastirmali olarak ele
alindiginda kazanim sayilarina karsilik gelen 6grenme ¢iktilari sayilar: her smif seviyesi i¢in yaklasik
yar1 yartya azaltildig: tespit edilmistir. Bu kapsamda 2018 matematik dersi 6gretim programinda 229
olan kazanim sayist 2024 taslak matematik dersi Ogretim programinda 112'ye distiriildigii

goriilmektedir.

Tablo 5.2018 ve 2024 Yillarindaki Programlarda Ogrenme Alanlar:

2018 2024 (tema)
Sayilar ve Islemler Sayilar ve Nicelikler
Geometri Islemlerden Cebirsel Diisiinmeye
Ol¢me Nesnelerin Geometrisi

Veri Isleme Veriye Dayal1 Arastirma

YV VYV VY
YV VYV V V

Olaylarin Olasilig1 ve Veriye Dayali
Arastirma

2018 Matematik Dersi C)gretim Programinda 6grenme alanlari; sayilar ve islemler, geometri,
Olgme, veri igleme olmak tizere 4 tanedir. Matematik Dersi 1-8. Siniflar Ogrenme Alanlarinin Siniflara
Gore Dagilimi bashg: altinda yer almaktadir. 2024 taslak matematik dersi ogretim programinda
dgrenme alanlari bagligi bulunmamaktadir. 2024 Taslak Matematik Dersi Ogretim Programi'min
Temel Felsefesi ve Ozel Amaglari bashg altinda Igerik Cercevesi alt bashgi altinda matematik
ogretimindeki temalara yer verilmistir. 2018 matematik dersi Ogretim programinda tema

bulunmamaktadir.

Tablo 6. 2018 ve 2024 Yillarindaki Programlarda Uniteler

2018 2024

Y

1.Unite
2.Unite
3.Unite
4.Unite
5.Unite
6.Unite

YV YV YV VYV
YV VYV YV V

2018 Matematik Dersi Ogretim Programinda Unite Temelli Yaklagim benimsenmistir. 2018
Matematik Dersi Ogretim Programinda 6 {inite bulundugu tespit edilmistir. 2024 Taslak Matematik

Dersi Ogretim Programinda Tematik anlayis benimsenmistir bu sebeple de {inite bulunmamaktadur.
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Tablo 7. 2018 ve 2024 Yillarindaki Programlarda Beceriler

2018 2024
> Matematiksel okuryazarlik becerisi Sosyal-Duygusal Ogrenme Becerileri:
> Ust bilissel beceriler Temel Beceriler, Biitiinlesik Beceriler, Ust
» Tahmin etme ve zihinden islem yapma Diizey Diistinme Becerileri, Egilimler,
becerileri Alan Becerileri
> Aragtirma yapma, bilgi {iretme ve Okuryazarlik Becerileri: Dijital
kullanma becerileri Okuryazarlik, Finansal Okuryazarlik,
> Tletisim becerisi Siirdiiriilebilirlik Okuryazarlig:
> Bilgiyi {ireten, hayatta islevsel olarak Kavramsal Beceriler
kullanabilen, problem ¢ozebilen, elestirel Matematik Alan Becerileri: Matematiksel
diisiinen, girisimci, kararli, iletisim Muhakeme, Matematiksel Problem
becerilerine sahip, Cozme, Matematiksel Temsil ,Veri ile
» Anadilde iletigim Calisma ve Veriye Dayali Karar Verme,
» Yabana dillerde iletisim Matematiksel Arag ve Teknoloji Ile
» Matematiksel yetkinlik ve Caligma
bilim/teknolojide temel yetkinlikler Stire¢ Becerileri
> Dijital yetkinlik Matematiksel Temsil, Muhakeme ve
> Ogrenmeyi 6grenme Problem  Cozme  Alan  Becerileri;
> Sosyal ve vatandaslikla ilgili yetkinlikler Smiflandirma, Coziimleme, Gozleme
> inisiyatif alma ve girisimcilik Dayali Tahmin, Yorumlama,
» Kilturel farkindalik ve ifade Yapilandirma, Genelleme, Cikarim
> Yapma Gibi Biitiinlesik ve Temel

Becerilere Yer Verilmistir.

Islemsel Akicilik Becerisi

Genelleme Becerisi

Cozlimleme, Yorumlama, Karar Verme,
Yapilandirma, Genelleme, Cikarim
Yapma Gibi Biitiinlesik ve Temel
Beceriler
Biitiinlesik Beceriler:
Becerilere (Coziimleme, Smiflandirma,
Gozleme  Dayali  Tahmin  Etme,
Yapilandirma, Yorumlama,

Biitiinlesik

Degerlendirme, Sentezleme)
Ust Diizey Diisiinme Becerilerine (Karar
Verme)

2018 Matematik Dersi Ogretim Programinda; Matematik Dersi Ogretim Programinin Ozel

Amaglar1 baghgi altinda Matematiksel okuryazarlik becerisi, Ust biligsel beceriler, Tahmin etme ve

zihinden islem yapma becerileri Arastirma yapma, bilgi {iretme ve kullanma becerilerinin oldugu

tespit edilmistir.2024 flkokul Matematik Dersi Ogretim Programi'nin Uygulanmasina Iliskin Esaslar

ana baghgmin Programlar Aras: bilesenler alt baghg: altinda sosyal-duygusal 6grenme becerilerine,

degerlere ve okuryazarlik becerilerine yer verilmistir. Ilkokul Matematik Dersi Ogretim Programi’nin

Yapisi ana bashg altinda Ilkokul Matematik Dersi Ogretim Programinin Igerik Tasarimu alt basliginda

Matematiksel Alan Becerilerine yer verilmistir. llkokul Matematik Dersi Ogretim Programi'min Yapist

ana bashg altinda “Sayilar ve Nicelikler” ve “Islemlerden Cebirsel Diisiinme” Temalar: alt baslig1

altinda Matematiksel temsil, muhakeme ve problem ¢dzme alan becerileri; siniflandirma, ¢éziimleme,

gozleme dayali tahmin, yorumlama, yapilandirma, genelleme, ¢ikarim yapma gibi biitiinlesik ve

10
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temel becerilere yer verildigi tespit edilmistir. Ayni ana ve alt bashgin altinda islemsel akicilik,
genelleme, ¢oziimleme, yorumlama, karar verme, yapilandirma, genelleme, ¢ikarim yapma gibi
biitiinlesik ve temel becerilere yer verilmistir. ilkokul Matematik Dersi Ogretim Programi’'nin Yapist
ana baglig1 altinda yer alan Nesnelerin Geometrisi” Temast alt bashginda Biitiinlesik beceriler ve Ust

diizey diisiinme becerilerine yer verilmistir.

Tablo 8. 2018 ve 2024 Yillarindaki Programlarda Degerler

2018 2024
> Adalet > Dengeli
> Dostluk > Olgiilii
> Diiristliik > Tutarl
> Oz denetim > Kendisine, ailesine, milletine ve diinyaya
> Sabir faydali
> Saygi > Uretken
> Sevgi > Ahlakh
»  Sorumluluk » Caligkan
> Vatanseverlik
> Yardimseverlik

2018 Matematik Dersi Ogretim Programinda; Ogretim Programlarinin Perspektifi ana baglig
altinda Degerlerimiz alt baglig1 yer almaktadir. 10 tane kok degere yer verilmistir.2024 Ilkokul
Matematik Dersi Ogretim Programi’nin Uygulanmasina Iliskin Esaslar ana basliginin altinda yer alan

Programlar Arasi Bilesenler alt bashginda degerler kismina yer verilmistir.

Tablo 9. 2018 ve 2024 Yillarindaki Programlarda Ara Disiplinler

2018 2024

> » Fen bilimleri: Fen bilimleri olmak {tizere,
farkli disiplin ve alanlarin matematigi
kullandig1 baglam ve problemlere vurgu
yapmakta olup programin temalar: bu
baslik  altinda  farkli  disiplinlerle
iliskilendirilmistir.

2024 Ilkokul Matematik Dersi Ogretim Programi'nin Uygulanmasina iliskin Esaslar ana

bashiginin disiplinler aras1 ve beceriler arasi alt bashginin altinda disiplinlerle iliskiye yer verilmistir.
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Tablo 10. 2018 ve 2024 Yillarindaki Programlarmdaki Ders Saatleri

2018 2024
1. Unite 13 Nesnelerin Geometrisi 31
2. Unite 40 Ssyilar ve Nicelikler 81
- 3. Unite 0 I§1”er{11erden Cebirsel 50
uEt) > Diisiinmeye
- 4. Unite 36 Veriye Dayali Aragtirma 10
5. Unite 34 Okuma Temelli Planlama 8
6. Unite 25
Toplam 180 Toplam 180
1. Unite 42 Nesnelerin Geometrisi 36
2. Unite 35 Ssyilar ve Nicelikler 71
- 3. Unite 19 I§1"er{11erden Cebirsel 55
UE) > Diigiinmeye
o 4. Unite 36 Veriye Dayali Arastirma 10
5. Unite 21 Okuma Temelli Planlama 10
6. Unite 27 8
Toplam 180 Toplam 180
1. Unite 32 Nesnelerin Geometrisi 31
2. Unite 36 Sayilar ve Nicelikler 71
- 3 Unite 36 Iglfr?lerden Cebirsel 55
US) > Diisiinmeye
o 4. Unite 36 Veriye Dayali Aragtirma 15
5. Unite 22 Okuma Temelli Planlama 8
6. Unite 28
Toplam 180 Toplam 180
1. Unite 28 Nesnelerin Geometrisi 41
2. Unite 22 Sayilar ve Nicelikler 66
- 3 Unite a4 igl.f?r?lerden Cebirsel 50
g 5 Diisiinmeye
i 4 Unite 30 Olaylarm Olasilig1 ve 15
Veriye Dayali Arastirma
5. Unite 35 Okuma Temelli Planlama 8
6. Unite 31
Toplam 180 Toplam 180
Genel Toplam 720 Genel Toplam 720

2018 Matematik Dersi Ogretim Programinda Matematik Dersi 1-8.Smmflar Unite ve Zaman

Dagilimi1 bashg: altinda programdaki {initelerin siirelerine yer verilmistir. 2024 Taslak Matematik

Dersi Ogretim Programinda 1.3. flkokul Matematik Dersi Ogretim Programi’nin Temalari, Ogrenme

Ciktis1 Sayilar: ve Stireleri baslig1 altinda temalarin stirelerine yer verilmistir.

2018 ve 2024 Yillarindaki Programlarda Degerlendirme

2018 Matematik Dersi Ogretim Programinda Olgme ve Degerlendirme Yaklagimi bagligi

bulunmaktadir. Bashk altinda degerlendirmenin nasil gergeklesecegine dair; azami cesitlilik ve

esneklik anlayisina uygun olmasi gerekliligi belirtilmistir. Olcme ve degerlendirme uygulamalarina

iliskin ilkeler 7 madde halinde programda verilmistir. Bu maddelerde esas alinmasi gereken

unsurlarin vurgusu yapilmistir. Siireg degerlendirmesine vurgu yapilmistir. Ogrencilerin bireysel

farkliliginin 6nemi vurgulanarak bir tek 0l¢me ve degerlendirme yonteminin yeterli kalmayacag:
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belirtilmistir. Ogretmenlerin siireg igerisinde ogrencilerin aktifligi saglamasi geregine vurgu

yapilmustir.

2024 flkokul Matematik Dersi Ogretim Programi'nda flkokul Matematik Dersi Ogretim
Programi’nin Uygulanmasina Iliskin Esaslar ana basliginin altinda yer alan Ogrenme Kanutlar1 (Olgme
ve Degerlendirme) alt baslig1 altinda degerlendirme boyutuna iliskin bilgilere yer verilmistir. 2024
Tlkokul Matematik Dersi Ogretim Programi'nda degerlendirme; Ogrencilerin dgrenmelerine destek
olmasi geregince beceri temelli bir siire¢ esas alinmustir. Ofretim asamasinda &gretme-dgrenme
uygulamalar1 ile Ogrencilere sunulan yasantilar, 0grenci basar1 ve yeterlikleri dikkate alinarak
hazirlanmistir. Bu yeterlikler alana 0zgii becerilerin yaninda sosyal-duygusal Ogrenme ve
okuryazarlik becerilerinin, degerlerin, egilimlerin desteklenmesine yonelik olup bireysel farkliliklara
uygun olarak tasarlanmustir. Ogrenme ciktilarinin gergeklestirilme stirecleri 6grenme kartlari ile
sunulmustur. Ogrenme kanitlarinda dgretme-6grenme siireclerinin dlgiilmesi ve degerlendirilmesinde
kullanilan 6l¢me araglar1 yer almstir. Ilkokul Matematik Dersi Ogretim Programi’'nda farkli 6lgme
araclar1 kullanilarak Ogrencilere 6grenme diizeyleri, eksiklikleri veya kavram yanilgilar1 hakkinda
doniitler saglanmaktadir. Bu siiregte kullanilan 6lgme araglari geri bildirim esasina dayali olarak
Ogretim siirecine katkida bulunacak sekilde olusturulmustur. Programda yer alan 06l¢me ve
degerlendirme faaliyetleri araciligiyla ogrencilerin tiist diizey diisiinme becerileri ile dgrencilerin

yeterlikleri ve becerilerinin gelistirilmesi amaclanmistr.

Tartisma ve Sonug

2018 Tilkokul Matematik Dersi Ogretim Programi'nda felsefe bashgma ayri olarak yer
verilmemistir. 2024 Taslak Ilkokul Matematik Dersi Ogretim Programi'nda ise programin felsefesine
ayr1 baslik olacak sekilde yer verilmistir. Yasamin her alaninda anlam bulmaya ¢alismanin felsefi bir
tutum oldugu diisiiniildiigiinde ve bu tutumu ¢ocuklara asilamak i¢in onlara sunulan temel egitimin
de bir felsefesi olmasi yerinde bir diizenleme oldugu sdylenebilir. Nitekim yapilan c¢alismalar
cocuklarin kii¢iik yaslardan itibaren felsefeyle temasa geg¢melerinin 6nemi {izerine vurgu yapmistir

(Dirican, 2017; Polat, Avcy, Yalcin, Eroglu ve Yildiz, 2024).

2018 Matematik Dersi Ogretim Programinin igeriginde {inite temelli ve sarmal yaklagim
benimsenmigken 2024 Taslak ilkokul Matematik Dersi Ogretim Programi'nda ise siireg odakli, beceri
temelli ve tematik yaklagimlarin izlendigi sonucuna ulasilmistir. Programlarda izlenen yaklagimlarla
birlikte 6grencilerin gelisimlerinin yiiksek diizeyde olmasmin saglanmasi gerektigi soylenebilir.
Nitekim yapilan calismalarda; sarmal yaklasimla birlikte 6grencilerin kapsam ve derinlik olarak

gelisimlerinin amaclandigina yer verilmistir ( Kiling ve Duman, 2012).

