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Abstract

The mental lexicon constitutes a dynamic cognitive system through which lexical items are acquired, organized, stored,
interconnected, and retrieved during language comprehension and production. This study examines the principal mechanisms and
methods involved in the formation and acquisition of the Arabic mental lexicon from both theoretical and applied perspectives. It
focuses on the phonological, morphological, syntactic, and semantic components that shape lexical knowledge and enable speakers
to process and use Arabic vocabulary effectively. The study also considers the contribution of the Holy Quran, Arabic poetry, literary
and linguistic texts, everyday language use, cultural interaction, formal education, and modern scientific disciplines to the expansion
of learners’ lexical repertoires. Drawing on a descriptive and analytical approach, the article explains how auditory perception,
morphological derivation, syntactic organization, semantic association, repetition, contextual exposure, and active language practice
facilitate the storage and retrieval of lexical units. Particular attention is given to the distinctive derivational and structural properties
of Arabic and their role in establishing connections among roots, patterns, meanings, and grammatical functions within the mind.
The study argues that lexical acquisition is a continuous process extending from early childhood through the successive stages of
education and intellectual development. It concludes that combining the Arabic linguistic heritage with insights from
psycholinguistics, cognitive linguistics, neurolinguistics, computational linguistics, and language education can strengthen lexical
competence. Such integration may contribute to developing learners who are linguistically proficient, cognitively flexible, and
capable of employing Arabic creatively in traditional and contemporary contexts.

Keywords: mental lexicon; Arabic language; vocabulary acquisition; lexical processing; psycholinguistics; language
education

Tiirkce Oz

Zihinsel s6z varligi, sdzciiklerin dilin anlasilmasi ve iiretilmesi sirasinda edinildigi, diizenlendigi, depolandigi, birbiriyle
iliskilendirildigi ve gerektiginde hatirlandigi dinamik bir biligsel sistemdir. Bu g¢alisma, Arapgadaki zihinsel séz varliginin
olusumunda ve ediniminde etkili olan temel mekanizma ve yontemleri kuramsal ve uygulamali acilardan incelemektedir.
Arastirmada, sozciik bilgisini bi¢imlendiren ve konusurlarin Arapga kelimeleri etkili bigimde islemesine ve kullanmasina imkan
veren ses bilgisel, bi¢im bilgisel, s6z dizimsel ve anlam bilimsel bilesenler ele alinmaktadir. Ayrica Kur’an-1 Kerim, Arap siiri, edebi
ve dilsel metinler, giinliik dil kullanimu, kiiltiirel etkilesim, 6rgiin egitim ve ¢agdas bilimsel disiplinlerin grencilerin s6z varligini
gelistirmedeki katkilar1 degerlendirilmektedir. Betimleyici ve ¢oziimleyici yaklasima dayanan ¢alisma; isitsel algi, bigimsel tliretme,
s0z dizimsel diizenleme, anlamsal iliskilendirme, tekrar, baglamsal karsilasma ve etkin dil kullaniminin sézciik birimlerinin
depolanmasini ve hatirlanmasini nasil kolaylastirdigini agiklamaktadir. Arapganin kendine 6zgii tiiretimsel ve yapisal 6zelliklerinin
kokler, kaliplar, anlamlar ve dil bilgisel islevler arasinda zihinsel baglantilar kurulmasindaki roliine 6zel 6nem verilmektedir.
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Calismada, sozciik ediniminin erken ¢ocukluk déneminde baslayan ve egitim ile zihinsel gelisimin farkli agamalarinda devam eden
kesintisiz bir siire¢ oldugu ileri siiriilmektedir. Sonu¢ olarak Arap dil mirasinin ruh dilbilim, biligsel dilbilim, sinir dilbilim,
hesaplamali dilbilim ve dil egitimi alanlarinin bulgulartyla biitiinlestirilmesinin sdzciiksel yeterliligi gelistirebilecegi
belirtilmektedir. Bu biitiinlesme, Arapgay1 geleneksel ve ¢agdas baglamlarda yaratici bicimde kullanabilen, dilsel bakimdan yetkin
ve biligsel agidan esnek 6grencilerin yetistirilmesine katki saglayabilir.

Anahtar Kelimeler: zihinsel s6z varligi; Arap dili; sdzcilik edinimi; s6zciiksel islemleme; ruh dilbilim; dil egitimi

Introduction

Language proficiency depends not only on knowledge of grammatical rules but also on the ability to acquire, organize,
retrieve, and appropriately employ words in different communicative contexts. The cognitive system responsible for these processes
is generally described as the mental lexicon. Unlike a printed dictionary, which presents words as externally arranged entries, the
mental lexicon is an internal and continuously developing network of lexical knowledge. It contains information about the
pronunciation, orthographic form, morphological structure, grammatical properties, meanings, associations, and contextual uses of
words. It therefore occupies a central position in language comprehension, production, learning, and intellectual development.

The study of the mental lexicon is particularly important in relation to Arabic because of the language’s structural richness
and distinctive system of lexical generation. Arabic possesses extensive derivational resources through which numerous related
words can be produced from roots and morphological patterns. These relationships allow speakers to connect lexical forms with
semantic fields and grammatical functions. At the same time, this structural complexity may present difficulties for learners who
have not developed sufficient phonological awareness, morphological knowledge, contextual understanding, or experience in using
vocabulary. Effective Arabic instruction must consequently extend beyond the memorization of isolated words and facilitate the
construction of interconnected lexical networks.

The formation of the mental lexicon begins during the earliest stages of human development. Before producing complete
words and sentences, children encounter language through auditory perception, imitation, repetition, gesture, and interaction. Their
initial lexical representations gradually develop into more complex systems as they learn to distinguish sounds, recognize recurring
forms, associate words with meanings, and combine lexical units in grammatical structures. This developmental process does not
end in childhood. It continues throughout formal education and adult life as individuals encounter new academic, cultural, scientific,
and technological concepts.

In the Arabic linguistic and cultural tradition, several sources have historically contributed to lexical acquisition. The Holy
Quran, Arabic poetry, literary works, scholarly writings, oral communication, and the classical lexicographical tradition have
enriched speakers’ linguistic repertoires and preserved multiple levels of expression. These sources expose learners to diverse
structures, rhetorical forms, semantic relationships, and contexts of use. However, effective acquisition requires more than exposure.
Learners must be able to interpret unfamiliar expressions, establish connections between new and previously acquired words,
recognize morphological relationships, and retrieve lexical items when communicating or producing knowledge.

Contemporary developments have expanded both the sources and requirements of Arabic vocabulary acquisition. Cultural
exchange, translation, digital communication, specialized sciences, and technological innovation continuously introduce new
concepts and terminological demands. Consequently, the Arabic mental lexicon must be viewed as an adaptable system capable of
accommodating lexical innovation while maintaining connections with the language’s established structural and cultural
foundations. This perspective is especially relevant to computational linguistics, neurolinguistics, psycholinguistics, cognitive
linguistics, and language education, all of which offer new approaches to understanding how lexical information is represented and
processed.

Despite the importance of lexical competence for academic achievement and intellectual development, difficulties in
understanding and using Arabic vocabulary remain evident among many pupils and university students. These difficulties may
result from limited reading, insufficient contextual practice, an overreliance on memorization, weak command of morphological
and semantic relationships, or inadequate integration of classical sources with contemporary instructional methods. Learners may
recognize a word in one context but remain unable to interpret its extended meanings or employ it accurately in another. This
indicates that lexical knowledge is multidimensional and includes receptive, productive, structural, and contextual abilities.

Against this background, the present study investigates the mechanisms and methods through which the Arabic mental
lexicon is formed and acquired. It concentrates on four interrelated components: phonological, morphological, syntactic, and
semantic knowledge. It also examines the role of educational, literary, cultural, and scientific resources in expanding lexical
competence. By combining theoretical explanation with applied observations, the study seeks to clarify how Arabic words enter the
mind, how they are classified and interconnected, and how they can be retrieved and used effectively.

The study proceeds from the assumption that lexical acquisition is a continuous cognitive and educational process rather
than the simple accumulation of isolated vocabulary. Its principal objective is to identify the mechanisms that support the
development of a rich and functional Arabic mental lexicon. It further aims to demonstrate that integrating the Arabic linguistic
heritage with contemporary linguistic and educational approaches can enhance learners’ comprehension, expression, academic
performance, and creative use of language.

Literature Review

The concept of the mental lexicon has intellectual foundations in both the Arabic linguistic tradition and modern linguistic
theory. Classical Arabic scholars examined the relationships among lexical roots, sounds, morphological structures, meanings, and
patterns of usage long before the emergence of psycholinguistics as a distinct discipline. Their discussions of lexicography,
derivation, semantic indication, and linguistic competence provide an important theoretical basis for understanding how Arabic
vocabulary is structured, acquired, and mentally represented.

Classical Arabic lexicography was closely connected with the collection, clarification, classification, and preservation of
linguistic knowledge. Ibn Jinni’s analysis of Arabic linguistic structure and Ibn Manzur’s lexicographical treatment of the root -j-



AJESS Journal, 3, Article e22, 2026

m demonstrate the importance traditionally assigned to explanation and the removal of lexical ambiguity (Ibn Jinni, n.d.; Ibn
Manzur, n.d.). In this tradition, the dictionary was not understood merely as a list of words. Rather, it represented an organized
system for documenting relationships among roots, derived forms, meanings, and contexts of use. Al-Batli (1992) explains that
Arabic dictionaries employed different organizational principles, including phonetic, alphabetical, and root-based arrangements.
Such systems are relevant to the mental lexicon because they reflect alternative ways in which lexical information can be categorized
and retrieved.

The phonological organization of early Arabic dictionaries provides a particularly important example. The lexicographical
tradition associated with al-Khalil ibn Ahmad al-Farahidi arranged lexical material according to the articulation points of Arabic
sounds. This method connected phonological analysis with lexical classification and demonstrated that sound patterns could
function as an organizing principle for vocabulary. The introduction to 4/-Sihah similarly discusses the methodological foundations
of classical dictionary construction and the organization of lexical entries. From a cognitive perspective, these principles correspond
to the role of phonological representations in recognizing, storing, and retrieving words.

The Mu jam Alfaz al-Qur’an al-Karim illustrates another significant dimension of Arabic lexical organization by
documenting Quranic vocabulary and its semantic uses (Arabic Language Academy, 1988). The Quran has historically served as a
major source of lexical knowledge, grammatical evidence, semantic development, and rhetorical expression. Its vocabulary provides
learners with examples of words functioning across different contexts and semantic relationships. Consequently, engagement with
Quranic language may contribute to the development of a mental lexicon that incorporates phonological, morphological, syntactic,
semantic, and contextual information.

Classical accounts of meaning also offer valuable insights into lexical processing. Al-Jurjani (1983) treats meaning through
a system of definitions and conceptual relationships, while al-Zarkashi (1992) discusses indication as a relationship through which
the mind moves from a signifier to what it signifies. Al-Alami (2000) similarly examines the mechanisms of semantic indication in
linguistic and legal-theoretical traditions. These approaches suggest that lexical understanding is relational rather than limited to
isolated word definitions. Meaning emerges through connections among linguistic forms, concepts, contexts, and inferential
processes. Al-Tahanawi’s terminology-oriented work further shows that specialized knowledge requires the systematic organization
of concepts and their corresponding terms.

The relationship between vocabulary and syntactic organization occupies an equally important place in classical Arabic
theory. Abd al-Qahir al-Jurjani (1991) argues that individual words become communicatively meaningful through their arrangement
within structured discourse. This principle indicates that lexical competence cannot be separated from syntactic competence. A
learner may know the dictionary meaning of a word but remain unable to use it effectively without understanding its grammatical
functions and relationships with surrounding lexical units. Therefore, the mental lexicon must contain information about both word
meaning and combinational possibilities.

Ibn Khaldun (2003) approached language proficiency as an acquired capacity strengthened through repeated practice and
sustained exposure. His account emphasizes that linguistic competence is not established by knowing grammatical rules alone; it
develops through the habitual use of language within meaningful communicative environments. This perspective is consistent with
contemporary approaches that distinguish explicit linguistic knowledge from the ability to retrieve and employ vocabulary fluently.
Ibn Khaldun’s observations also support the view that repeated engagement with high-quality linguistic models contributes to the
gradual consolidation of lexical knowledge.

Modern structural linguistics introduced a systematic distinction between language as a social system and speech as its
individual realization. Saussure (1998) emphasized that linguistic units acquire their values through relationships within the broader
language system. Applied to the mental lexicon, this position means that words are represented not as independent items but as
elements within networks of contrasts and associations. Phonological, grammatical, and semantic relationships contribute to the
identification and interpretation of each lexical unit.

Generative linguistics developed this perspective by treating lexical knowledge as part of the speaker’s internal linguistic
competence. Chomsky (1993) describes linguistic knowledge as a mentally represented system that enables speakers to understand
and produce an unlimited number of expressions. From this perspective, the lexicon interacts with phonological, morphological,
syntactic, and semantic components. Al-Fasi al-Fihri (1993) applies comparable linguistic principles to Arabic and describes the
speaker’s lexical and grammatical knowledge as an internally organized system. His work is particularly relevant to explaining how
Arabic lexical entries are associated with structural and semantic information in the speaker’s mind.

Research on child language acquisition adds a developmental dimension to the study of the mental lexicon. Ibrahim et al.
(1997) examine children’s language in relation to its actual conditions and future development, emphasizing the importance of the
linguistic and educational environment. Abu Ilyas (2005) focuses on preschool language as a process involving both acquisition
and communication. These studies indicate that vocabulary development begins through perception, imitation, interaction,
repetition, and contextual use. As children mature, their vocabulary becomes increasingly differentiated and organized according to
phonological, morphological, grammatical, and semantic relationships.