2018 Matematik Ogretim Programlarinda kazamim ifadesi agik ve net bir sekilde yer

verilmigken 2024 Taslak Matematik Dersi Ogretim Programinda kazamim ifadesine yer verilmemistir.
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Programda bu ifadenin yerine “Ogrenme ciktilar1” ifadesinin kullanimi tercih edilmistir. 2018
Matematik Dersi Ogretim Programinda ise 6grenme ¢iktis1 bagligi bulunmamaktadir. 2018 Matematik
dersi Ogretim programi ile karsilastirmali olarak ele alindiginda kazanim sayilarina karsilik gelen
Oogrenme ¢iktilar1 sayilar: her smif seviyesi igin yaklasik yar:1 yariya azaltildig: tespit edilmistir. Bu
kapsamda 2018 matematik dersi 6gretim programinda 229 olan kazanim sayis1 2024 taslak matematik
dersi 6gretim programinda 112’ye diisiiriildiigii goriilmektedir. Turan (2019) gerceklestirmis oldugu
calismada smif ogretmenlerinden bazilarmnin 2018 o6gretim programindaki kazanim sayisinin fazla
oldugunu ifade etmis ve bu durum tiizerine kazanimlarin sadelestirilmesi gerekliligi vurgulanmistur.
Kazanim sayismin azalmasi; yogun 6gretim programinin oniine gecerek konu bazinda derinlesmenin
saglamasina firsat tanisada (Danisman ve Karadag, 2015), 6grencilerin matematik alanindaki beceri
gelisimi i¢in 6grenme alanlarindaki yogunlugun ve gelisimin dengesinin korunmas: gerekmektedir
(Fortus ve Krajcik, 2012). Kazanimlarda yapilan sadelestirmeler sayesinde konularin derinlesmesiyle

birlikte 6grencilerin, hedeflenen kazanimlara daha detayli olarak ulasmalar saglayabilir.

2018 Matematik Dersi Ogretim Programinda dgrenme alanlari; sayilar ve iglemler, geometri,
dlcme, veri isleme olmak iizere 4 tanedir. 2024 Taslak Matematik Dersi Ogretim programinda
O0grenme alanlari bashgi bulunmamaktadir. Bu bashigin yerine temalara yer verilmistir. Erdogan,
Yesiloglu ve Hamurcu (2017), Tiirkiye Matematik Ogretim Programlarinda yer alan &grenme
alanlarinin dagilimi ile TIMMS dagiliminin paralellik gosterdigini tespit etmistir (incirci, Sirem O. ve
Sirem H., 2020). Bu anlamda Tiirk Egitim Sisteminin uluslararasi basari skalas: diisiiniildiigiinde bu

kararin yerinde oldugu soylenebilir.

2018 Matematik Dersi Ogretim Programinda; matematiksel okuryazarlik becerisi, {ist bilissel
beceriler, tahmin etme ve zihinden islem yapma becerileri; arastirma yapma, bilgi iiretme ve kullanma
becerilerinin oldugu tespit edilmistir. 2024 Taslak Matematik Dersi Ogretim Programi’'nda sosyal-
duygusal 6grenme becerilerine, matematiksel alan becerilerine, degerlere ve okuryazarlik becerilerine
yer verilmistir. Ogrencilerin bilgi caginda basariy1 yakalayabilmeleri igin gelistirilmesi gereken {ist
diizey diisiinme becerilerini ve 6grenme egilimlerini ifade eden 21.yy becerileri, 6gretim programlar:
icinde 6nem tagimaktadir. Nitekim MEB 2023 Vizyon Belgesi'nde de 21. yy becerilerinin 6nemine

siklikla vurgu yapilmistir (Dilekgi ve Karatay, 2021).

2018 Matematik Dersi Ogretim Programinda; 10 tane kok degere yer verilmistir. 2024 Taslak
Matematik Dersi Ogretim Programinda da agik bir ifadeyle degerler kismina yer verilmistir. Degerler;
ogrencilerde davranis ve tutumlar1 bicimlendirmede 6nemli rol iistlenmektedir. Kiiltiirel devamlilik
icinde degerlerin egitim siiresince kazandirilmasi gerekmektedir (kaynakl16). Nitekim degerlerin
matematik egitiminde kazandirilmasida ogrencilerin bilissel ve duyugsal alanlardaki gelisimini

saglamaktadir (Durmus, 2004).
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2018 Matematik Dersi Ogretim Programinda disiplinler arasi iligskiye yer verilmemisken, 2024
Taslak Matematik Dersi Ogretim Programi’nin disiplinlerle iliskisine yer verilmistir. Ogrencilere farkl
derslerdeki konularin hayatlarma nasil etkisinin oldugunu ve derslerin birbiriyle baglantisinin
oldugunu gosterebilmek; 0gretim programlarindaki disiplinler aras: iliskiyle miimkiindiir (kaynak
15). 2024 Taslak Matematik Dersi Ogretim Programinda basta Fen Bilimleri olmak iizere bircok
disiplin ile disiplinler arasi iliski s6z konusudur. Yapilan arastirmalar incelendiginde fen dersinin
diger derslerle iliskilendirildiginde; fen dersinin ve iliskilendirilen disiplinin konularinin
Ogrenilmesinde avantajlarin oldugu ortaya konmustur. (Cengizhan ve Balci, 2022; Korkmaz ve
Konukaldi, 2015; Urey ve Cepni, 2014). Coklu zeka biciminin temsili olan disiplinler arasi kavrami;
sanat, doga bilimleri, sosyal bilimleri ve matematik biitiinlestirerek 6grencilerdeki biligsel gelisimi,

soyut diisiinceyi, ve problem ¢6zme becerilerini gelisirir (Perkins,1994).

2018 Matematik Dersi Ogretim Programinda {iinitelerin siirelerine yer verilmistir. 2024 Taslak
Matematik Dersi Ogretim Programinda da temalarin siirelerine yer verilmistir. Ogretim programlar1
genis bir bilgi birikimi sunarken; bilgilerin ediniminde ve derinlesmesinde 6grenci ve 6gretmenlere

yeterli siireyi tanimalidir. (Bransford vd., 2000).

2018 Matematik Dersi Ogretim Programinda siire¢ temelli degerlendirme esas alinmistir. 2024
Taslak Matematik Dersi Ogretim Programinda beceri temelli degerlendirme bulunmaktadir. Siireg
odakli degerlendirmenin temelde 6grenme ve 0gretme siireglerinden ayr olarak diisiiniilebilecek bir
dlgme degerlendirme yaklagimi degildir. Ogrenme ve ogretme siirecinde aktif destek saglayan

yaklagimdir (Gipps ve Stobart, 2003).
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This research aims to determine the main problems that primary school students
encounter during the adaptation process to school in line with teachers’ views. The
research question was determined as “What are the main problems that primary school
students encounter during the adaptation process to school and how do teachers
evaluate these problems?” Semi-structured interviews were conducted with 15
classroom teachers using the phenomenological research model. The data were
examined using the content analysis method and the findings were divided into four
main categories: emotional and social adaptation problems, academic adaptation
problems, problems related to teacher and family interaction, and behavioral
adaptation problems. According to the findings, it was determined that the students
experienced adaptation difficulties such as school anxiety, difficulties in separating
from the family, and problems in focusing on lessons. It was found that teachers
emphasized obstacles such as lack of family cooperation and difficulties in adapting to
classroom rules. It is suggested that teachers, family support, and in-school interaction
should be increased in order to solve these problems. The results of the research serve
as a guide for teachers and education policies and may contribute to the improvement
of teaching methods and school support systems.
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Bu arastirma, ilkokul &grencilerinin okula uyum siirecinde kargilastiklar1 temel sorunlari
ogretmen goriisleri dogrultusunda belirlemeyi amaglamaktadir. Aragtirmanin sorusu, "Ilkokul
ogrencilerinin okula uyum siirecinde karsilastiklar1 temel sorunlar nelerdir ve 6gretmenler bu
sorunlar1 nasil degerlendirmektedir?" olarak belirlenmistir. Fenomenolojik arastirma modeli
kullanilarak, 15 siuf dgretmeni ile yari yapilandirilmis goriismeler yapilmistir. Veriler, igerik
analizi yontemiyle incelenmis ve bulgular dort ana kategoriye ayrilmistir: duygusal ve sosyal
uyum sorunlari, akademik uyum sorunlari, gretmen ve aile etkilesimi ile ilgili sorunlar ve
davranigsal uyum sorunlari. Bulgulara gore, Ogrencilerin okul kaygisi, aileden ayrilma
glicliikleri, derslere odaklanma sorunlari gibi uyum giigliikleri yasadigi belirlenmistir.
Ogretmenlerin, aile is birligi eksiklikleri ve siuf kurallaria uyumda yaganan zorluklar gibi
engelleri vurguladiklar1 bulunmustur. Bu sorunlarin ¢éziilmesi i¢in 6gretmenler, aile destegi ve
okul ici etkilesimin artirilmas: gerektigini dnermektedir. Aragtirmanin sonuglari, 6gretmenler
ve egitim politikalar1 igin rehber niteli§inde olup, 6gretim yontemlerinin ve okul destek
sistemlerinin iyilestirilmesine katki saglayabilir.
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Giris

flkokul dénemi, dgrencilerin bilissel, duygusal ve sosyal gelisimlerinin hizla sekillendigi
kritik bir evredir (Pianta, Cox & Snow, 2007). Bu siirecte Ogrencilerin okula uyum
saglayabilmeleri, akademik basarilarmnin yani sira psikososyal gelisimleri agisindan da
belirleyici bir faktordiir (Ladd, 1999). Okula uyum, 6grencinin okul ortamina, dgretmen
beklentilerine, akran iligkilerine ve akademik gerekliliklere adapte olabilmesini ifade eder
(Wentzel, 1998). Ancak baz1 6grenciler bireysel, ailevi veya cevresel faktorler nedeniyle okula

uyum saglamakta giicliik cekmektedir (Bronfenbrenner, 1979).

Ogrencilerin yasadigl uyum sorunlari, onlarin motivasyonlarini, akademik basarilarin,
sosyal iliskilerini ve genel 0grenme siireglerini olumsuz etkileyebilir (Birch & Ladd, 1997).
Okul kaygisi, smif kurallarina uyumda yasanan zorluklar ve arkadas edinme problemleri
gibi faktorler, 6grencilerin egitim siirecine aktif katiimini engelleyebilir (Buhs, Ladd &
Herald, 2006). Ogrencinin okul ortaminda kendini rahat hissetmemesi, ilerleyen dénemlerde
akademik basar: diisiisii, davranis problemleri ve hatta okul terki gibi uzun vadeli olumsuz

sonuglara yol agabilir (Raver, 2002).

Ogretmenler, dgrencilerin smif icindeki davraniglarini, sosyal etkilesimlerini ve akademik
siireclerini dogrudan gozlemleyebildikleri i¢in, okula uyum sorunlarin1 belirlemede ve
¢oziim yollar1 gelistirmede Onemli bir rol oynamaktadirlar (Hamre & Pianta, 2001).
Ogretmenlerin smif igindeki deneyimleri, 6grencilerin karsilastiklar1 giigliikleri anlamada
degerli bir veri kaynag: olusturmaktadir (Silver, Measelle, Armstrong & Essex, 2005). Ayni
zamanda, ogretmenlerin bu siirecte onerdigi ¢oziim yollari, 6grencilerin daha saglikli bir

uyum siireci gecirmesine katki saglayabilir (McClelland, Morrison & Holmes, 2000).

Bu ¢alismada, ilkokul 6grencilerinin okula uyum siirecinde karsilastiklar1 temel sorunlari
Ogretmen goriisleri dogrultusunda belirlemek ve bu sorunlara yonelik ¢oziim Onerileri
sunmak amaglanmaktadir. Ogretmenlerin gzlemlerine dayali olarak elde edilen bulgular,
egitim politikalarinin sekillendirilmesi, 6gretim yontemlerinin gelistirilmesi ve 6grencilere
yonelik destek mekanizmalarinin olusturulmasi agisindan 6nemli bir katki saglayacaktir
(Merriam, 2009). Bu arastirmanin amaci, ilkokul 6gretmenlerinin deneyimleri dogrultusunda

ogrencilerin okula uyum siirecinde yasadig: temel giicliikleri belirlemek ve bu sorunlarin
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¢oziimiine yonelik Oneriler gelistirmektir. Arastirma bulgularinin, 0gretmenler, egitim

yoneticileri ve aileler i¢in rehber niteliginde olacag diisiiniilmektedir.

Bu amag dogrultusunda aragtirma sorusu “Ilkokul &grencilerinin okula uyum siirecinde
karsilagtiklar1  temel sorunlar nelerdir ve Ogretmenler bu sorunlar1 nasil

degerlendirmektedir?” seklinde belirlenmistir.
YONTEM

Arasgtirmanin Modeli

Bu arastirmada, nitel arastirma desenlerinden biri olan fenomenolojik (olgubilim) arastirma
yontemi kullanilmistir. Fenomenoloji, bireylerin belirli bir olguya dair deneyimlerini
anlamaya, aciklamaya ve yorumlamaya odaklanan bir arastirma yaklagimidir (Moustakas,
1994). Bu yontem, katilimcilarin 6znel deneyimlerini ve bu deneyimlere yiikledikleri
anlamlar1 derinlemesine incelemeye olanak tanir (Creswell, 2013). Ozellikle sosyal bilimler
ve egitim arastirmalarinda, bireylerin belirli bir konuya iligkin algilarmi ve yasantilarin

anlamak amaciyla yaygin olarak kullanilmaktadir (van Manen, 2016).

Fenomenolojik aragtirmalarda temel amag, arastirmaya konu olan olgunun, katilmcilar
tarafindan nasil deneyimlendigini ortaya koymaktir (Patton, 2002). Bu baglamda,
ogretmenlerin ilkokul oOgrencilerinin okula uyum siirecine iliskin deneyimlerini,
gozlemlerini ve bu siirecle ilgili algilarin1 anlamak amaciyla fenomenolojik yaklasim tercih
edilmistir. Clinkii 6gretmenlerin smuf igindeki gozlemleri ve 6grencilerle olan etkilesimleri,
¢ocuklarin uyum siireglerini en yakindan degerlendirebilecekleri bir baglam sunmaktadir

(Giorgi, 2009).

Fenomenolojik arastirmalar, tanimlayic1 ve yorumlayic: fenomenoloji olmak tizere iki temel
yaklasima ayrilmaktadir (Smith, Flowers & Larkin, 2009). Tanimlayici fenomenoloji,
Husserl’in felsefi temellerine dayanarak, katilimcalarin yasadig1 deneyimleri betimlemeye ve
anlamaya odaklanirken; yorumlayici fenomenoloji, Heidegger'in goriisleri dogrultusunda bu
deneyimlerin arka planindaki anlamlar1 kesfetmeyi amaglamaktadir (Heidegger, 1927/1996).
Bu calismada, ogretmenlerin okula uyum siireci hakkindaki goriislerini dogrudan
tanimlamaya yonelik bir yaklasim benimsendigi igin tanimlayici fenomenoloji cercevesinde

hareket edilmistir. Fenomenolojik arastirmalarda kullanilan veri toplama yontemi genellikle
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derinlemesine goriismeler ve acik uglu sorular iceren goriisme formlarini kapsamaktadir
(Seidman, 2019). Bu calismada da ogretmenlerin deneyimlerini en iyi sekilde anlamak
amaciyla yar1 yapilandirilmis goriisme teknigi kullamilmistir. Katihlmcilarin diistincelerini
serbestce ifade edebilmeleri, aragstirmanin giivenirligi acisindan kritik bir dneme sahiptir

(Lincoln & Guba, 1985).