Alawi (2016) connects linguistics with children’s linguistic development and draws attention to problems related to the
school lexicon. His discussion suggests that educational materials may not always correspond to learners’ cognitive and linguistic
levels. When instructional vocabulary is insufficiently contextualized or poorly sequenced, students may experience difficulties in
comprehension and retention. Bin Zarrouk (1995) likewise examines theories of linguistic proficiency among Arab scholars,
highlighting the importance of practice and cumulative language experience in developing competence.

Ma‘touq (1996) addresses linguistic output as a consequence of the interaction among lexical knowledge, intellectual
capacity, cultural exposure, and communicative practice. Linguistic productivity depends on more than the number of known words;
it also requires the ability to select, combine, and adapt lexical items to different contexts. This understanding reinforces the
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distinction between receptive vocabulary, consisting of words that a learner recognizes, and productive vocabulary, consisting of
words that can be accurately retrieved and used.

The existing literature thus provides substantial insights into individual dimensions of Arabic lexical knowledge. Classical
scholars offer sophisticated accounts of roots, derivation, phonological organization, syntactic arrangement, and semantic
indication, while modern linguistics examines internal linguistic competence, structural relations, language acquisition, and lexical
production. Nevertheless, these perspectives are frequently studied in isolation. Relatively limited attention has been given to their
integration within a unified account of the Arabic mental lexicon.

The present study addresses this gap by bringing together the Arabic linguistic heritage and modern approaches from
psycholinguistics, cognitive linguistics, neurolinguistics, and language education. It conceptualizes the mental lexicon as a dynamic
system in which phonological, morphological, syntactic, and semantic representations interact. It also examines the practical
mechanisms through which this system develops, including listening, reading, repetition, derivation, contextual interpretation,
cultural interaction, and active language use.

Methodology

Research Design

This study adopted a qualitative, descriptive, and analytical research design to examine the mechanisms through which the
Arabic mental lexicon is formed, organized, enriched, and activated. The research is theoretical and interpretive rather than
experimental. It does not measure lexical acquisition among a specific group of participants; instead, it synthesizes linguistic
concepts, classical Arabic scholarship, modern linguistic theories, and educational practices relevant to vocabulary acquisition.

The descriptive approach was used to identify and explain the principal concepts associated with the mental lexicon,
including lexical storage, retrieval, linguistic competence, and vocabulary acquisition. The analytical approach was employed to
classify the components of the Arabic mental lexicon and examine the relationships among its phonological, morphological,
syntactic, and semantic dimensions. A comparative dimension was also incorporated to identify areas of continuity and difference
between classical Arabic linguistic thought and modern theories of language acquisition and lexical representation.

Research Questions

The study was guided by the following questions:

How can the mental lexicon be conceptualized within Arabic linguistic studies?

2. What phonological, morphological, syntactic, and semantic components contribute to the formation of the Arabic mental

lexicon?

How do classical and modern linguistic perspectives explain lexical acquisition and linguistic competence?

What sources, mechanisms, and educational practices contribute to the enrichment of learners’ Arabic mental lexicons?
5. How can traditional Arabic linguistic resources be integrated with contemporary approaches to language education?

Sources and Scope of the Study

The study was based on a purposively selected body of primary and secondary sources relevant to Arabic lexicography,
semantics, syntax, linguistic competence, child language acquisition, and language education. The primary materials included
classical Arabic dictionaries, linguistic works, rhetorical and semantic treatises, and discussions concerning the role of the Holy
Quran, Prophetic Hadith, Arabic poetry, and established language use in vocabulary development.

The secondary sources consisted of modern works addressing structural linguistics, generative linguistics,
psycholinguistics, cognitive approaches to language, child language development, educational lexicography, and lexical
competence. The study drew particularly on the contributions of Ibn Jinni, Ibn Manzur, Abd al-Qabhir al-Jurjani, Ibn Khaldun, al-
Zarkashi, Ferdinand de Saussure, Noam Chomsky, Abd al-Qadir al-Fasi al-Fihri, and contemporary researchers concerned with
Arabic language acquisition.

Sources were included when they addressed at least one of the following areas:

The definition or organization of lexical knowledge;

Arabic phonological, morphological, syntactic, or semantic structure;

The acquisition and development of linguistic competence;

The storage, association, retrieval, or productive use of vocabulary;

The educational contribution of religious, literary, cultural, or communicative materials;
e Methods for strengthening learners’ receptive and productive vocabulary.

Works unrelated to lexical formation, language acquisition, Arabic linguistic structure, or educational applications were
excluded from the main analysis.

Data Collection

The research material was collected through documentary analysis. Relevant arguments, definitions, classifications, and
illustrative examples were extracted from the selected sources. Particular attention was paid to discussions of the Arabic root-and-
pattern system, phonetic organization, syntactic arrangement, semantic indication, vocabulary memorization, contextual learning,
expression, cultural interaction, and language games.

Because the study did not use a fixed electronic corpus, the term “data” refers to concepts, textual evidence, theoretical
propositions, and educational observations identified in the selected literature. Quranic language, Prophetic Hadith, Arabic poetry,
prose, and lexicographical examples were treated as linguistic and pedagogical resources rather than as quantitatively sampled
corpus data.

Analytical Framework

The collected material was analyzed through thematic content analysis. The analysis was organized around four principal
components of the mental lexicon:

[
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1. Phonological component: the auditory and articulatory representation of words, including sounds, syllables,
pronunciation, and phonological recognition;

2. Morphological component: roots, patterns, derivational processes, inflectional forms, and relationships among members
of the same lexical family;

3. Syntactic component: the grammatical classification of lexical items and their permissible positions and functions within
sentences;

4. Semantic component: word meanings, associations, contextual interpretations, semantic extension, and relationships
between signifiers and concepts.

A second level of analysis classified the principal means of lexical acquisition according to their educational and cognitive
functions. These means included the Holy Quran, Prophetic Hadith, Arabic poetry, everyday language use, oral and written
expression, reading and reception, intercultural learning, and language games. Each means was examined in terms of its potential
contribution to lexical exposure, comprehension, retention, retrieval, and productive use.

Analytical Procedure

The analysis was conducted in five stages. First, the central terms—I/exicon, mind, mental lexicon, and acquisition—were
conceptually defined. Second, the selected literature was reviewed to identify statements concerning the structure and development
of lexical knowledge. Third, these statements were coded according to the phonological, morphological, syntactic, and semantic
framework. Fourth, the identified mechanisms were associated with relevant methods of lexical acquisition, including
memorization, repetition, derivation, contextual interpretation, communication, cultural exposure, and creative expression. Finally,
classical and contemporary perspectives were compared and synthesized to formulate an integrated explanation of Arabic mental-
lexicon formation.

The analysis moved from conceptual description to functional interpretation. It first established what constitutes the mental
lexicon and subsequently considered how its components interact during vocabulary acquisition and use. This procedure made it
possible to connect theoretical linguistic concepts with their potential educational applications.

Trustworthiness and Interpretive Validity

Several measures were adopted to strengthen the credibility of the analysis. Concepts were examined across multiple
classical and modern sources rather than being based on a single theoretical authority. The four-component analytical framework
was applied consistently throughout the study. Interpretations were also compared with the original contexts in which the selected
scholars discussed language, meaning, competence, or acquisition.

The study distinguished between claims explicitly stated in the sources and interpretations developed by the researcher.
Transliteration and translated titles were used to make Arabic sources accessible to an international readership. Nevertheless, all
bibliographic details and translated terminology should be checked against the editions consulted before final publication.

Ethical Considerations

The study relied exclusively on published linguistic, literary, and educational materials. It did not involve human
participants, personal information, animals, interviews, surveys, or experimental procedures. Accordingly, institutional ethics
approval and informed consent were not required. All ideas derived from earlier scholarship were attributed to their respective
sources.

Methodological Limitations

The study is limited by its theoretical and documentary character. It does not experimentally test the effectiveness of the
identified acquisition methods or measure learners’ lexical performance. No participant sample, psycholinguistic task, classroom
intervention, or statistical analysis was employed. Furthermore, the sources represent different historical periods and theoretical
traditions, which may use related concepts in different ways.

The findings should therefore be interpreted as an integrated conceptual framework rather than empirical proof of causal
relationships. Future research could test this framework through lexical-decision tasks, word-association experiments, classroom
interventions, learner corpora, vocabulary assessment instruments, or comparative studies involving native and non-native learners
of Arabic.

Results

The thematic analysis of the selected classical and modern linguistic sources revealed that the Arabic mental lexicon is not
a passive collection of isolated words. It functions as a dynamic, multidimensional, and continuously developing cognitive network.
Within this network, lexical items are connected through their sounds, orthographic forms, roots, morphological patterns,
grammatical functions, meanings, contexts, and cultural associations. The findings can be organized into six principal themes.

1. The Mental Lexicon as an Integrated Cognitive System

The first finding is that the mental lexicon should be distinguished from a conventional printed dictionary. A printed
dictionary arranges lexical entries according to an external organizational system, whereas the mental lexicon represents internally
organized linguistic knowledge. It enables individuals to recognize, interpret, store, associate, and retrieve words during
comprehension and production.

The analyzed sources indicate that lexical knowledge contains several kinds of information simultaneously. Knowing an
Arabic word involves recognizing its pronunciation and written form, identifying its root and morphological pattern, understanding
its grammatical category, interpreting its meaning within a particular context, and determining how it can be combined with other
words. Therefore, lexical competence cannot be reduced to recalling dictionary definitions.

This finding is consistent with al-Fasi al-Fihri’s (1993) account of the speaker’s internally organized lexical and
grammatical knowledge. It also corresponds to Chomsky’s (1993) view that linguistic competence is an internal system that supports
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the comprehension and production of language. The mental lexicon thus operates as an active interface between linguistic
knowledge, memory, cognition, and communicative performance.

2. Interaction Among Four Lexical Components

The second finding concerns the interaction among the phonological, morphological, syntactic, and semantic components
of lexical representation.

The phonological component enables the learner to recognize and distinguish the sound structure of words. Auditory
exposure, correct pronunciation, repetition, recitation, and attention to articulation contribute to the establishment of stable
phonological representations. The phonetic organization employed in early Arabic lexicography, particularly in the tradition of al-
Khalil ibn Ahmad al-Farahidi, demonstrates the historical importance assigned to sound in identifying and organizing Arabic words.

The morphological component is particularly significant in Arabic because words are frequently connected through roots
and patterns. Knowledge of a root permits learners to recognize relationships among several derived forms and to infer aspects of
their meanings. Morphological awareness therefore expands vocabulary more efficiently than the memorization of unrelated lexical
items. It allows learners to construct lexical families and recognize systematic relationships between form and meaning.

The syntactic component determines how a lexical item functions within an utterance. Words acquire more precise
meanings when they are placed in grammatical structures. The analysis supports Abd al-Qahir al-Jurjani’s (1991) argument that
words become fully meaningful through their arrangement and relationships within discourse. Lexical acquisition must
consequently include information about grammatical category, syntactic position, collocation, and combinational restrictions.

The semantic component connects linguistic forms with concepts, referents, associations, and contextual meanings. The
findings show that meanings are not fixed units stored independently from context. They may expand, narrow, shift, or acquire
figurative and specialized uses. The classical distinction among verbal, conventional, and rational indication demonstrates an early
awareness that understanding depends on different relationships between signs and meanings (Al-Alami, 2000; Al-Zarkashi, 1992).

These four components were found to be analytically distinguishable but functionally interdependent. Effective lexical
retrieval occurs when a learner can integrate the sound, form, grammatical behavior, and meaning of a word.

3. Lexical Acquisition as a Lifelong Developmental Process

The third finding is that mental-lexicon formation begins before formal schooling and continues throughout life. During
early childhood, lexical development proceeds through auditory exposure, imitation, repetition, interaction, gesture, and the gradual
association of sounds with people, objects, actions, and events. Formal education subsequently expands this foundation by
introducing written forms, grammatical relationships, literary vocabulary, disciplinary terminology, and abstract meanings.

The analysis indicates that maturation alone does not guarantee lexical development. The richness and accessibility of the
mental lexicon are influenced by the quality of linguistic input, frequency of exposure, meaningful interaction, reading practices,
educational guidance, and opportunities for active use. This finding corresponds with Abu Ilyas’s (2005) understanding of preschool
language as an interaction between acquisition and communication. It also supports Ibn Khaldun’s (2003) view that linguistic
proficiency develops through sustained practice and exposure rather than through knowledge of rules alone.

Vocabulary acquisition remains continuous because social, cultural, scientific, and technological developments constantly
generate new terms and uses. The mental lexicon must consequently remain adaptable and responsive to emerging communicative
requirements.

4. Classical Texts as Sources of Lexical Enrichment

The fourth finding concerns the linguistic and educational value of the Holy Quran, Prophetic Hadith, Arabic poetry, and
other established textual traditions. These sources expose learners to a broad range of vocabulary, morphological forms, syntactic
structures, semantic relationships, and rhetorical techniques.

The Holy Quran was identified as a particularly rich source of eloquent Arabic vocabulary and contextualized meaning.
Recitation may strengthen phonological recognition, while guided interpretation may develop semantic and syntactic awareness.
However, memorization without comprehension is insufficient for establishing productive lexical competence. Learners need
appropriate explanation, contextual analysis, and opportunities to employ acquired vocabulary.