Sonug olarak, bu arastirmada fenomenolojik yaklasim benimsenerek, ilkokul 6grencilerinin
okula uyum siirecine dair ogretmenlerin deneyim ve gozlemlerini ayrmntili bir sekilde
anlamaya yonelik bir yontem izlenmistir. Bu yontem, 6gretmenlerin konuya dair algilarin
ve deneyimlerini derinlemesine incelemeye olanak sagladig: icin tercih edilmistir (Merriam,

2009).
Calisma Grubu

Bu arastirmanin ¢alisma grubunu, farkli ilkokullarda gorev yapmakta olan 15 siuf
ogretmeni olusturmaktadir. Katihmailar, nitel arastirmalarda yaygin olarak kullanilan amagh
ornekleme (purposeful sampling) yontemi ile belirlenmistir (Patton, 2002). Amagh
ornekleme, belirli bir olguya dair en fazla bilgi saglayabilecek bireylerin secilmesine dayanan
bir yontem olup, arastirmacinin c¢alishgr konuyla dogrudan iligkili ve deneyim sahibi
katilimcilara ulasmasini saglamaktadir (Creswell, 2013). Bu ¢alismada, ilkokul 6grencilerinin
okula uyum siireglerini en iyi gozlemleyebilecek ve deneyimleyebilecek kisiler simf

ogretmenleri oldugu i¢in, 6gretmenlerin arastirmaya dahil edilmesi uygun goriilmiistiir.

Calisma grubunun belirlenmesinde maksimum ¢esitlilik 6rnekleme (maximum variation
sampling) stratejisi benimsenmistir. Maksimum ¢esitlilik 6rnekleme, farkli demografik ve
mesleki 6zelliklere sahip bireyleri kapsayarak, arastirma konusuna dair genis bir bakis acisi
sunmay1 amaglamaktadir (Miles & Huberman, 1994). Bu baglamda, farkli okul tiirlerinde
(devlet ve o0zel), farkli sosyo-ekonomik c¢evrelerden gelen Ogrencilere egitim veren

O0gretmenlerin ¢alismaya katilimi saglanmustir.
Katilimcilarin se¢iminde asagidaki kriterler dikkate alinmistir:

1. En az 5 yil sinif dgretmenligi yapmis olma: Okula uyum siireciyle ilgili yeterli
deneyime sahip olabilmeleri i¢in 0gretmenlerin belirli bir mesleki birikime sahip

olmalar1 onemsenmistir (Merriam, 2009).
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2. Farkli sosyo-ekonomik diizeylerdeki okullarda gérev yapma: Ogrencilerin okula

uyum  sliregleri,

ailelerinin

sosyo-ekonomik  durumlarma gore farklihk

gosterebileceginden, farkli cevrelerden gelen 6grencileri gozlemleyen 6gretmenlerin

dahil edilmesi amaglanmistir (Bronfenbrenner, 1979).

3. Istekli ve goniillii katilim: Arastirmanin etik ilkeleri geregi, katilimcilar goniilliilitk

esasina gore belirlenmis ve kisisel bilgileri gizli tutulmustur (Lincoln & Guba, 1985).

Ogretmenlerin yas, cinsiyet, mesleki deneyim ve gorev yaptiklari okul tiirii gibi demografik

bilgileri Tablo 2’de sunulmaktadir.

Tablo 2. Calisma Grubunun Demografik Ozellikleri

Katilima Mesleki Gorev Yapilan Ogrencilerin Sosyo-
Cinsiyet

Kodu Deneyim (Yil) Okul Tiirii Ekonomik Diizeyi

O1 Kadin 10 Devlet Ilkokulu Diistik

O2 Erkek 8 Ozel Tlkokul Orta

O3 Kadin 15 Devlet Ilkokulu Orta

O4 Erkek 12 Devlet Ilkokulu Yiiksek

O5 Kadin 7 Ozel Ilkokul Orta

O6 Kadn 9 Devlet Ilkokulu Diistik

O7 Erkek 14 Devlet Ilkokulu Orta

08 Kadin 11 Ogzel Ilkokul Yiksek

09 Erkek 6 Devlet Ilkokulu Diistik

010 Kadin 16 Devlet Ilkokulu Orta

O11 Erkek 5 Ozel Tlkokul Yiiksek

012 Kadn 13 Devlet Ilkokulu  Diisiik
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Katilima Mesleki Gorev Yapilan Ogrencilerin Sosyo-
Cinsiyet

Kodu Deneyim (Yil) Okul Tiirii Ekonomik Diizeyi

013 Erkek 9 Ozel Tlkokul Orta

O14 Kadin 7 Devlet Ilkokulu Orta

015 Erkek 10 Ozel Ilkokul Yiiksek

Bu 6rneklem yapisy, ilkokul 6gretmenlerinin farkli baglamlardaki deneyimlerini kapsayarak,
ogrencilerin okula uyum siiregleriyle ilgili gesitli bakis agilar1 sunmayr miimkiin kilmaistir.
Calisma grubunun cesitliligi, elde edilen bulgularin farkli sosyo-ekonomik ve egitimsel

baglamlar: temsil etmesine katki saglamustir.
Veri Toplama Araci

Bu arastirmada veriler, yar1 yapilandirilmis goriisme formu kullanilarak toplanmustir. Yari
yapilandirilmis goriismeler, katihmcilarin  deneyimlerini ve algilarini  derinlemesine
anlamay1 amaglayan esnek ancak sistematik bir veri toplama yontemidir (Merriam, 2009). Bu
yontemin tercih edilme nedeni, 6gretmenlerin Ogrencilerin okula uyum siireclerinde
karsilastiklar1 sorunlar1 ve bu sorunlarla basa ¢ikma yontemlerini ayrintili bir sekilde ifade

etmelerine olanak saglamasidir (Patton, 2002).

Gorlisme formunun hazirlanmas: siirecinde, alan yazinda yer alan onceki ¢alismalar ve
ilkokul 6grencilerinin okula uyum siiregleri ile ilgili kuramsal gerceve dikkate alinmistir
(Ladd, 1999; Birch & Ladd, 1997). Hazirlanan form, uzman goriisiine sunularak kapsam
gecerliligi saglanmistir. Bu kapsamda, egitim bilimleri ve psikolojik danigmanlik alanlarinda
uzman {i¢ akademisyenin goriisleri alinarak, formda yer alan sorularmn agik, anlasilir ve
arastirmanin amaglarina uygun olup olmadigr degerlendirilmistir (Creswell, 2013).
Uzmanlardan gelen geri bildirimler dogrultusunda, baz1 sorular yeniden diizenlenmis ve

daha agik hale getirilmistir.

Gortisme formu iki ana boliimden olusmaktadir:
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1. Demografik Bilgiler: Katihmcinin cinsiyeti, mesleki deneyimi, gorev yaptigi okul
tirli ve Ogrencilerin sosyo-ekonomik diizeyi hakkinda bilgi iceren sorular yer

almaktadir.

2. licerik Sorular: Ogretmenlerin ogrencilerin okula uyum siireglerine iligskin

deneyimlerini anlamaya yonelik acik uglu sorular yer almaktadir.
Goriisme formunda yer alan bazi temel sorular asagida sunulmaktadir:
o Ogrencilerinizin okula uyum siirecinde en sik karsilastiklar1 zorluklar nelerdir?
e Okula uyum siireci en zor gecen 6grencilerinizin ortak 6zellikleri nelerdir?
o Ogrencilerin uyum siirecini kolaylagtirmak igin hangi yontemleri kullaniyorsunuz?
e Velilerin ve okul yonetiminin okula uyumu destekleme siirecindeki rolii nedir?

e Okula uyum siirecini desteklemek adma egitim politikalarinda veya Ogretmen

uygulamalarinda ne gibi degisiklikler 6nerirsiniz?

Gorlismeler, yiiz yiize ve ¢evrim i¢i platformlar araciligiyla gergeklestirilmis olup, her bir
gortisme 30-45 dakika stirmiistiir. Katihmcilarin gizliligini ve etik ilkeleri korumak adina,
goriismeler ses kaydi alinarak gerceklestirilmis ve ardindan yazili hale getirilmistir (Lincoln
& Guba, 1985). Katihmalardan onceden bilgilendirilmis onam alinarak, aragtirmanimn etik

standartlara uygun sekilde yiiriitiilmesi saglanmistir.

Goriisme stirecinde kullarulan sorular ve verilerin toplanma bigimi, arastirmanin ig
gecerliligini ve giivenilirligini artirmaya yonelik diizenlenmistir (Miles & Huberman, 1994).
Elde edilen veriler, igerik analizi yontemiyle incelenmis ve belirlenen temalar dogrultusunda

smiflandirilmistr.

Asagida, veri toplama siirecinin asamalarini 6zetleyen tablo sunulmaktadir.
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Tablo 3. Veri Toplama Siirecinin Asamalari

Asama Acgiklama
Goriisme formunun Alan yazin taramasi yapilarak yar1 yapilandirilmis
hazirlanmasi gorlisme formu olusturuldu.

Ug akademisyenin degerlendirmeleri dogrultusunda form
Uzman goriisii alinmasi
revize edildi.

Bir 6gretmen ile 6n goriisme yapilarak sorularin
Pilot uygulama
anlagilirhig test edildi.

Goriismelerin gerceklestirilmesi 15 6gretmenle birebir veya ¢evrim i¢i gortismeler yapildi.

Verilerin kaydedilmesi ve Ses kayitlar: yazili hale getirildi ve katilimcr kimlikleri
transkripsiyon gizlendi.
Analiz siirecine hazirlik Veriler igerik analizi i¢in kodlanarak kategorilere ayrildi.

Veri Analizi

Bu arastirmada elde edilen veriler, icerik analizi (content analysis) yontemi ile incelenmistir.
Icerik analizi, nitel verilerin sistematik bir sekilde kodlanarak, belirli temalar ve kategoriler
altinda smiflandirilmasini saglayan bir analiz teknigidir (Miles & Huberman, 1994; Creswell,
2013). Bu yo6ntem, katilimalarin ifadelerindeki temel anlamlari ortaya c¢ikarmak ve
verilerden derinlemesine sonuglar elde etmek ic¢in yaygin olarak kullanilmaktadir

(Krippendorff, 2018).
Veri analizi siireci, dort temel asamadan olusmaktadir:

1. Verilerin Transkripsiyonu: Goriismelerden elde edilen ses kayitlar1 kelimesi
kelimesine yaziya dokiilmiistiir. Bu asamada, verilerin dogrulugunu saglamak adina

arastirmaci tarafindan tekrar gozden gegcirilmistir (Lincoln & Guba, 1985).

2. Kodlama Siireci: Ogretmenlerin verdikleri yamitlar, anlam biitiinliikleri korunarak

acik kodlama (open coding) yontemiyle analiz edilmistir (Strauss & Corbin, 1998). Bu
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siirecte, her yanit igerisindeki anahtar kavramlar belirlenmis ve kodlar

olusturulmustur.

3. Temalarin Belirlenmesi: Kodlar arasindaki iligkiler incelenerek benzer ifadeler bir
araya getirilmis ve ortak temalar olusturulmustur. Bu asamada indiiktif analiz
(inductive analysis) yontemi kullanilarak, ogretmenlerin gortisleri dogrultusunda

kategoriler belirlenmistir (Patton, 2002).

4. Sonuglarin Yorumlanmasi: Elde edilen temalar dogrultusunda bulgular agiklanmis

ve Ogretmen goriislerine dayali dogrudan alintilarla desteklenerek raporlanmaistir.
Asagida, veri analiz siirecinin asamalarini 6zetleyen tablo sunulmaktadir:

Tablo 4. Icerik Analizi Siirecinin Asamalar:

Asama Aciklama
Verilerin
Gortigsmeler yaziya dokiildii ve dogruluk kontrolii yapildu.
Transkripsiyonu
Kodlama Siireci Gortismelerden elde edilen yanitlar, anlamlarma gore kodlandi.

Kodlar arasindaki iligkiler incelenerek benzer igerikler
Temalarin Belirlenmesi
gruplandirild.

Sonugclarin
Bulgular 6gretmen alintilariyla desteklenerek raporlandi.
Yorumlanmasi

Kodlama siirecinde, aragtirmanin giivenirli§ini artirmak amaciyla bagimsiz bir egitim
bilimleri uzmana ile ¢apraz kontrol (intercoder reliability) yapilmistir. Bu siirecte, iki farkl
kodlayic tarafindan yapilan analizler karsilastirilmis ve kodlar arasindaki uyum orani %85
olarak hesaplanmistir. Bu oran, nitel arastirmalarda gilivenilir bir analiz siireci

yuriitildiigiinii gostermektedir (Miles & Huberman, 1994).

Ayrica, arastirmanin gecerliligini saglamak igin Ogretmenlerden elde edilen yantlar
dogrudan alintilarla desteklenmis, katilimcilarin deneyimlerini miimkiin oldugunca nesnel

bir sekilde yansitmak amaclanmistir (Creswell, 2013). Bu sistematik analiz siireci,

32



ilkokul Ogrencilerinin Okula Uyum Sorunlari... 24-40

arastirmada elde edilen bulgularin bilimsel dayanaklara sahip olmasini ve egitim alaninda

uygulanabilir sonuglar sunmasini saglamaktadir.
Bulgular

Arastirmada Ogretmen goriisleri dogrultusunda elde edilen bulgular, igerik analizi
yontemiyle dort ana kategori altinda toplanmustir. Bu kategoriler: duygusal ve sosyal uyum
sorunlari, akademik uyum sorunlari, 6gretmen ve aile etkilesimi ile ilgili sorunlar ve
davranigsal uyum sorunlari olarak belirlenmistir. Her kategoriye iligkin alt temalar

belirlenmis ve bulgular sistematik bir sekilde sunulmustur.

Tablo 1'de 6gretmenlerin goriislerine dayanarak belirlenen uyum sorunlarmin kategorileri

sunulmaktadir.