Prophetic Hadith similarly provides access to concise expressions, established usages, and culturally significant concepts.
Classical works dealing with uncommon vocabulary in Hadith demonstrate the need to interpret words within their historical and
textual environments.

Arabic poetry contributes through rhythm, repetition, imagery, semantic density, and memorable linguistic patterns. It
exposes learners to literal and figurative meanings while strengthening recall, expression, and rhetorical awareness. Nevertheless,
the educational value of poetry depends on selecting texts suited to learners’ linguistic proficiency and providing adequate
contextual support.

These findings indicate that classical texts should not be treated solely as materials for memorization. They are more
effective when used as resources for integrated phonological, morphological, syntactic, semantic, and cultural analysis.

5. Active Use as the Mechanism of Lexical Consolidation

The fifth finding is that repeated and purposeful use transforms receptive vocabulary into productive vocabulary. Reading
and listening introduce lexical items, but speaking, writing, composition, discussion, and creative expression require learners to
retrieve and apply them. Retrieval strengthens access to stored lexical knowledge and makes words more readily available for
subsequent communication.

Written and oral expression were therefore identified as central mechanisms for activating the mental lexicon. During
expression, learners select words, adapt their grammatical forms, arrange them syntactically, and evaluate their meanings in relation
to communicative intentions. This process connects lexical knowledge with broader intellectual and creative abilities.

The result supports Ma‘touq’s (1996) position that linguistic output emerges from the interaction of lexical knowledge,
culture, cognition, and practice. It also confirms that vocabulary size alone is not an adequate indicator of proficiency. A rich but
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inaccessible vocabulary cannot support fluent communication. Lexical competence requires both the availability of linguistic
information and the ability to retrieve it efficiently.

6. Cultural Interaction and Language Games as Supporting Mechanisms

The sixth finding is that cultural experience and structured language games can broaden lexical knowledge. Language
carries cultural concepts, practices, values, and forms of social interaction. Intercultural learning introduces learners to new semantic
fields and communicative conventions, enabling them to understand how meanings vary across communities and contexts.

Language games may also support vocabulary development when they are designed according to clear educational
objectives. Word association, riddles, lexical classification, root-and-pattern activities, semantic mapping, storytelling, and
contextual guessing can encourage attention, repetition, retrieval, and collaborative learning. Their effectiveness depends on their
connection to learning outcomes, age appropriateness, linguistic accuracy, and integration with broader instruction. Entertainment
alone does not guarantee lexical development.

Discussion

The Structure of the Arabic Mental Lexicon

The results demonstrate that the Arabic mental lexicon is best understood as a network rather than a list. Words are linked
through multiple relationships, including phonological similarity, shared roots, morphological patterns, grammatical categories,
semantic associations, collocations, and cultural contexts. This network model explains how speakers may recognize unfamiliar
derived words by connecting them with known roots and patterns.

The result is particularly relevant to Arabic because the root-and-pattern system offers powerful mechanisms for lexical
expansion. Teaching words as members of morphological families may enable learners to establish stronger and more economical
mental connections than teaching each word independently. For example, when learners understand the relationship among a root,
its derived verbs, nouns, participles, and abstract forms, they acquire a structured lexical network rather than several disconnected
items.

However, morphological relationships do not by themselves determine complete meanings. Derived forms must still be
encountered within authentic syntactic and semantic contexts. Therefore, morphology-based instruction should be combined with
sentence-level analysis, contextual interpretation, and communicative practice. This integrated approach reflects the interaction
among the four components identified in the results.

Continuity Between Classical and Modern Linguistic Thought

The analysis reveals significant areas of continuity between classical Arabic scholarship and modern linguistic approaches.
Classical scholars did not use the contemporary expression “mental lexicon” in its present psycholinguistic sense, but they
extensively investigated its constituent processes. Their works examined sound organization, derivation, grammatical arrangement,
semantic indication, eloquence, usage, and the acquisition of linguistic proficiency.

The phonological organization of early dictionaries reflects an awareness that sound provides a basis for lexical
classification. Classical derivational analysis demonstrates the importance of morphological relationships. Abd al-Qahir al-Jurjani’s
(1991) theory of arrangement establishes that meaning arises through syntactic relationships rather than through isolated words.
Accounts of semantic indication by al-Zarkashi (1992), al-Jurjani (1983), and al-Alami (2000) similarly show that comprehension
involves relationships between linguistic forms, concepts, and contexts.

Modern theories provide a cognitive framework for integrating these insights. Saussure’s (1998) relational view of the
linguistic system explains how lexical units derive value through contrasts and associations. Chomsky’s (1993) treatment of internal
linguistic knowledge places lexical and grammatical competence within the speaker’s cognitive system. Al-Fasi al-Fihri (1993)
brings comparable theoretical questions into direct engagement with Arabic structure.

The contribution of the present study lies in connecting these traditions. Rather than treating classical Arabic linguistics
and modern cognitive theories as competing frameworks, the results indicate that they can be used complementarily. Classical
scholarship provides detailed language-specific observations, whereas modern linguistics offers models for explaining their
cognitive organization and processing.

From Memorization to Meaningful Acquisition

Memorization emerged as a recurring theme in the analyzed literature, particularly in relation to the Holy Quran, Hadith,
poetry, and early education. Memorization can contribute to phonological familiarity, automatic recall, and the preservation of
complex structures. Nevertheless, the findings suggest that memorization is most effective when combined with understanding and
application.

A learner may memorize a passage without being able to interpret its vocabulary or transfer its expressions to a new context.
This represents formal retention rather than complete lexical acquisition. Full acquisition requires the learner to recognize the word,
identify its relevant meaning, understand its structural relationships, retrieve it when necessary, and employ it appropriately.

Accordingly, the pedagogical question should not be whether memorization is inherently beneficial or ineffective. The
more important issue is how memorized material is processed. Guided explanation, morphological analysis, semantic mapping,
contextual comparison, and productive exercises can convert memorized forms into usable lexical knowledge. This interpretation
also provides a balanced approach to the debate concerning the timing and role of Quranic memorization in childhood education.

Receptive and Productive Lexical Competence

The findings support a distinction between receptive and productive vocabulary. Receptive knowledge allows learners to
recognize words while listening or reading. Productive knowledge allows them to retrieve and use those words accurately in speech
and writing. The latter requires stronger integration of phonological, morphological, syntactic, and semantic information.

Reception through Quranic passages, poetry, stories, prose texts, drama, and educational media expands learners’ exposure
to vocabulary. However, production through conversation, composition, retelling, explanation, and creative writing activates that
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vocabulary. A balanced instructional program should therefore establish a cycle of exposure, interpretation, association, retrieval,
production, and feedback.

This cycle also clarifies the role of the teacher. Teachers should not merely provide definitions; they should guide learners
in discovering relationships among lexical items and applying them in diverse contexts. For instance, a new word can be connected
to its root, derivatives, antonyms, synonyms, common collocations, figurative meanings, and examples of use. Such
multidimensional instruction is more likely to produce stable and accessible mental representations.

Educational Implications

Several educational implications follow from the findings. First, Arabic vocabulary should be taught through lexical
networks rather than isolated lists. Root-based grouping, morphological families, semantic fields, and contextual associations can
help learners establish systematic connections.

Second, instructional materials should integrate listening, speaking, reading, and writing. Learners need to hear words
accurately, observe their written forms, analyze their structures, interpret them in context, and use them productively. Separating
these skills may limit the consolidation of lexical knowledge.

Third, classical and contemporary materials should be combined. Quranic texts, Hadith, poetry, and classical prose provide
linguistic depth and cultural continuity, while modern texts, media, scientific terminology, and digital resources ensure relevance to
contemporary communication. The objective is not to replace one source with another, but to construct a lexicon capable of
operating across historical, academic, cultural, and technological contexts.

Fourth, language games should be selected according to defined cognitive and linguistic objectives. A game should require
meaningful lexical recognition, classification, inference, or retrieval. Root-identification exercises, word-family challenges,
semantic maps, puzzles, and collaborative storytelling may be particularly appropriate for Arabic.

Fifth, vocabulary assessment should evaluate more than recognition. Learners should be asked to explain meanings,
identify derivational relationships, distinguish contextual uses, complete sentences, produce collocations, and employ words in
original discourse. Such assessment would more accurately represent the multidimensional nature of the mental lexicon.

Ancient Linguistic Richness and Contemporary Specialization

The comparison between ancient and contemporary knowledge environments suggests a shift from broad encyclopedic
linguistic exposure toward specialized vocabularies. Classical scholars often engaged with multiple intellectual fields through
shared literary and linguistic traditions. Contemporary learners, by contrast, encounter increasingly specialized scientific and
technological terminology.

This change does not necessarily indicate a simple decline in linguistic ability. Rather, it reflects a transformation in the
organization and distribution of knowledge. Modern specialization may enrich particular semantic domains while reducing exposure
to others. Digital technologies similarly have both supportive and disruptive possibilities. They can provide extensive lexical
resources, searchable corpora, electronic dictionaries, multimedia pronunciation, and interactive exercises, but passive or
fragmented use may weaken sustained reading and contextual learning.

The appropriate educational response is therefore not the rejection of technology but its purposeful integration. Digital
tools should be used to strengthen lexical networks, contextual exposure, morphological awareness, and active retrieval.
Computational approaches may be especially valuable for visualizing root families, tracking frequency, comparing contexts, and
designing adaptive vocabulary activities.

Theoretical Contribution and Need for Empirical Testing

The study produces an integrated conceptual model in which mental-lexicon development occurs through the interaction
of linguistic structure, cognitive processing, cultural exposure, and active practice. Its main theoretical contribution is the synthesis
of classical Arabic linguistic principles with modern accounts of internal lexical knowledge.

Because the research is documentary and interpretive, its findings do not establish causal effects. Claims concerning the
educational effectiveness of Quranic memorization, poetry, language games, morphological instruction, and intercultural learning
require empirical testing. Future studies could compare different instructional methods, measure lexical growth over time, examine
retrieval speed, or investigate how native and non-native learners organize Arabic roots and patterns.

Experimental and classroom-based research could determine whether integrated instruction produces better retention and
transfer than isolated vocabulary teaching. Learner corpora could also reveal how lexical knowledge develops in authentic written
and spoken production. Such research would convert the present conceptual framework into testable educational models.

Overall, the results indicate that developing a rich Arabic mental lexicon requires more than exposure to a large number of
words. It depends on establishing organized relationships among sound, structure, grammar, meaning, context, culture, and use. The
strongest lexical development occurs when learners repeatedly encounter words in meaningful settings, analyze their linguistic
properties, connect them with existing knowledge, and actively employ them in communication.

Results

The thematic analysis of the selected classical and modern linguistic sources revealed that the Arabic mental lexicon is not
a passive collection of isolated words. It functions as a dynamic, multidimensional, and continuously developing cognitive network.
Within this network, lexical items are connected through their sounds, orthographic forms, roots, morphological patterns,
grammatical functions, meanings, contexts, and cultural associations. The findings can be organized into six principal themes.

1. The Mental Lexicon as an Integrated Cognitive System

The first finding is that the mental lexicon should be distinguished from a conventional printed dictionary. A printed
dictionary arranges lexical entries according to an external organizational system, whereas the mental lexicon represents internally
organized linguistic knowledge. It enables individuals to recognize, interpret, store, associate, and retrieve words during
comprehension and production.
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The analyzed sources indicate that lexical knowledge contains several kinds of information simultaneously. Knowing an
Arabic word involves recognizing its pronunciation and written form, identifying its root and morphological pattern, understanding
its grammatical category, interpreting its meaning within a particular context, and determining how it can be combined with other
words. Therefore, lexical competence cannot be reduced to recalling dictionary definitions.

This finding is consistent with al-Fasi al-Fihri’s (1993) account of the speaker’s internally organized lexical and
grammatical knowledge. It also corresponds to Chomsky’s (1993) view that linguistic competence is an internal system that supports
the comprehension and production of language. The mental lexicon thus operates as an active interface between linguistic
knowledge, memory, cognition, and communicative performance.

2. Interaction Among Four Lexical Components

The second finding concerns the interaction among the phonological, morphological, syntactic, and semantic components
of lexical representation.

The phonological component enables the learner to recognize and distinguish the sound structure of words. Auditory
exposure, correct pronunciation, repetition, recitation, and attention to articulation contribute to the establishment of stable
phonological representations. The phonetic organization employed in early Arabic lexicography, particularly in the tradition of al-
Khalil ibn Ahmad al-Farahidi, demonstrates the historical importance assigned to sound in identifying and organizing Arabic words.

The morphological component is particularly significant in Arabic because words are frequently connected through roots
and patterns. Knowledge of a root permits learners to recognize relationships among several derived forms and to infer aspects of
their meanings. Morphological awareness therefore expands vocabulary more efficiently than the memorization of unrelated lexical
items. It allows learners to construct lexical families and recognize systematic relationships between form and meaning.

The syntactic component determines how a lexical item functions within an utterance. Words acquire more precise
meanings when they are placed in grammatical structures. The analysis supports Abd al-Qahir al-Jurjani’s (1991) argument that
words become fully meaningful through their arrangement and relationships within discourse. Lexical acquisition must
consequently include information about grammatical category, syntactic position, collocation, and combinational restrictions.

The semantic component connects linguistic forms with concepts, referents, associations, and contextual meanings. The
findings show that meanings are not fixed units stored independently from context. They may expand, narrow, shift, or acquire
figurative and specialized uses. The classical distinction among verbal, conventional, and rational indication demonstrates an early
awareness that understanding depends on different relationships between signs and meanings (Al-Alami, 2000; Al-Zarkashi, 1992).