Tablo 1. flkokul Ogrencilerinin Okula Uyum Siirecinde Karsilagtiklar1 Sorunlar

Kategori

1. Duygusal ve Sosyal Uyum Sorunlart ;i 1(1)},%:2;?11@111 okul ortamina kars1 kayg: ve korku
- Aileden ayrilma giiclii§ii yasanmasi

- Sinif iginde arkadas edinmede zorluk ¢ekme
- Kurallara uyum saglamakta giicliik gekme
2. Akademik Uyum Sorunlar1 - Derslere odaklanmada zorlanma

- Okuma yazma becerilerinde gerilik

- Ev 6devlerini yapma konusunda isteksizlik
- Ogrenme siirecinde destek ihtiyaci

3. Ogretmen ve Aile Etkilesimi ile o , ,
A - Velilerin stirece yeterince destek vermemesi
Ilgili Sorunlar

- Aile-6gretmen is birliginin yetersiz olmasi

- Evde diizensiz ¢alisma aligkanliklarinin olmasi
4. Davranigsal Uyum Sorunlar - Smif kurallaria uymama

- Dikkat eksikligi ve hiperaktivite belirtileri
gosterme

- Okul iginde saldirgan veya icine kapanik
davraniglar sergileme
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1. Duygusal ve Sosyal Uyum Sorunlar

Ogretmenlerin goriislerine gore, bazi1 6grenciler okul ortammna karsi kaygi ve korku
gelistirmekte, bu durum onlarin simifa adapte olmasini zorlagtirmaktadir. Ozellikle ilk kez
okula baglayan 6grencilerde bu durum daha belirgin olarak gézlemlenmistir. Bunun yani
sira, baz1 ogrencilerin aileden ayrilma konusunda zorluk yasadigi ve okuldan kaginma

davranislar sergiledigi belirtilmistir.

Ogretmenler ayrica, 6grencilerin siif igcinde arkadag edinme konusunda giicliik yasadigin
ve bu durumun sosyal uyumu olumsuz etkiledigini vurgulamistir. Bu 6grencilerin genellikle
cekingen olduklar1 veya iletisim kurmada zorlandiklari ifade edilmistir. Kurallara uyum
saglamakta giiclitk ¢eken Ogrenciler ise Ogretmenler tarafindan siklikla gozlemlenmistir.
Ozellikle smuf kurallarina uymakta zorlanan O&grencilerin, ders isleyisini olumsuz

etkileyebildigi belirtilmistir.
2. Akademik Uyum Sorunlar

Ogretmen goriisleri dogrultusunda, akademik uyum siirecinde 6grencilerin yasadigi temel
sorunlardan biri derslere odaklanmada zorluk ¢ekmeleri olmustur. Ogrencilerin derslere
ilgisinin diisiik oldugu, dikkat siirelerinin kisa oldugu ve akademik gorevleri yerine

getirmede isteksiz olduklar1 belirtilmistir.

Bunun yani sira, baz1 6grenciler okuma yazma becerileri acisindan gerilik yasamakta ve bu
durum onlarin diger derslerde de zorlanmalarina neden olmaktadir. Okula yeni baslayan
ogrencilerde ev 6devlerini yapma konusunda isteksizlik gozlemlendigi, baz1 6grencilerin ise
ebeveyn destegi eksikligi nedeniyle bu siiregte zorlandiklari ifade edilmistir. Ayrica
ogretmenler, bazi 6grencilerin 6grenme siirecinde ek destek ihtiyact duyduklarmni, ancak bu

destegin her zaman saglanamadigimi belirtmistir.
3. Ogretmen ve Aile Etkilesimi ile Tlgili Sorunlar

Ogretmenlerin ifadelerine gore, 6grencilerin okula uyum siirecinde ailelerin destegi dnemli
bir faktordiir. Ancak bazi velilerin siirece yeterince destek vermedigi ve 6grencilerin okul
siirecine uyum saglamasim zorlagtirdig1 belirtilmistir. Ozellikle ebeveynlerin akademik
destek saglamadigr durumlarda, 6grencilerin derslere karsi ilgisinin azaldig1 ve bagarisizlik

riskinin arttig1 gozlemlenmistir.
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Bunun yani sira, 0gretmenlerin biiyiik bir kismi aile-6gretmen is birliginin yetersiz oldugunu
ifade etmistir. Baz1 velilerin 6gretmenlerle diizenli iletisim kurmadigl, ogrencilerinin
akademik ve sosyal gelisimini takip etmede eksik kaldig1 belirtilmistir. Ayrica evde diizensiz
calisma aligkanliklarinin olmasi, 6grencilerin 6grenme siirecini olumsuz yonde etkileyen bir

diger faktor olarak 6ne ¢ikmuistir.
4. Davranigsal Uyum Sorunlarn

Ogretmenler, baz1 dgrencilerin smif kurallarina uymakta zorlandigmi ve ders sirasinda
kurallar1 ihlal eden davramslar sergiledigini belirtmistir. Ozellikle kurallar konusunda

zorlanan 6grencilerin, smnif ortamimda uyum sorunu yasadig1 gozlemlenmistir.

Ogretmenlerin goriislerine gore, baz1 dgrenciler dikkat eksikligi ve hiperaktivite belirtileri
gostermektedir. Bu 0grencilerin ders sirasinda dikkatlerini siirdiiremedigi, siirekli hareket

halinde olduklar1 ve akademik gorevleri yerine getirmekte zorlandiklar: ifade edilmistir.

Bunun yani sira, bazi 6grencilerin okul iginde saldirgan veya icine kapanik davranislar
sergiledigi belirtilmistir. Ogretmenler, 6zellikle igine kapanik 6grencilerin sosyal etkilesim
kurmakta zorlandigini, saldirgan davramslar gosteren 6grencilerin ise arkadaslariyla stirekli
¢atisma yasadigini vurgulamistir. Yukaridaki bulgular dogrultusunda, 6gretmenlerin ilkokul
ogrencilerinin okula uyum siirecinde dort temel sorun alani belirledigi goriilmektedir. Bu
sorunlarin ¢oziimiine yonelik stratejiler ve Ogretmenlerin Onerileri, ¢alismanin sonug ve
oneriler boliimiinde ele aliacaktir.
TARTISMA VE SONUC

Arastirma bulgulari, ilkokul 6grencilerinin okula uyum siirecinde gesitli zorluklar yasadigini
ortaya koymaktadir. Duygusal, akademik, sosyal ve davranigsal uyum sorunlari,

ogretmenler tarafindan siklikla dile getirilmistir.

[lkokul dénemi, 6grencilerin bilissel, duygusal ve sosyal gelisimlerinin sekillendigi kritik bir
asamadir (Pianta, Cox & Snow, 2007). Bu siirecte 6grencilerin okula uyum saglayabilmeleri,
akademik basarilar1 ve psikososyal gelisimleri acisindan belirleyici bir faktordiir (Ladd,
1999). Okula uyum, 6grencinin sinif ortamina, 6gretmen beklentilerine, akran iligkilerine ve
akademik gerekliliklere adapte olabilmesini ifade eder (Wentzel, 1998). Ancak bazi

ogrenciler cesitli nedenlerle okula uyum saglamakta giiclilk ¢ekmektedir. Bu uyum
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sorunlari, 6grencilerin motivasyonlarini, akademik performanslarini, sosyal iliskilerini ve

genel 6grenme siireglerini olumsuz yonde etkileyebilir (Birch & Ladd, 1997).

Ogrencilerin okula uyum siireci, cesitli faktorlerden etkilenmektedir. Bronfenbrenner’in
Ekolojik Sistemler Kuramima (1979) gore, cocuklarin gelisimi, bireyin g¢evresindeki
sistemlerin (aile, okul, akran gruplari, toplumsal yapilar vb.) etkilesimiyle sekillenir. Bu
baglamda, 6grencilerin okula uyum siirecinde aile destegi, 6gretmen tutumlar1 ve akran
iliskileri 6nemli bir rol oynamaktadir (McClelland, Morrison & Holmes, 2000). Aile
desteginin yetersiz olmasi, ¢ocuklarin okula karsi olumsuz bir tutum gelistirmesine ve okul
kaygisi yasamasina neden olabilir (Buhs, Ladd & Herald, 2006). Ogretmenlerin sinif icindeki
tutumu, 6grencilerin akademik 6zgiivenini ve okul aidiyetini dogrudan etkileyerek okula

uyumu kolaylastirabilir ya da zorlastirabilir (Hamre & Pianta, 2001).

Uyum sorunlari, akademik ve sosyal uyum agisindan iki temel boyutta ele alinmaktadir
(Ladd & Price, 1987). Akademik uyum, 6grencinin derslere katilimi, gorevlerini yerine
getirmesi ve akademik basariya yonelik motivasyonunu ifade ederken; sosyal uyum, akran
iliskileri, Ogretmenle kurulan etkilesim ve okul kurallarma uyum gibi faktorleri
kapsamaktadir (Wentzel, 1991). Ogrencilerin okula uyum siirecinde bu iki boyutta
yasadiklar1 sorunlar, okul basarisizlig, diisiik benlik algisi, okula yonelik olumsuz tutumlar

ve ilerleyen donemlerde okul terki gibi uzun vadeli sonuglara yol agabilir (Raver, 2002).

Ogretmenler, sinif ici gozlemleri ve deneyimleri dogrultusunda égrencilerin yasadigi uyum
sorunlarini yakindan gozlemleme firsatina sahiptir. Ogretmenlerin dgrencilerin okula uyum
siirecindeki deneyimlerini degerlendirmeleri, hem erken miidahale stratejileri gelistirilmesi
hem de egitim politikalarmimn sekillendirilmesi agisindan kritik bir veri kaynagidir (Silver,
Measelle, Armstrong & Essex, 2005). Bu nedenle Ogretmen goriislerinin, 6grencilerin
yasadig1 uyum sorunlarini belirlemek ve ¢6ziim yollar1 gelistirmek agisindan 6nemli oldugu

diistinilmektedir.
ONERILER
Bu baglamda, asagidaki oneriler sunulabilir:

o Ogrencilerin duygusal uyum siirecini kolaylastirmak icin okulda rehberlik

hizmetlerinin giiglendirilmesi
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o Ogretmenlerin, 6grencilerin bireysel farkliliklarini gozeterek farklilastirilmis 6gretim

yontemlerini kullanmalar1

e Ailelerin, cocuklarmmin okula uyum siirecine aktif katilimini saglamak icin

ogretmenlerle is birligi yapmasi

e Okula uyum siirecinde yasanan sorunlar: azaltmak i¢in okul 6ncesi egitime katilimin

tesvik edilmesi

Bu arastirma, ilkokul ogretmenlerinin goriisleri dogrultusunda ogrencilerin okula uyum
siirecinde karsilastiklart sorunlari belirlemis ve bu sorunlara yonelik ¢oziim Onerileri
sunmustur. Elde edilen bulgular, gelecekte yapilacak arastirmalar ve egitim politikalar

agisindan yol gosterici niteliktedir.



Karaman, 1.

Kaynakca

Birch, S. H.,, & Ladd, G. W. (1997). The teacher-child relationship and children's early
school  adjustment.  Journal — of  School  Psychology,  35(1),  61-79.
https://doi.org/10.1016/50022-4405(96)00029-5

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and

design. Harvard University Press.

Buhs, E. S, Ladd, G. W.,, & Herald, S. L. (2006). Peer exclusion and victimization:
Processes that mediate the relation between peer group rejection and children's

classroom engagement and achievement? Journal of Educational Psychology, 98(1),

1-13. https://doi.org/10.1037/0022-0663.98.1.1

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five approaches
(3rd ed.). SAGE Publications.

Giorgi, A. (2009). The descriptive phenomenological method in psychology: A modified

Husserlian approach. Duquesne University Press.

Hamre, B. K., & Pianta, R. C. (2001). Early teacher-child relationships and the trajectory of
children's school outcomes through eighth grade. Child Development, 72(2), 625-
638. https://doi.org/10.1111/1467-8624.00301

Heidegger, M. (1996). Being and time (J. Stambaugh, Trans.). State University of New York
Press. (Original work published 1927)

Krippendorff, K. (2018). Content analysis: An introduction to its methodology (4th ed.). SAGE

Publications.

Ladd, G. W. (1999). Peer relationships and social competence during early and middle
childhood. Annual Review of Psychology, 50(1), 333-359.
https://doi.org/10.1146/annurev.psych.50.1.333

Ladd, G. W., & Price, J. M. (1987). Predicting children's social and school adjustment
following the transition from preschool to kindergarten. Child Development, 58(5),

1168-1189. https://doi.org/10.2307/1130613

38


https://doi.org/10.1016/S0022-4405(96)00029-5
https://doi.org/10.1037/0022-0663.98.1.1
https://doi.org/10.1111/1467-8624.00301
https://doi.org/10.1146/annurev.psych.50.1.333
https://doi.org/10.2307/1130613

ilkokul Ogrencilerinin Okula Uyum Sorunlari... 24-40
Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications.

McClelland, M. M., Morrison, F. J., & Holmes, D. L. (2000). Children at risk for early
academic problems: The role of learning-related social skills. Early Childhood

Research Quarterly, 15(3), 307-329. https://doi.org/10.1016/50885-2006(00)00069-7
Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. Jossey-Bass.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook
(2nd ed.). SAGE Publications.

Moustakas, C. (1994). Phenomenological research methods. SAGE Publications.

Patton, M. Q. (2002). Qualitative research and evaluation methods (3rd ed.). SAGE

Publications.

Pianta, R. C., Cox, M. ]J., & Snow, K. L. (2007). School readiness and the transition to

kindergarten in the era of accountability. Brookes Publishing.

Raver, C. C. (2002). Emotions matter: Making the case for the role of young children's

emotional development for early school readiness. Social Policy Report, 16(3), 3-18.

Seidman, I. (2019). Interviewing as qualitative research: A guide for researchers in education and

the social sciences (5th ed.). Teachers College Press.

Silver, R. B., Measelle, J. R.,, Armstrong, J]. M., & Essex, M. J. (2005). Trajectories of
classroom externalizing behavior: Contributions of child characteristics, family
characteristics, and the teacher-child relationship during the school transition.

Journal of School Psychology, 43(1), 39-60. https://doi.org/10.1016/j.jsp.2004.11.003

Smith, J. A., Flowers, P., & Larkin, M. (2009). Interpretative phenomenological analysis:
Theory, method and research. SAGE Publications.

Strauss, A., & Corbin, ]. (1998). Basics of qualitative research: Techniques and procedures for

developing grounded theory (2nd ed.). SAGE Publications.

van Manen, M. (2016). Researching lived experience: Human science for an action sensitive

pedagogy (2nd ed.). Routledge.


https://doi.org/10.1016/S0885-2006(00)00069-7
https://doi.org/10.1016/j.jsp.2004.11.003

Karaman, 1.

Wentzel, K. R. (1991). Social competence at school: Relation between social responsibility
and academic achievement. Review of Educational Research, 61(1), 1-24.

https://doi.org/10.3102/00346543061001001

Wentzel, K. R. (1998). Social relationships and motivation in middle school: The role of
parents, teachers, and peers. Journal of Educational Psychology, 90(2), 202-209.
https://doi.org/10.1037/0022-0663.90.2.202

40


https://doi.org/10.3102/00346543061001001
https://doi.org/10.1037/0022-0663.90.2.202

Akademik Egitim ve Sosyal Bilimler Dergisi (AESD), Cilt 1, Say1 1, Aralik, 2024

©

JESS.