These four components were found to be analytically distinguishable but functionally interdependent. Effective lexical
retrieval occurs when a learner can integrate the sound, form, grammatical behavior, and meaning of a word.

3. Lexical Acquisition as a Lifelong Developmental Process

The third finding is that mental-lexicon formation begins before formal schooling and continues throughout life. During
early childhood, lexical development proceeds through auditory exposure, imitation, repetition, interaction, gesture, and the gradual
association of sounds with people, objects, actions, and events. Formal education subsequently expands this foundation by
introducing written forms, grammatical relationships, literary vocabulary, disciplinary terminology, and abstract meanings.

The analysis indicates that maturation alone does not guarantee lexical development. The richness and accessibility of the
mental lexicon are influenced by the quality of linguistic input, frequency of exposure, meaningful interaction, reading practices,
educational guidance, and opportunities for active use. This finding corresponds with Abu Ilyas’s (2005) understanding of preschool
language as an interaction between acquisition and communication. It also supports Ibn Khaldun’s (2003) view that linguistic
proficiency develops through sustained practice and exposure rather than through knowledge of rules alone.

Vocabulary acquisition remains continuous because social, cultural, scientific, and technological developments constantly
generate new terms and uses. The mental lexicon must consequently remain adaptable and responsive to emerging communicative
requirements.

4. Classical Texts as Sources of Lexical Enrichment

The fourth finding concerns the linguistic and educational value of the Holy Quran, Prophetic Hadith, Arabic poetry, and
other established textual traditions. These sources expose learners to a broad range of vocabulary, morphological forms, syntactic
structures, semantic relationships, and rhetorical techniques.

The Holy Quran was identified as a particularly rich source of eloquent Arabic vocabulary and contextualized meaning.
Recitation may strengthen phonological recognition, while guided interpretation may develop semantic and syntactic awareness.
However, memorization without comprehension is insufficient for establishing productive lexical competence. Learners need
appropriate explanation, contextual analysis, and opportunities to employ acquired vocabulary.

Prophetic Hadith similarly provides access to concise expressions, established usages, and culturally significant concepts.
Classical works dealing with uncommon vocabulary in Hadith demonstrate the need to interpret words within their historical and
textual environments.

Arabic poetry contributes through rhythm, repetition, imagery, semantic density, and memorable linguistic patterns. It
exposes learners to literal and figurative meanings while strengthening recall, expression, and rhetorical awareness. Nevertheless,
the educational value of poetry depends on selecting texts suited to learners’ linguistic proficiency and providing adequate
contextual support.

These findings indicate that classical texts should not be treated solely as materials for memorization. They are more
effective when used as resources for integrated phonological, morphological, syntactic, semantic, and cultural analysis.

5. Active Use as the Mechanism of Lexical Consolidation

The fifth finding is that repeated and purposeful use transforms receptive vocabulary into productive vocabulary. Reading
and listening introduce lexical items, but speaking, writing, composition, discussion, and creative expression require learners to
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retrieve and apply them. Retrieval strengthens access to stored lexical knowledge and makes words more readily available for
subsequent communication.

Written and oral expression were therefore identified as central mechanisms for activating the mental lexicon. During
expression, learners select words, adapt their grammatical forms, arrange them syntactically, and evaluate their meanings in relation
to communicative intentions. This process connects lexical knowledge with broader intellectual and creative abilities.

The result supports Ma‘touq’s (1996) position that linguistic output emerges from the interaction of lexical knowledge,
culture, cognition, and practice. It also confirms that vocabulary size alone is not an adequate indicator of proficiency. A rich but
inaccessible vocabulary cannot support fluent communication. Lexical competence requires both the availability of linguistic
information and the ability to retrieve it efficiently.

6. Cultural Interaction and Language Games as Supporting Mechanisms

The sixth finding is that cultural experience and structured language games can broaden lexical knowledge. Language
carries cultural concepts, practices, values, and forms of social interaction. Intercultural learning introduces learners to new semantic
fields and communicative conventions, enabling them to understand how meanings vary across communities and contexts.

Language games may also support vocabulary development when they are designed according to clear educational
objectives. Word association, riddles, lexical classification, root-and-pattern activities, semantic mapping, storytelling, and
contextual guessing can encourage attention, repetition, retrieval, and collaborative learning. Their effectiveness depends on their
connection to learning outcomes, age appropriateness, linguistic accuracy, and integration with broader instruction. Entertainment
alone does not guarantee lexical development.

Discussion

The Structure of the Arabic Mental Lexicon

The results demonstrate that the Arabic mental lexicon is best understood as a network rather than a list. Words are linked
through multiple relationships, including phonological similarity, shared roots, morphological patterns, grammatical categories,
semantic associations, collocations, and cultural contexts. This network model explains how speakers may recognize unfamiliar
derived words by connecting them with known roots and patterns.

The result is particularly relevant to Arabic because the root-and-pattern system offers powerful mechanisms for lexical
expansion. Teaching words as members of morphological families may enable learners to establish stronger and more economical
mental connections than teaching each word independently. For example, when learners understand the relationship among a root,
its derived verbs, nouns, participles, and abstract forms, they acquire a structured lexical network rather than several disconnected
items.

However, morphological relationships do not by themselves determine complete meanings. Derived forms must still be
encountered within authentic syntactic and semantic contexts. Therefore, morphology-based instruction should be combined with
sentence-level analysis, contextual interpretation, and communicative practice. This integrated approach reflects the interaction
among the four components identified in the results.

Continuity Between Classical and Modern Linguistic Thought

The analysis reveals significant areas of continuity between classical Arabic scholarship and modern linguistic approaches.
Classical scholars did not use the contemporary expression “mental lexicon” in its present psycholinguistic sense, but they
extensively investigated its constituent processes. Their works examined sound organization, derivation, grammatical arrangement,
semantic indication, eloquence, usage, and the acquisition of linguistic proficiency.

The phonological organization of early dictionaries reflects an awareness that sound provides a basis for lexical
classification. Classical derivational analysis demonstrates the importance of morphological relationships. Abd al-Qahir al-Jurjani’s
(1991) theory of arrangement establishes that meaning arises through syntactic relationships rather than through isolated words.
Accounts of semantic indication by al-Zarkashi (1992), al-Jurjani (1983), and al-Alami (2000) similarly show that comprehension
involves relationships between linguistic forms, concepts, and contexts.

Modern theories provide a cognitive framework for integrating these insights. Saussure’s (1998) relational view of the
linguistic system explains how lexical units derive value through contrasts and associations. Chomsky’s (1993) treatment of internal
linguistic knowledge places lexical and grammatical competence within the speaker’s cognitive system. Al-Fasi al-Fihri (1993)
brings comparable theoretical questions into direct engagement with Arabic structure.