)UNAL

http://www.ajessjournal.com

Akademik Egitim ve Sosyal Bilimler Dergisi
(AESD)

Academic Journal of Education and Social
Sciences (AJESS)

Examining Teachers' Views on the Use of Information and
Communication Technology in Schools in Tiirkiye

Alpaslan GOZLER- Turgut YILMAZ

Article Information

Abstract

Keywords:
Ict

Teachers Perception

Primary School

Received:  13.09.2024
Revised: 11.10.2024
Accepted:  02.12.2024

This study investigates teachers’ perceptions of ICT use in primary school classrooms,
focusing on its advantages, disadvantages, and effectiveness. The research aims to
explore whether there is a relationship between schools’ ICT facilities and teachers'
frequency of use, as well as the impact of in-service training on ICT integration. A
mixed-methods approach was employed, utilizing both quantitative and qualitative
data collection techniques. An online survey was conducted to gather numerical data
regarding the availability of ICT facilities and their usage by teachers. Additionally,
semi-structured interviews were held with five primary school teachers to gain deeper
insights into their perceptions and experiences with ICT in teaching. The analysis of
quantitative data using SPSS revealed no significant relationship between schools” ICT
facilities and teachers' frequency of use. However, there was a strong correlation
between the frequency of ICT usage and in-service training. Teachers who received
training were more likely to integrate ICT into their lessons effectively. Qualitative
findings supported these results, highlighting that while most teachers viewed ICT
positively, some faced challenges due to lack of training. The study concludes that ICT
can enhance teaching effectiveness, particularly when teachers are adequately trained.
Future research should address barriers to ICT integration and evaluate the long-term
effects of training programs on teachers’ proficiency and confidence in using
technology in classrooms.

Tiirkiye'de Okullarda Bilgi ve iletisim Teknolojilerinin Kullanimina
Iliskin Ogretmen Goriislerinin Incelenmesi
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Bu c¢alisma, 6gretmenlerin ilkokul siniflarinda BIT kullammuna iligkin algilarim aragtirarak
avantajlarina, dezavantajlarina ve etkililigine odaklanmaktadir. Arastirma, okullarin BIT
olanaklari ile 6gretmenlerin kullanim siklig1 arasinda bir iliski olup olmadigini ve hizmet ici
egitimin BIT entegrasyonuna etkisini aragtirmay1 amaglamaktadir. Hem nicel hem de nitel veri
toplama tekniklerini kullanan karma yontemli bir yaklagim kullanilmigtir. BIT olanaklarmmn
mevcudiyeti ve Ogretmenler tarafindan kullanimi ile ilgili sayisal verileri toplamak igin
cevrimici bir anket yapilmistir. Ek olarak, 6gretimde BIT ile ilgili algilar1 ve deneyimleri
hakkinda daha derin bilgiler edinmek icin bes ilkokul O6gretmeni ile yar1 yapilandirilmis
goriismeler yapilmistir. SPSS kullanilarak yapilan nicel verilerin analizi, okullarmn BiT
olanaklar1 ile &gretmenlerin kullanim siklig1 arasinda anlamh bir iliski ortaya koymamustir.
Ancak, BIT kullaum siklig1 ile hizmet ici egitim arasinda giiclii bir korelasyon vardir. Egitim
alan 6gretmenlerin BIT' derslerine etkili bir sekilde entegre etme olasiliklari daha yiiksektir.
Nitel bulgular bu sonuglar1 desteklemis, gogu dgretmenin BIT'i olumlu gérmesine ragmen,
bazilarmin egitim eksikliginden dolay1 zorluklarla karsilastigimi vurgulamustir. Calisma,
ozellikle Ogretmenler yeterli egitim aldiginda, BT'nin Ogretim etkinligini artirabilecegi
sonucuna varmistir. Gelecekteki arastirmalar, BT entegrasyonundaki engelleri ele almali ve
egitim programlarimin dgretmenlerin siuflarda teknolojiyi kullanma yeterliligi ve giiveni
iizerindeki uzun vadeli etkilerini degerlendirmelidir.
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Introduction

There is a mountain of significant research that has focused on the information and
communications technology (ICT) to contribute pupils’ learning (BESA, 2001; Goodison,
2002; Usun, 2009 and Vivancos, 1997), because the use of ICT as a material in primary
classroom could be thought as an essential role in developing knowledge. Therefore, Ager
(2000) indicates that government initiatives have also seen the potential value of ICT in

education in primary schools in the early 21st century.

The aim of this paper is to conduct a micro research study into teachers’ perceptions with
regard to the use of ICT on teaching in primary schools. This study seeks responses of

questions which are given below:

Is there relation between schools’ facilities and the use of ICT by teachers

Do teachers’” perceptions support to use ICT in primary classrooms?

Why do teachers prefer to use ICT in their classrooms?

. What are the teachers’ perceptions of the advantages and disadvantages of using ICT

in the primary classrooms?

To do that, this paper will be divided into four parts. Firstly, methodological approach used
in this study will be clarified. In addition, a sample group and ethical issues will be defined
in the first section. Secondly, data analysis will be explained. After that, results of this study
will be illustrated in the third section. In the meantime, the relation of these results with
literature contained within this area of investigation will also be expounded. Finally, this

study will present a road map for future research.
METHODS

Research Methodology
To collect data for this micro study, both quantitative and qualitative methods were used
because the use of a mixed methodological approach, in particular, shows existent issues. As

Mertens (2010) clarifies that the mixed methods approach has been preferred by many
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researchers in order to discover reasons explicitly. In addition, Stephen and Chris (2004)
have defended the view that a mixed methodological approach often has a major impact.
They also advance the opinion that figures can be much evidential to decision makers.
Online survey called “survey monkey” is implemented to collect data for the quantitative
part of this study. Online survey also provides to reduce length, effort, stress and frequency
in a simple way. It can be responded without the need to draw on work time or to post the
questionnaires to the respondents (Bradburn, 1978). Moreover, interviews are used as a

qualitative part of this study to seek the responses of research questions more deeply.

The first aim of this study is to define relation between schools’ facilities and the use of ICT
by teachers. To do mutual assessment, online survey is generated by the questions which are
predictable to take responses relevant schools’ facilities and teachers” proficiency trained by
researcher. Aldridge and Levine (2001) support the view that survey is convenient to collect
accurate data on proficiency training. Thus, it is an efficient method to define relation
between schools’ facilities and the use of ICT by teachers. Consequently, it might be said that

survey method is convenient to explore the aim of this study.

The second aim of this study is to determine main causes and effects of the use of ICT in
primary classrooms. Therefore, a semi-structured interview form is used to illustrate what
the teachers’ perceptions of the advantages and disadvantages of the use of ICT in the
primary classrooms and how they encourage using ICT in primary classrooms. When the
issue needs more clarifications, interview as a kind of educational research method, provides
occasions to take more responses in more depth (Tuckman, 1972). For this study, it is highly
possible to say that a semi-structured interview form can be appropriate to explore the
teachers’ perceptions about causes and effects of ICT and their attitudes towards the use of

ICT in their classrooms.

For the sample group of this study, ten teachers working at primary schools in Turkey are
selected from 3th grade classes in five different schools having internet access. First of all,
their teaching experiences, ICT facilities of schools and frequency of occurrence by teachers
are compared to investigate relation between each of them and effective use of ICT.
Secondly, teachers, working in schools having different ICT facilities and use ICT different

frequency of occurrence, are listed. Consequently, teachers having different ICT properties



Gozler, A. & Yilmaz, T.

are interviewed for each of different properties to illustrate teachers’ perceptions with regard
to the use of ICT in primary classrooms. In this context, five teachers participated in

interviews.

British Educational Research Association (BERA, 2004) suggests ethical guidelines in the
planning process. According to BERA (2004), an informed consent must be provided for
participants. Therefore, in this study, teachers as participants are provided an informed
consent by researcher. In addition, they are informed that this micro study has no negative
impacts on their positions. What is more, the purpose of this study was explained them.
Lastly, researcher informed all participants that they could withdraw from the questionnaire

or interview at any time if they like.
Data Analysis

The data for this micro study is collected by using both quantitative and qualitative methods.
Firstly, the online survey method is used to investigate the relationships between schools’
facilities, which are internet access, computers, projectors and interactive whiteboards, and
the use of ICT by teachers. Therefore, numeric and descriptive statistics are conducted for
this study. Numeric statistics allow assessing the percentage of schools’ facilities or results
from simple measures, since Cohen et al. (2011) support the view that descriptive statistics
do not assume to predict these parameters while descriptive statistics are used for defining
and representation of data. By reason of these causes, Statistical Package for the Social
Sciences (SPSS) is used to investigate quantitative data. Eight closed questions are used to
obtain information about the relation between schools’ facilities and the use of ICT by
teachers in a wide-ranging way with SPSS. All questions are coded by numbers in an attempt
to make analyses of data clearer and more explicable. Numeric values are used to illustrate
the number of years in teaching, the grade level they taught and the number of ICT facilities
questions’ type. In addition, the rest of them are string value. Descriptive statistic offers a
general view of differences among teachers. In the meantime, all these frequencies provide
an opportunity to consider which differences and effects might be compared and what kind

of relations are needed to be underlined.
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Secondly, semi-structured interview is used for this study to explore what the teachers’
perceptions of the advantages and disadvantages of the use of ICT in the primary classrooms
and why the teachers prefer to use ICT in their classrooms. The role of ICT facilities on
teaching is considered thanks to interviewees, because Bell (1999) claims that interview is a
useful method to get more chances to verify responses and examine interviewers’ feeling. In
this context, the interviews are implemented with four primary school teachers. Each of
interviews took almost 15 minutes. Three open-ended questions were asked. During the
interviews, whole processes are recorded to code them. And then all results are argued to

reach an agreement.
RESULTS

According to results of this study, there is not a considerable relation between schools’
facilities and frequency of the use of ICT by teachers. However, it can be seen in this study
that there is an important relation between frequency of use of ICT by teachers and course
subjects and in-service training for ICT. Furthermore, qualitative data indicates that the
effective use of ICT facilities depends on course subjects, as frequency of the use of ICT
might change depending on course subjects. In addition, teachers’ perceptions related to the
use of ICT on teaching in primary classrooms are completely positive. To give a clear
demonstration, this section was divided into two parts according to the methods used to

collect data. These parts are quantitative and qualitative results.
Quantitative Results

Data were analysed in SPSS programme whether there is a considerable relation between
schools’ facilities and frequency of the use of ICT by teachers. According to results of these
analyses, there was not any significant relation between them. However, the results of these
analyses also demonstrated that there is a rather significant relation between frequency of

the use of ICT in primary classrooms and in-service training for effective use of ICT.

The first aim of this study is to define relation between schools’ facilities and the use of ICT
by teachers. The results of this study concerning schools’ facilities and the use of ICT by
teachers are similar with Reynolds et al.’s report (2003) that is the installation of large labs in

a school is not the best possible policy to provide the effective use of ICT on teaching. The
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researchers also point out the view that it is difficult to use ICT effectively in lessons if
teachers do not know how to use them effectively. However, Latham (2002) supports the
view that the schools’ facilities have considerable importance on the frequency of the use of
ICT. To explain his idea in more depth, when teachers use IWB as a facility of ICT they have
more time to teach. Therefore, he believes that there is a relationship between the frequencies

of the use of ICT and schools’ facilities.

The second aim of this study is to illustrate main causes and effects of the use of ICT in
primary classrooms. There is a number of research which is supported by the results of this
study. ICT provides instant access to a number of materials from sources and it also allows
teaching a pre-prepared lesson for teacher (Glover and Miller, 2001; Latham, 2002), even
though the process of lesson preparation using ICT might take a long time (Glover and
Miller, 2001). Likewise, another advantage of ICT is that some teachers use ICT facilities to
encourage both teacher — pupils” interaction and to give responses of questions (Levy, 2002).
What is more, Brown (2003), BECTA (2003) and Smith et al. (2005) claim that the use of IWB
as a facility of ICT promotes the percentage of teachers including ‘technophobic teachers’ to
participate with ICT facilities into lessons. Therefore, it could be said that they should be

encouraged to attend in-service training.
Qualitative Results

To define teachers” perceptions with regard to the use of ICT in primary classrooms in more

depth, three questions were asked to interviewers.

1) Do you use ICT as a part of your teaching?

2) How much training have you had in using ICT?

3) You identified the subject in which you make most use of ICT. Could you tell me;
a) Why have you found ICT useful in this subject?

b) Have you tried to use other ICT applications in this subject?

When teachers were asked to clarify whether they use ICT teaching subjects or not and how

much training they had in using ICT. Three of them said that the use of ICT is an
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indispensable part of their teaching to make subjects sense, even though one of them claims
that the use of ICT for all subject is just a waste of time. Additionally, the teacher offered that
the use of computer as a part of ICT facilities could be difficult for students. It was
understood from this interview, the teacher has never had training for ICT. Therefore the
teacher’s perception related to the use of ICT for all subjects was negative. On the other
hand, the teacher point of view showed that training for ICT is an issue for students as well.
Generally, teachers’ perceptions given below could be understood as a summary of these

findings.

“They supported the view that ICT facilities provide more opportunities to make all

subjects more effective when we use ICT as part of our teaching.” (Teacher-2, 3 and 4)

“They supported the view that if teachers take training courses for ICT effectively, they

could use ICT facilities in a more effective way.” (Teacher-1)

When another question was asked to consider why they found ICT useful in some specific
subjects and to understand whether they compare ICT applications with each other in same
subject. Two of them defended the view that the use of ICT facilities is useful for mostly in

literacy and mathematics subjects.

“They said that when they use ICT facilities to teach mathematics, pupils can learn

easier.”

On the other hand, the others asserted that it depends on ICT facilities. Therefore, it might be
said that if a number of ICT applications is provided for teachers, they could compare them

with each other to consider which one is the best for teaching of each subject.
-How these findings relate to Literature Review:

Smith et al. (2005) assert that different applications of ICT help teachers do more activities for
some of the courses. Likewise, Gage (2006) supports the view that IWB as a part of ICT
facilities is very enjoyable and quite easy to put numbers on numerical axis for primary
school children in mathematics lesson. These literatures are quite parallel with the finding of
this study. According to this study, teachers having affirmative perceptions think that there

are more advantages than disadvantages of the use of ICT. Despite all these positive results,
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some teachers pointed out that it is difficult to learn how to use some of difficult ICT
facilities. For instance, IWBs are new technology in schools in Turkey. Because according to
the Ministry of Education in Turkey, it will be seen that all primary schools will have IWBs
for each primary classroom. However, many teachers require training to use it. Therefore, it
is vitally important to say that before the installation of new technology to schools, teachers’

anxiety should be removed.

This part of the study demonstrates the strengths and weaknesses of the research in the way
of the ability of answering the main research questions. It also shows how researcher affects

the findings of the study.

First of all, online survey was used to demonstrate the relation between schools” facilities and
the use of ICT. The most significant weakness of the study was founded in data collection of
schools’ facilities. Some teachers could not fill in some parts of questionnaires related to
schools’ facilities. The reason about this problem could be related to the lack of experiences
of researcher about generating a questionnaire. It might be thought that some options of
responses were not clear although multiple-choice questions were used. On the other hand,

the strength of the study was that the data was suitable to be analysed in SPSS.

Secondly, the interviews were conducted to illustrate the teachers” perceptions related to the
use of ICT in more depth. Therefore, semi-structured forms of interviews were used. There is
some strengths of the interviews. For instance, whole processes of interviews were recorded
by the voice recorder to make sure that all points were mentioned. However, it is possible to
say that there were some weaknesses of the research, because some questions were difficult

to answer. For example, some questions made teachers stressed.

To sum up, it might be said that the most significant key for a research is a suitable scale for
both survey and semi-structured interview, although all questions of survey and in
questionnaire were answered by the participants in this study. It might be said that the

general aim of this study was achieved thanks to the methods used in this study.
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CONCLUSION

The results demonstrated that there was no relationship between schools’ facilities and the
use of ICT by teachers. However, the findings illustrated that there is an important
relationship between frequencies of the use of ICT in primary classrooms. What is more, in-
service training has a significant impact on the use of ICT effectively on teaching. It is also
highly possible to say that while teachers are teaching, most of them prefer to use ICT in

order to provide effective learning.

The most significant weakness of this research is that during interviews’ process, there were
some obstacles. For example, some schools did not have too much ICT facilities. When some
questions were asked regarding some ICT facilities in more depth, some teachers did not
understand what these questions meant, since they have never used them. Therefore, if I do
research again, I would like to make a small-scale research to consider whether my

questionnaire is easy to collect responses.
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In recent years, the rapid development of educational technologies has encouraged the
adoption of innovative approaches in teaching processes. Mathematics education is of
critical importance in terms of developing analytical thinking and problem-solving
skills. In this context, the integration of Web 2.0 tools into teaching processes can
increase students' interest in mathematics lessons and make learning processes more
effective. The aim of the research is to examine the perceptions of primary school
teachers regarding the use of Web 2.0 tools in mathematics lessons. In the study
conducted with the qualitative research method, data were collected from 80 teachers
working in 6 different schools. The data were obtained through semi-structured
interviews and evaluated with the descriptive analysis method. The findings show that
teachers find Web 2.0 tools more useful in terms of enriched teaching, permanent
learning and student motivation. In addition, it was determined that the frequency of
use of Web 2.0 tools decreased as the years of seniority increased. This research makes
significant contributions to understanding teachers' adaptation to technology and the
role of Web 2.0 tools in education.

Matematik Derslerinde Web 2.0 Araclarinin Kullaniminin Ilkokul
Ogretmenlerinin Goziinden Incelenmesi

Makale Bilgileri Oz
Anahtar Kelimeler: Son yillarda egitim teknolojilerinin hizli gelisimi, Ogretim siireglerinde yenilikgi
Web 2.0 Araglart yaklagimlarin benimsenmesini tesvik etmistir. Matematik egitimi, analitik diisiinme ve
' ’ roblem ¢dzme becerilerini gelistirme ac¢isindan kritik bir oneme sahiptir. Bu baglamda,
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Web 2.0 araglarinin dgretim siireclerine entegrasyonu, dgrencilerin matematik dersine olan
ilgisini artirarak Ogrenme stireglerini daha etkili hale getirebilir. Arastirmanin amaci,
ilkokul Ogretmenlerinin matematik derslerinde Web 2.0 araglarimi kullanimina iliskin
algilarini incelemektir. Nitel arastirma yontemiyle yiiriitillen ¢alismada, 6 farkli okulda
gorev yapan 80 dgretmenden veri toplanmistir. Veriler yar1 yapilandirilmis goriismeler
yoluyla elde edilmis ve betimsel analiz yontemiyle degerlendirilmistir. Bulgular,
ogretmenlerin Web 2.0 araglarim1 daha ¢ok zenginlestirilmis 6gretim, kalict 6grenme ve
ogrenci motivasyonu agisindan faydali buldugunu gostermektedir. Ayrica, kidem yili
arttikca Web 2.0 araglarinin kullanim sikliginin azaldig tespit edilmistir. Bu arastirma,
ogretmenlerin teknolojiye adaptasyonunu ve Web 2.0 araglarmin egitimdeki roliinii
anlamak agisindan 6nemli katkilar sunmaktadur.
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Son yillarda egitim teknolojilerinin hizli gelisimi, 6gretim siireclerinde yenilik¢i yaklagimlarin
benimsenmesine tesvik etmis ve 6grenme ortamlarini zenginlestirmistir. Matematik egitimi, bireylerin
analitik diistinme becerilerini ve problem c¢ozme yeteneklerini gelistirmede temel bir rol
oynamaktadir. Ozellikle ilkokul déneminde, ¢ocuklarin matematiksel kavramlari anlamalari ve
uygulamalari, gelecekteki akademik basarilari icin kritik Oneme sahiptir. Bu baglamda, 6gretim
yontemlerinin siirekli olarak yenilenmesi, 6grencilerin matematik derslerine olan ilgisini artirmak ve

O0grenme siireglerini daha etkili hale getirmek adina biiyiik 6nem tagimaktadir.

Web 2.0 araglari, egitim alaninda 6nemli bir doniisiim yaratma potansiyeline sahiptir. Bu
araglar, 6gretmenlerin ve 6grencilerin etkilesimli bir sekilde igerik olusturmasina, paylasmasina ve
isbirligi yapmasina olanak tamimaktadir (Wright & Akglingiiz, 2018; Huang, Spector, Yang, 2019).
Ozellikle sosyal medya, bloglar, ¢evrimi¢i forumlar ve etkilesimli sunum araglary, Ogrencilerin
O0grenme siireglerine aktif bir sekilde katilimini saglarken, 6gretmenlerin de derslerini daha dinamik

bir sekilde yonetmelerine yardimci olmaktadir (Keengwe ve Onchwari 2011).

Ogrencilerin Ogrenme stillerine uygun farkli araglarin kullamimi, bireysel 6grenme
deneyimlerini zenginlestirmekte ve 6grenmenin 6zellestirilmesini saglamaktadir (Hung & Yuen, 2010;
McLoughlin ve Lee, 2007; Song, 2010). Web 2.0 uygulamalarinin 6grenci ve 6grenme siirecindeki
avantajlar1 goz oniine alindiginda, d6gretmenlerin bu yeniliklerden geri kalmamalar1 ve dgrencilerin

bu araclar1 daha etkili kullanmalari i¢in tesvik edici olmalar1 6nemlidir (Solomon ve Schrum, 2007).
1.1. Aragtirmanin Problemi
Arastirmanin problemi ve alt problemleri ;

1. Matematik derslerinde web 2.0 araglarinin kullanimu ilkokul 6gretmenlerin goziinden

nasil algilanmaktadir?

1.1. flkokul 6gretmenlerinin web 2.0 araglarini kullanma sikliklarimin dagilimi cinsiyet,

kidem y1li ve sinif seviyesine gore dagilimlari nasildir?

1.2. [lkokul 6gretmenlerinin kullandiklar1 web 2.0 araglarinin dagilimi kidem yili, cinsiyet

ve smif seviyelerine gore dagilimlari nasildir?
1.3. flkokul 6gretmenlerinin web 2.0 araclarmin etkililigine iliskin algilar1 nasildir?

1.4. [lkokul 6gretmenlerinin web 2.0 araglarmin kullanilabilirligine iliskin algilari nasildir?
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1.2.Aragtirmanin Amaci ve Onemi

Alan yazin taramasi yapildiginda bu konuda yapilmis c¢alismalarin oldugu goriilmektedir.
Nitekim bu g¢alismalarin web 2.0 araglarmin etkililigi boyutuyla (Dohn, 2009; Grosseck, 2009;
Teclehaimanot ve Hickman, 2011), web 2.0 araglarinin egitimde kullanilmasi boyutuyla (Karaman,
Yildirim ve Kaban, 2008; Kiyic, 2010; Aslan, 2007; Atic1 ve Yildirim, 2010; Bigen ve Cavus, 2011; Cavus
ve Kanbul, 2010; Kose, 2010; Greenhow, Robelia ve Hughes, 2009); diger (Atis, Doganer, 2022; Dursun,
Tertemiz, 2021) ilgili oldugu goriilmektedir. Ancak Ogretmenlerin matematik dersine iliskin
kullandiklar1 web 2.0 arac ile ilgili goriislerinin alindigi dogrudan bir c¢alisma olmadig:
goriilmektedir. Bu anlamda yapilan bu arastirma ile alan yazindaki bu boslugun doldurulacag:
diisintilmektedir. Bu amacgla arastirmanin amaci; matematik derslerinde web 2.0 araglarinin
kullanimimin ilkokul Ogretmenlerin goziinden incelenmesi olarak belirlenmistir. Bu amag
dogrultusunda arastirma sorusu su sekildedir; Matematik derslerinde web 2.0 araglarmin kullanim

ilkokul 6gretmenlerinin goziinden nasil algilanmaktadir?
YONTEM
Arastirmanin Deseni

Bu calismada, arastirma yontemi olarak nitel arastirma paradigmasi benimsenmistir. Nitel
arastirma, bireylerin deneyimlerini, algilarin1 ve goriislerini derinlemesine anlamaya ydnelik bir
yaklasim sunmaktadir (Yildirim ve Simsek, 2016). Bu baglamda, arastirma siirecinde, 6gretmenlerin
matematik derslerinde Web 2.0 araglarinin kullanimi ile ilgili algilarin1 kapsamli bir sekilde incelemek
hedeflenmistir. Nitel arastirma, 6gretmenlerin matematik derslerinde Web 2.0 araglarmnin kullanimi
konusundaki diisiincelerini ve deneyimlerini derinlemesine kesfetmeyi amacglamakta, bu sayede
Ogretim stiireglerinin iyilestirilmesi igin degerli veriler saglamaktadir. Arastirmanin temel amaci,
Ogretmenlerin Web 2.0 araglarin1 matematik derslerinde nasil kullandiklarini anlamak ve bu araglarin
Ogretim stireglerine etkilerini degerlendirmektir. Bu hedef dogrultusunda, &gretmenlerin cesitli
baglamlardaki uygulama bigimlerinin ve karsilagtiklar: zorluklarin incelenmesi, arastirmanin énemli

bir bilesenidir.
Calisma Grubu

Arastirmanin ¢alisma grubunu, 6 farkli okulda gorev yapan toplam 80 O&gretmen
olusturmustur. Calisma grubunun belirlenmesinde, ¢ok asamali 6rnekleme yontemi kullanilmistir. Ik
asamada, maksimum cesitlilik orneklemesi yontemi kullanilarak Kirsehir ilinde bulunan ilkokullar
sosyoekonomik diizey baglaminda diisiik orta ve yiiksek olarak 3 bolgeye ayrilmis ve her bolgeyi
temsil edecek ikiser okul belirlenmistir. Tkinci asamada ise amagsal 6rnekleme yontemlerinden
tabakali amagsal ornekleme ise kosulmustur. Bu asamada belirlenen okullar1 temsil edecek diizeyde

Ogretmen arastirmaya dahil edilmistir.
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Arastirmaya katilan 6gretmenlerin demografik 6zellikleri;

DEGISKEN f
Cinsiyet Erkek 39
Kadin 41

Kidem Yil 0-5 23
6-10 5

11-15 13

16-20 23

21 yil ve tizeri 16

Okutulan Sinif Diizeyi 1. Siuf 22
2. Smuf 16

3. Smaf 16

4. Smuf 26

Veri Toplama Araci

Veri toplama araci olarak, arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme
formu kullanilmistir. Yar1 yapilandirilmis soru formu nitel arastirmalarinda siklikla tercih edilen veri
toplama araglarinin basinda gelmektedir (Linn, Sherman & Gill, 2007; Pishghadam & Pourali,2011).
Gortisme formunun hazirlanma siirecinde alan yazin taranarak, gerekli goriisme sorular
belirlenmistir. Hazirlanan goriisme formu iki kisimdan olugsmaktadir. {1k kisimda cinsiyet, kidem yilt
ve okutulan smif diizeyi gibi demografik bilgiler yer alirken ikinci kisimda ise smif 6gretmenlerinin
web 2.0 araclarinin matematik derslerinde kullanimina iliskin algilarini ortaya ¢ikarmay1 amaclayan
dokuz sorudan olusmaktadir. Gelistirilen veri toplama araglar1 gecerlik calismasi kapsaminda
arastirmacilar arast uyum indeksi hesaplanmis ve bu indeks .86 olarak belirlenmistir. Hazirlanan
sorular, bir akademisyen, bir sinif 6gretmeni ve bir dil uzmanina gonderilmis, alian geri doniigler

dogrultusunda gerekli diizeltmeler yapilarak goriisme formu nihai halini almustir.
Verilerin Analizi

Aragtirmada elde edilen verilerin analiz siirecinde betimsel analiz ise kosulmustur. Yildirim

ve Simsek’e (2016) gore betimsel analiz sirasinda veriler arastirmacilar tarafindan énceden belirlenen
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temalara uygun sekilde ozetlenerek yorumlanir. Bu kapsamda arastirma da smif 6gretmenlerinin
matematik derslerinde web 2.0 araglarinin kullanimina iliskin algilarmin belirli degiskenlere gore
degisip degismedigini anlamak icin frekanslar1 degerleri belirlenmistir. Ikinci kisimda yer alan sorular
icin ise daha onceden belirlenen temalara uygun sekilde analiz yapilmistir. Veri analiz siirecinde
ogretmen isimlerine O1, O2, ..., O32 seklinde kodlar atanmigtir. Bu baglamda elde edilen bulgular
diizenlenerek yorumlanmis ve 6gretmenlerin matematik derslerinde web 2.0 araglarina iliskin algilar
farkli kodlanarak kategoriler olusturulmustur. Kategorilerin olusturulmasinda arastirmacilar arasi
uyum indexi .86 bulunmustur. Arastirmacilar arasi uyumun degerlendirilmesi siirecinde Milles ve
Huberman'in (1994) 6nerdigi uyum indeksi, iki arastirmacinin ayn1 kodlama kararini verme sikligim
hesaplayarak giivenirligin saglanmasina katki saglamaktadir. Bu indekse gore, iki arastirmacinin
toplam kararlarimin ortak olanlarina boliinmesiyle elde edilen oran, analiz siirecinde tutarliligin bir

gostergesi olarak kabul edilmektedir.

Aragtirmanin Etik Izinleri (Ikinci seviye baglik olarak yéntem boliimiine son alt baglig1 olarak

eklenmeli)

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri: (Ugiincii seviye baglik olarak bu boliime eklenmeli)
Etik degerlendirmeyi yapan kurul ad1 =
Etik degerlendirme kararinin tarihi=
Etik degerlendirme belgesi say1 numarasi
3. BULGULAR
Birinci alt probleme iligskin bulgular

Tlkokul ogretmenlerinin web 2.0 araglarini kullanma sikliklarinin dagilimi cinsiyet, kidem yil1 ve sinif

seviyesine gore nasildir?

Kullanma Siklig

DEGISKENLER
<5 dk 5-10dk 11-20dk 21-30 dk >31
Erkek 8 15 14 1 1
Cinsiyet

Kadin 5 14 13 7 2

1-5 yl 1 11 9 1 1

Kidem Yili 6-10 y1l 1 1 3 - -
11-15 y1l 1 3 4 3 2
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16-20 y1l 5 7 7 4 -

21 yil ve tizeri 5 7 4 - -

1. Siuf 2 9 9 1 1

Okutulan Sinif 2. Smuf 3 5 6 3 -
Seviyesi 3. Smaf 1 8 4 4 -

4. Smuf 4 7 8 3 2

flkokul 6gretmenlerinin web 2.0 araglarini kullanma sikliklarimin dagilimi cinsiyet, kidem yili ve sinif
seviyesine gore incelendiginde web 2.0 araglarini, 21 dk ve {izerinde kadin 6gretmenlerimizin erkek
Ogretmenlere gore daha sik kullandiklar1 goriilmektedir. Kidem yil1 olarak inceledigimizde ise 10 yila
kadar kidemli 6gretmenlerimizin web 2.0 araglarini daha siklikla kullandiklari, bu kullanma sikliginin
kidem yihi arttikca azalma gosterdigi goriilmiistiir. Okutulan smif seviyelerinde ise 1. Siuf ve 4.

Siiflarda web 2.0 araglari daha sik kullanilmaktadir.
Ikinci alt probleme iliskin bulgular;

flkokul &gretmenlerinin kullandiklart web 2.0 araglarinin dagilimi cinsiyet, kidem yili ve smmf

seviyesine gore nasildir?

KULLANMA SIKLIGI
. Egitim Dijital flgisiz
DEGISKENLER Yazilimlar
Siteleri Platformlar Yanitlar
Erkek 21 10 10 1
Cinsiyet
Kadin 23 5 7 3
15 y1l 18 11 3 -
6-10 y1l 15 9 1 B
Kidem Yilu 11-15y1l 8 5 3 1
16-20 yil 3 1 - -
21 yil ve tizeri 2 ) ) 3
1. Swuf 12 ? 12 1
2. Siuf 7 3 3 2
Okutulan Sinmif Seviyesi
3. Smuf 8 3 2 B

4. Simuf 17 - - 2
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flkokul &gretmenlerinin kullandiklart web 2.0 araglarinin dagilimi cinsiyet, kidem yili ve smf

seviyesine gore incelendiginde ogretmenlerimizin ¢ogunlugu egitim sitelerini kullanmay1 tercih

etmislerdir. Yine goze carpan 6nemli bir bulgu ise kidem yili 10 yila kadar olan 6gretmenlerin dijital

platformlar1 ve yazilimlar: da tercih ettikleri, kidem yili arttik¢a da kullanma sikliklar1 azaldig: ve

kullanimin ¢ogunlugunun ise sadece egitim siteleriyle smirl kaldig: tespit edilmistir.

Ugiincii alt probleme iliskin bulgular;

Tlkokul 6gretmenlerinin web 2.0 araglarinin etkililigine iliskin algilar1 nasildir?

Kategoriler f

Kodlar

Zenginlestirilmig/farklilastirilmig

23

ogretim
Pekistirmelkalic1 6grenme 18
Dikkat cekme/motivasyon 20
Kolaylik saglamas: 7
Alakasiz cevap 12

04,05,06,012,015,021,622,024,625,026,028,532,
034,041,042,044,047,055,060,066,071,075,079
03,09,014, O16, 020, 021, 022, O29, 031,032,
033, 035, 037, 039, 042, 053, 054, 055
02,07,08,017,013,014,021,022,024,
026.029,039,043,044,048,049, 050,051,064,065,
02,020, 036,053,055,070,076,

01,08,013,018,019,5627,033,054,057,069,078,080

flkokul 6gretmenlerinin web 2.0 araglarmin etkililigine iligkin algilarina baktigimizda web 2.0

araglarinin dersin zenginligi ve farklilasmasi agisindan g¢ok etkili oldugu, bunun yaninda dersi

pekistirme ve 6grencide motivasyona c¢ok onemli bir katkida bulundugu ayrica 6gretmenin isini

kolaylastirdig1 sonuglarina ulasilmistir.

Uglincii alt probleme iliskin drnek yanitlar;

Kategoriler

Ogretmen Cevaplar

Zenginlestirilmis/farklilastirilmis ogretim

1. Web 2 araclarini kullanmayi 6grenme
ortamint1  zenginlestirmek  Ogrenme
motivasyonunu artirmak amactyla ¢ok
yararli buluyorum fakat bu konuda

yeterli oldugumu diistinmiiyorum.
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Pekistirme/kalic1 6grenme

Dikkat ¢cekme/motivasyon

Kolaylik saglamasi

Alakasiz cevap

2.

C)grenme ortami Zenginle§iyor, ayn
zamanda daha eglenceli bir sekilde ders
isleniyor, 6grencilerin ilgisini ¢ekiyor.
C)grencilerin ilgisini  ¢ekmek, daha
interaktif olmasi sayesinde Ogrenmeyi
kalic1 hale getirmek i¢in ige yariyor.

Basili materyallere gore ¢ok fazla igerik
cesitliligi olmast ve aninda doniit
verebilmesi  pekistirme i¢in faydal
oluyor.

Somutlagsma saglaniyor .

Ogrenci motivasyonunu artirmak,
matematik kaygisini azaltmak.

Ogrenci motivasyonunu artirmak igin
kullanirim dikkatlerini derse ¢ok ¢abuk
verirler.

Web 2.0 araglari, 6grencilerin matematik
konularim1 daha eglenceli, etkilesimli ve
kolay ogrenmelerini saglamak igin
kullanilir.

Matematik ve diger tiim derslerde hem
benim isimi kolaylastirtyor ayn1 zamanda
O0grenmelerini pekistiriyor.

Siireci kolaylastiriyor.

Fikrim yok.

Tasarruf sagliyor.

Araglarin  kullanimi agisindan  yeterli

bilgiye sahip degilim

Dordiinctii alt probleme iliskin bulgular;

Tlkokul O0gretmenlerinin web 2.0 araglarinin kullanilabilirligine iliskin algilar1 nasildir?

Kategoriler f Kodlar
01, 02, 03, 04, O5, 06, 07, 09,
Olumlu Goriig O11, 013, 015, O16, 017, O18,
62

019, 020, 021, 023, 024, 025,
027, 030, 031, 032, 033, 034,
035, 036, 037, 042, 044, 047,
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048, 049, 050, O51, O52, O54,
055, 057, 058, 059, 060,
062,063, 064, 065, 066, 067,
068, 069, 070, O71, 072, 073,
074, 075, 076, 077, 078, 079,
080

Olumsuz Goriis 08, 010, 012, 014, 022, 026,
18 028, 029, 038, O39, 040, O41,
043, 045, 046, 053, 056, 061,

Tlkokul &gretmenlerinin web 2.0 araglarinin kullamilabilirligine iligkin algilarini inceledigimizde ise
O0gretmenlerimizin agirlikli olarak olumlu cevaplar verdigi goriilmektedir. Bu cevaplarin ¢ogunlugu
ogrenci lizerindeki etkileri olarak ele aldiklar1 cevaplar olmus, bir kismi ise 0gretmen iizerindeki
olumlu etkilerinden bahsetmistir. Olumsuz olarak diisiinenlerin biiyiik bir kismi ise web 2.0 araglarini

kullanma konusunda yetersizliklerinin ve kullaniminin zaman aldiginin {izerinde durmustur.

Dordiincti alt probleme iliskin 6rnek yanitlar;

Kategoriler Ogretmen Cevaplar

1. Canva gibi hazir sablonlar dolayisiyla ¢ok
kullanisly, isime yariyor.

2. Kendi tasarimlar: olusturabiliyorum.

3. Ogrencilerin ilgisini ¢ekmek, daha
interaktif olmasi sayesinde Ogrenmeyi
kalic1 hale getirmek i¢in kullanilabilir, ise
yariyor.

4. Tasarruf saghyor.

Olumlu Gériis 5. Siireci kolaylastirtyor.

6. Bir kere matematige bakis agcilar
degisiyor ve kaliplasmis 6n yargilarim
kiriyor Ogrenciler yapabildiklerini
gorditkce basartya olan inanglarinda
artiyor.

7. Soyut ifadeleri somutlastirma agisindan
oldukga giizel, motivasyon ve katilimi
arttirirken zor gelen konulara kars:
tutumu olumlandiriyor.

8. Bu araglarin kullanildig1 etkinliklerde
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ogrencilerin katilim istegi artiyor.
9. Bu araglarin kullanuldigi  derslerde
edinilen bilgileri daha kolay hatirliyorlar.
1. Zaman aliyor, ders yetismiyor.
Cok fazla bilgi istiyor.
Uygulanabilir degil
Yeterli egitim verilmeden imkansiz.

Alt yap1 yetersiz.

o G A W N

Internet sorunu olmasa kullanilabilir ama
internet alt yapis1 yok.

7. Cok zorluk yasamiyoruz sadece bazi
uygulamalarda yavas calisabiliyor ve
siire igeren uygulamalarda ogrenciler
ogrendiklerini  hemen  uygulamaya
dokemiyorlar.

8. Baz1 Ogretmenler, Web 2.0 araglarin
kullaniminda yeterli teknik oOzelliklere

Olumsuz Goriis sahip bu araglara entegre olmakta
zorlanabiliyor.

9. Web 2.0 araglarmin ne kadar etkili
kullanilabildigine dair pedagojik bilgi
eksikligi, smiflarin yalmizca eglence
unsuru  olarak  kullanilmasina  yol
agabiliyor. Araglarin 6grenme yetenegine
uygun  olarak nasil  planlanacag:
konusunda yeterli rehberlik veya egitim
bulunamayor.

10. Ders  kitaplar1  igerisinde de bu
uygulamalara kare kodla ulasim
saglanabilir. MEB’in bu konuda Eba
harici uygulama gelistirmesini

diistintiyorum.
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SONUC

Ogretmenlerin web 2.0 araglarimi ders siirecinde dikkat ¢ekme, motivasyon, pekistirme ve bir ¢ok
yontem, teknikte kullanmaktadir. Bu baglamda web 2.0 araglarmi gerek matematik gerekse diger
disiplinlerde kullanilmasinin 6grencilerde kalic1 6grenmeyi destekleyecegini soyleyebiliriz. Kidem yili
20 yil ve tizeri olan 6gretmenlerin web 2.0 araglarimi sinurli diizeyde kullandiklarimi gérmekteyiz. Bu
veriler dogrultusunda hizmet i¢i egitimler yapilarak teknolojik tabanl 6gretim siirecleri hakkinda

destekler verilebilir.
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supportive classroom environments, particularly for students who feel invisible or
disengaged. By reflecting on his past, the author emphasizes how personal experiences
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the author to explore the connections between his past struggles and his current
teaching identity. While the vignettes and reflections are deeply personal, they offer
valuable insights into the challenges faced by disengaged students and the potential
for transformative growth. The study concludes with the author’s commitment to
supporting all students, especially those who feel marginalized, and underscores the
importance of empathy and respect in education. This reflection serves as both a
personal exploration and a call to action for educators to create more inclusive and
engaging learning environments.
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bir doniim noktas1 yasandi. Bu deneyim, yazar1 6grenci katilimina &ncelik veren ve eski
Ogretmenlerinin hatalarindan kaginan bir egitimci olmaya motive etti. Calisma, 6zellikle
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kesfetmesini saglar. Kisa Oykiiler ve diislinceler son derece kisisel olsa da, ilgisiz
ogrencilerin karsilagtign zorluklar ve doniistiiriicii biiyiime potansiyeli hakkinda degerli
iggoriiler sunar. Calisma, yazarmn tiim Ogrencileri, 6zellikle de dislanmus hissedenleri
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ortamlar1 yaratmalar i¢in bir harekete ge¢cme ¢agrisi islevi goriir.
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INTRODUCTION

In a narrative inquiry course, a colleague of mine shared a vignette about his peers'
positive reactions to his first comic book when he was elementary school and elaborated how
the positive response of that young crowd to his first artistic creation led him to be the art
teacher that he is now. The significant impact of one personal experience on that individual's
career led me to question my career choices. Thus, I started to write series of vignettes and
reflections to explore my past schooling experiences. After completing seventeen vignettes
and eight reflections, and having discussions with colleagues in the narrative course, I
decided to create a research paper out of these personal materials. Although this research
paper consists of personal vignettes and reflections and closely resembles an
autobiographical study, I choose to define it as a narrative inquiry study, since I wrote the
vignettes and reflections long before I had any idea of presenting them as research. In
addition, the creation of the vignettes was mostly fueled by conversations with my

colleagues.

Throughout this research paper, I utilize a phenomenological approach to explore the
connections between my past experiences and my current teaching identity, and following a
suggestion made by Bogdan and Biklen (2007), I embrace my subjectivity in relation to these
personal memories. I realize these vignettes and reflections display only my perspective on
the situations, and I used my subjectivity as a tool to explain how a struggling student in the
system became a teacher-educator and how these experiences affected his teaching identity.
Although the vignettes and reflections in this paper are not generalizable to the general
population, it would not be surprising to find that others have encountered similar struggles

when they were in school.

My use of reflection and narrative as a methodological tool is purposeful. As
Connelly and Clandinin (1990) suggest, humans are storytelling beings. For Richardson
(2001), storytelling can be a valuable methodology for individuals to discover themselves
and the world around them. Therefore, the utilization of personal memories and reflections
can have a significant impact on an individual's growth and personality. Extending this
purpose, I aim through my use of narrative to reveal my own perspectives as a student on
schooling, perspectives that other individuals and teachers may share and benefit from. As
Bleakly (2005) suggests, qualitative research methods—which include and often draw on

personal stories—might provide opportunities to acquire a deep understanding of school
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disengagement. Moreover, the exploration of narratives that rise from teachers' own
experiences can present opportunities for exploring teachers' behaviors and thinking
processes (Connelly & Clandinin, 1999; Carter, 1993); thus, the use of narrative can enable me

to speculate about my individual teacher identity development.

I am a novice researcher and a former elementary school teacher. To those who know
me in this context, it may come as a surprise that I was academically unsuccessful in my
earlier school life and often disliked school and my teachers. They may wonder, as I do, how
a student like me —who struggled with the system and its teachers —became an educator or
how my previous personal and mostly negative experiences of schooling shaped my
teaching identity. For the purpose of this study, I explore my previous experiences as a
student by using a series of short vignettes about incidents that affected my teaching career,
and I reveal my thinking process during the creation of this research paper through short
reflection pieces. I chose to group the vignettes into three categories: (1) the disconnection
between my teachers and me, (2) individuals' low expectations of me, and (3) my lack of
attention to school. I composed a reflection for each category to explain my thought
processes. Overall, the vignettes and reflections shed light on my transformation from a
disengaged student who disliked his teachers to an educator who thrives to help detached

students.
The Disconnection with my Teachers

September 1991. I got up before my mother came into my room. My backpack, which
I had prepared the evening before, was sitting near my closet. It held my pencils, an eraser,
an abacus, counting beans, books, and my notebooks, which my brother and I had carefully
covered with bright, protective paper. I buttoned my blue uniform and grey pants and
hurried to finish my breakfast. I was holding my mother's hand while we walked to school
and was surprised to see so many other students and their mothers, all flowing in the same
direction, a small river of people. After my mother helped me find my classroom, she
hugged me and went home. The classroom was chaotic. While there were some students like
me who were very eager to start class, many were crying and did not want their mothers to
leave. Some parents were trying to squeeze into the small desks or talk with each other while
most of the students waited quietly. Even in all of the confusion, I distinctly remember that I
was proud of myself, since I was so enthusiastic to start my first class and meet my new

teacher.
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I am proud to say that first grade was the one of the most successful years of my

educational career. I was learning to read very fast, and was getting much faster than my
peers. Within two months, I started to spell. By the fourth month, I was reading well, and my
teacher encouraged me to read in front of the third graders. I remember being nervous when
the third-grade teacher introduced me to her class and praised my reading skills in front of
all those students, who were older and more experienced than me. This was the first time I
really felt pleasure at being academically successful. Unfortunately, it was a rare moment,

one that I would not experience again for a long time.

February 1992. I was the first student in my grade to learn to read, and the news of
my accomplishment spread rapidly to the other students' parents. My mother convinced me
to not show my reading skills to everyone, since she —like many Turkish men and women—
feared the "evil eye," which is the belief that if people are jealous of you, something bad will
happen. One day, one of the parents asked me to read a random sentence. I read the sentence
in my mind, but as my mother instructed, I did not read it aloud. The parent declared that I
was not able to read and accused me of merely having memorized flashcards. I felt very
angry and read that sentence a few times after the parent was gone, but I could not do
anything at that point, other than feel frustrated. I did not know why my mom had not let
me perform nor why my teacher had not protected me from that parent's harassment;
however, I will never forget how desperate and frustrated I felt at that moment, since I could

not perform the reading skills that I had worked on so hard.

December 1992. One day, during the winter of my second-grade year, the teachers
announced that we should avoid a certain part of the school grounds, since the rain had
made it very muddy. While I was playing during recess, I ran through the muddy area and a
very angry school administrator suddenly appeared in front of me. He was holding a plastic
jump rope that he had likely confiscated from another student. Even now I can see the rope
clearly: a green string of plastic tubes with blue handles. The administrator murmured
something about going to the muddy part of the school and savagely whipped my leg with
the rope. The hit was so powerful that the marks were still visible when I got home. As a
child, I was afraid to tell the truth to my mom because I feared the administrator would also
beat my family. However, my mom helped me to calm down, and I told her the truth.
Interestingly enough, my family did not do anything about the incident, since at that time in

Turkey, individuals respected teachers' decisions without any hesitation.
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December 2004. Although I was accepted to a school of education as an elementary
school teacher, I had never seen myself as a teacher. I was hoping that by getting a degree, I
could satisfy my parents, enjoy my life as an undergraduate student and barge into business
life as a novice entrepreneur. However, when I was in my third year of undergraduate study,
I took a course in classroom management. During that course—as was true in many others—
I spent the lectures talking with friends. Despite having to warn me numerous times about
my behavior, the teacher always did so in a polite and respectful manner. I always felt
respected as a student and a colleague, and his approach toward my disrespectful behavior
inspired me to think about my actions. For the first time in my life—sadly—I started to
realize that there are very good teachers out there who are earning students' respect instead
of merely demanding it. This enlightenment was a significant point in my career because it
was the first time I thought that I actually might become a teacher. I started to focus on my
course work, wanting to learn as much as I could to become a good teacher. A year after the
course, we started our field experience, and I had a chance to work with students. I was
surprised at how much pleasure I got from teaching, and realized that teaching was actually
an occupation that I would be happy to do for my entire life. However, I promised myself
that I would work to be the kind of teacher who is mindful of students who crave the
teacher's attention. Who knows? Maybe I could change some of my students' lives the way

that instructor had changed mine.

November 2012. Two weeks ago, I participated in a meeting to plan the 7th Annual
Turkish Friendship Dinner (a significant event attended by over 150 guests). During one of
our discussions, I used the blackboard to present a suggestion for solving one of our
problems related to nametags. While I was speaking, a person whom I had just met suddenly
asked if I was a teacher. Even though I did not realize it at the moment, I was using skills
that I had gained from being in the classroom. Ever since I resigned my teaching position in
2008 and started my graduate program, I perceived myself as a student; however, moments
like these helped me realize that my personality and skill sets are more complex. A stranger
was able to perceive a connection between my actions and teaching. Interestingly, this
person was able to see something I failed to recognize about myself; she had identified me as
a teacher in a few minutes. One might wonder why I couldn't establish this connection. Was

I refusing to accept this part of my identity due to my lack of love towards other teachers?
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November 2014. When I look back and consider my earlier schooling experiences, I
can see that although I was very eager to go to school and succeed academically, I got
harassed by other parents and beaten by my administrator, and I couldn't get any protection
from my parents or teachers. No wonder I neither trusted nor liked teachers, since I do not
think many of them did much to earn my respect, if most of them ever cared about me as a
student at all. On the other hand, I was lucky enough to encounter a few good teachers,

which eventually inspired me to seriously consider teaching as a career.

While reviewing the evolution of Eriksonian and Neo-Eriksonian identity theory,
Schwartz defines the concept of identity synthesis as an individual's ability to use childhood
experiences to draft various sets of values during identity construction (Schwartz, 2001), and
it is apparent to me that my negative schooling experiences and mistreatment of my teachers
and administrators led me to build up mistrust, maybe even hatred, towards teachers. The
detachment between my teachers and me was so severe that I couldn't bring myself to like
teachers, even though I was becoming one. My passion towards teaching and my distrust
towards schooling and my teachers present an interesting identity conflict that could also
exemplify Mishler's (1999) suggestion regarding professional identity as a concept

constructed by sub-identities that might not always harmonize with each other.
Individuals' Low Expectations of Me

June 1997. I spent most of my childhood years playing soccer with my friends in the
streets of Istanbul, and especially during summer breaks I rarely went home during the
daytime. Since my mother was concerned about how and where I spent my days during the
summer breaks, in the summer of 1997, she decided to apprentice me to a barber. I actually
cherish that experience, since I had a very sheltered childhood, and the experience I gained
from that barbershop really opened my eyes to the life going on around me. However, seeing
me as a barber's apprentice for the whole summer led my family to consider hairdressing as
a career for me, since I wasn't very successful academically. Thankfully, my mother was
persistent on supporting my getting a bachelor's degree, so I was able continue my education
after all. I don't think hairdressing is a bad career —some hairdressers probably earn more
than me. However, since I love teaching and interacting with students, and since lately I
have discovered I can be very successful academically, it would have been a grave mistake
for me to choose hairdressing as a career. Interestingly, although this decision would have
significantly affected my life, at the time I did not put up any opposition to my family, and I

let them shape my life for me.
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August 2001. When I applied to undergraduate programs, I scored low on the OSS
exam, a nation-wide exam for college applicants. Since the Turkish educational system relied
entirely on this exam score, I was faced with two options: to become a teacher or spend
another full year preparing for the OSS exam again. Since I did not want to waste another
year on the same exam and possibly disappoint my parents, I enrolled in a teacher
preparation program. I told myself that I could spend my four years enjoying college life,
and after I finished my program, I could work in some other occupation. It is very interesting
to recall how little I cared about my potential career as a teacher and how low my self-

expectations were.

December 2005. Throughout my college education, I was never a model student. I
spent most of my college life playing soccer, card games, and PlayStation with my friends,
and I rarely paid any attention to my courses, my third year as an undergraduate. During
one of my conversations with friends, I voiced my plans to take the LES exam, which is very
similar to the GREs, which determine an individual's admission to graduate school, since I
was planning to finish a M.S. program. Interestingly, one of my friends laughed in my face
and expressed her surprise at my desire to get a M.S. degree, since I wasn't even very
committed to the courses in my undergraduate education. It seems my peers also didn't have
high academic expectations for me. Interestingly, though, I was one of the students in our
school who scored very high on the exam, which eventually led to a scholarship for my

graduate education.

November 2014. Since I wanted to get a M.S. degree, I applied and acquired an
esteemed scholarship that covered the expenses of my graduate education in another
country, as well as fees for expenses like health insurance, rent and living expenses. One of
the requirements of this scholarship was reference letters, so I reached out to several of my

undergraduate teachers to request them.

During a conversation with one of my teachers, he expressed his surprise at my
success in getting the scholarship, and actually asked me, "How did you acquire this
scholarship?" implying by his tone that he would never expect a student like me to get an
opportunity like this. That question affected my mood, and I felt really disappointed in
myself. Even though I had won the scholarship and knew I deserved it, one of my teachers
could not reconcile that kind of success with me. What impression must I have given to my
teachers as a pre-service teacher? I thought about it and blamed myself for not building

better relationships with my teachers. Now, I realize that it was not my communication
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problems that shaped that teacher's low expectations of me, but his lack of vision for his
students. I admit that I was never a top student and that I had never put in extra effort to
build a relationship with that teacher, but my GPA was higher than that of most of my peers.
Now, it occurs to me that that teacher's lack of high expectations weren't directly related to
me. He was just surprised because none of the students get a scholarship like that, since they
received no guidance from the teachers in our school, and I was an outlier, curious and lucky

enough to seek out and acquire that scholarship.

Although people around me generally loved and supported me, it was clear to me
that neither my family, friends, teachers nor myself set any high academic expectations for
me; unfortunately, this situation affected my performance at school, since I never had an
opportunity to learn the meaning of academic success until late in my undergraduate
education. Once I savored success, though, I gained confidence, and the academic successes
started to pile up, and this motivated me to work harder to keep succeeding. Now, I am part
of an educational faculty, and I am working closely with pre-service teachers. If I learned
anything from these unfortunate circumstances, it is the idea that I should never forget that
many of these young adults are capable of more than their performance in classes, and I, for
one, have a chance to be a beacon that encourages and supports them to aspire to higher

goals.
Lack of Attention from Teachers and Peers

1996-1999. Throughout my three years in middle school, I did not have any
significant problems with my teachers; however, I always felt unnoticed by them. I was not a
top student in my classes, nor was I at the bottom. Perhaps I was the typical C student that
can sometimes get overlooked. I had some close friends, but overall, I was not very popular.
Our classrooms were crowded (around 45 students per classroom), and none of my teachers
(except one who was my father's friend) knew my name or devoted time to me outside of
school. I was very active in my neighborhood and home; however, I felt ignored at school. I
remember feeling like a ghost that has no effect on the lives of his teachers or friends. I
believe this lack of recognition caused me sorrow and significantly affected my personality

and outlook on education.

1999-2001. As soon as I started high school, I realized that there were two ways to get
attention from both my teachers and my peers. I could be the student who works very hard

and gets high scores (which would take a lot of work and so was not my preferred option) or
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I could become a troublemaker (which proved easier and more exciting). I took it as my
mission to create disruptions in school and regularly harassed my teachers. I used to pay
close attention in class only for the prospect of catching a mistake made by a teacher, which I
would expose to the entire class. Although I was doing this publicly, I did it very
respectfully; thus, teachers could not do much about it other than to deflect or disregard my
comments. In one physics class, we were making a lot of noise, and in response, our physics
teacher once used a very rude word, idiotic, to describe our behavior. Even though I believed
that we fully deserved that comment, I told him that he did not have right to speak to us like
that. Now, I realize that even as a student, I knew that I was wrong; however, I often very
carefully crafted plans to humiliate or irritate my teachers, so I could get the attention I

craved. And it worked. Some of my teachers started to learn my name.

February 2005. Much has shaped my identity as a teacher, but one of the most
important experiences was growing up as the youngest in a large family. I was the youngest
of three brothers and a sister, and there was a constant struggle among siblings. Especially,
two of my big brothers constantly lorded over me and bossed me around about everything.
Struggling to acquire what I needed from two of my big brothers helped to increase my self-
confidence, but somehow this confidence did not transfer to school, where I remained feeling
invisible for a long time. In the third year of my undergraduate program, we created a
number of group projects, and during those projects I realized that I could be very successful
at school-related activities. I faced my fears and insecurity and developed my self-
confidence. I always wonder, though, what would have happened if I had had more self-
confidence at school in my early days. How far could I have gone? Could I have been an

engineer, as | had always desired?

November 2014. As is likely true of all teachers, my experiences with and
perspectives on the courses I took when I was student have shaped my teacher identity. In
all honesty, I generally felt that I was not able connect with my teachers or peers during the
most of the courses I took; and perhaps this experience has led me to focus on student
interest and motivation in the classroom. As a result, I now aim to create classes that are so
interesting that students cannot resist participating, so that many of the students who have
trouble communicating with others or acquiring the attention they deserve can have an
easier time in my classes. One moment of my early teaching particularly stands out in regard
to achieving this goal. In my first year of being an educator, I created an activity for learning

math and was pleasantly surprised when many students loved it and participated actively.
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I'll never forget it. A half an hour into the lesson, a student asked me when we would be
starting our class. At that point, I realized that most of my students did not even realize that
they were learning. I couldn't have been prouder, and I decided that my teaching goals
should be to create activities that position my students to learn content knowledge while
having as much fun as possible, and to encourage them to be active participants, so that they

have opportunities to connect with their peers and teachers.

Ethical Permissions for the Research

In this study, all the rules specified in the "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were followed. None of the actions specified in
the second section of the directive, "Actions Contrary to Scientific Research and Publication

Ethics", were carried out.

CONCLUSION

As Walkington (2005) suggests, teacher identity is one of the pivotal concepts that
affect teachers' beliefs, principles and actions, and as Tickle (2000) notes, teachers'
professional identities can be shaped by home- or work-related personal experiences. It is
apparent that my personal experiences during my schooling life had a significant effect on
my teaching identity. The feeling of vulnerability was very dominant in my earlier schooling
years, and the negative circumstances I encountered have prompted me to build a more
protective teaching persona for my students. The few positive interactions I had with my
teachers inspired me to strive to be a teacher who will not repeat the mistakes of some of my
unsuccessful teachers and inspired me to create courses that encourage students to
participate in activities and engage with their peers and teachers. Overall, I recognize my
teacher identity as a constantly shifting and developing concept (Gee, 2000) that can
influence my current actions, values and beliefs towards my family, teachers, peers and
students and that is heavily influenced by my emotional responses to my past experiences,
relationships and other environmental factors (Giddens, 1984). While finishing this narrative
paper, I realize that I welcome even the most disruptive students without any hesitation. In
fact, I welcome all students. And I realize now how much my experience as a withdrawn and
forgotten student shaped me to be a teacher who does not want any of his students to feel
this way. Be ready for me; I am coming for you. I am coming to try to understand you, so
you can become visible again. I am coming to earn your respect, so that you can devote your

energy to something better than humiliating an old man.
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