The contribution of the present study lies in connecting these traditions. Rather than treating classical Arabic linguistics
and modern cognitive theories as competing frameworks, the results indicate that they can be used complementarily. Classical
scholarship provides detailed language-specific observations, whereas modern linguistics offers models for explaining their
cognitive organization and processing.

From Memorization to Meaningful Acquisition

Memorization emerged as a recurring theme in the analyzed literature, particularly in relation to the Holy Quran, Hadith,
poetry, and early education. Memorization can contribute to phonological familiarity, automatic recall, and the preservation of
complex structures. Nevertheless, the findings suggest that memorization is most effective when combined with understanding and
application.

A learner may memorize a passage without being able to interpret its vocabulary or transfer its expressions to a new context.
This represents formal retention rather than complete lexical acquisition. Full acquisition requires the learner to recognize the word,
identify its relevant meaning, understand its structural relationships, retrieve it when necessary, and employ it appropriately.

Accordingly, the pedagogical question should not be whether memorization is inherently beneficial or ineffective. The
more important issue is how memorized material is processed. Guided explanation, morphological analysis, semantic mapping,
contextual comparison, and productive exercises can convert memorized forms into usable lexical knowledge. This interpretation
also provides a balanced approach to the debate concerning the timing and role of Quranic memorization in childhood education.
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Receptive and Productive Lexical Competence

The findings support a distinction between receptive and productive vocabulary. Receptive knowledge allows learners to
recognize words while listening or reading. Productive knowledge allows them to retrieve and use those words accurately in speech
and writing. The latter requires stronger integration of phonological, morphological, syntactic, and semantic information.

Reception through Quranic passages, poetry, stories, prose texts, drama, and educational media expands learners’ exposure
to vocabulary. However, production through conversation, composition, retelling, explanation, and creative writing activates that
vocabulary. A balanced instructional program should therefore establish a cycle of exposure, interpretation, association, retrieval,
production, and feedback.

This cycle also clarifies the role of the teacher. Teachers should not merely provide definitions; they should guide learners
in discovering relationships among lexical items and applying them in diverse contexts. For instance, a new word can be connected
to its root, derivatives, antonyms, synonyms, common collocations, figurative meanings, and examples of use. Such
multidimensional instruction is more likely to produce stable and accessible mental representations.

Educational Implications

Several educational implications follow from the findings. First, Arabic vocabulary should be taught through lexical
networks rather than isolated lists. Root-based grouping, morphological families, semantic fields, and contextual associations can
help learners establish systematic connections.

Second, instructional materials should integrate listening, speaking, reading, and writing. Learners need to hear words
accurately, observe their written forms, analyze their structures, interpret them in context, and use them productively. Separating
these skills may limit the consolidation of lexical knowledge.

Third, classical and contemporary materials should be combined. Quranic texts, Hadith, poetry, and classical prose provide
linguistic depth and cultural continuity, while modern texts, media, scientific terminology, and digital resources ensure relevance to
contemporary communication. The objective is not to replace one source with another, but to construct a lexicon capable of
operating across historical, academic, cultural, and technological contexts.

Fourth, language games should be selected according to defined cognitive and linguistic objectives. A game should require
meaningful lexical recognition, classification, inference, or retrieval. Root-identification exercises, word-family challenges,
semantic maps, puzzles, and collaborative storytelling may be particularly appropriate for Arabic.

Fifth, vocabulary assessment should evaluate more than recognition. Learners should be asked to explain meanings,
identify derivational relationships, distinguish contextual uses, complete sentences, produce collocations, and employ words in
original discourse. Such assessment would more accurately represent the multidimensional nature of the mental lexicon.

Ancient Linguistic Richness and Contemporary Specialization

The comparison between ancient and contemporary knowledge environments suggests a shift from broad encyclopedic
linguistic exposure toward specialized vocabularies. Classical scholars often engaged with multiple intellectual fields through
shared literary and linguistic traditions. Contemporary learners, by contrast, encounter increasingly specialized scientific and
technological terminology.

This change does not necessarily indicate a simple decline in linguistic ability. Rather, it reflects a transformation in the
organization and distribution of knowledge. Modern specialization may enrich particular semantic domains while reducing exposure
to others. Digital technologies similarly have both supportive and disruptive possibilities. They can provide extensive lexical
resources, searchable corpora, electronic dictionaries, multimedia pronunciation, and interactive exercises, but passive or
fragmented use may weaken sustained reading and contextual learning.

The appropriate educational response is therefore not the rejection of technology but its purposeful integration. Digital
tools should be used to strengthen lexical networks, contextual exposure, morphological awareness, and active retrieval.
Computational approaches may be especially valuable for visualizing root families, tracking frequency, comparing contexts, and
designing adaptive vocabulary activities.

Theoretical Contribution and Need for Empirical Testing

The study produces an integrated conceptual model in which mental-lexicon development occurs through the interaction
of linguistic structure, cognitive processing, cultural exposure, and active practice. Its main theoretical contribution is the synthesis
of classical Arabic linguistic principles with modern accounts of internal lexical knowledge.

Because the research is documentary and interpretive, its findings do not establish causal effects. Claims concerning the
educational effectiveness of Quranic memorization, poetry, language games, morphological instruction, and intercultural learning
require empirical testing. Future studies could compare different instructional methods, measure lexical growth over time, examine
retrieval speed, or investigate how native and non-native learners organize Arabic roots and patterns.

Experimental and classroom-based research could determine whether integrated instruction produces better retention and
transfer than isolated vocabulary teaching. Learner corpora could also reveal how lexical knowledge develops in authentic written
and spoken production. Such research would convert the present conceptual framework into testable educational models.

Overall, the results indicate that developing a rich Arabic mental lexicon requires more than exposure to a large number of
words. It depends on establishing organized relationships among sound, structure, grammar, meaning, context, culture, and use. The
strongest lexical development occurs when learners repeatedly encounter words in meaningful settings, analyze their linguistic
properties, connect them with existing knowledge, and actively employ them in communication.

Table 1

Analytical Framework for Examining the Arabic Mental Lexicon
Analytical Linguistic =~ information Principal cognitive = Arabic-specific feature Observable lexical
dimension represented operation outcome
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Phonological Phonemes, syllables, stress, Recognition and = Articulation points, = Accurate
pronunciation, and auditory = phonological retrieval emphatic sounds, and recognition,
form phonological variation pronunciation, and
recall
Orthographic Written form and letter Visual identification and = Context-dependent letter =~ Accurate reading and
sequence form—sound mapping forms and diacritics written word
recognition
Morphological | Roots, patterns, affixes, Decomposition, Nonconcatenative  root- = Recognition and
inflection, and derivation classification, and = and-pattern morphology generation of related
lexical-family activation words
Syntactic Word class, grammatical Structural integration Case, agreement, and Grammatically
function, agreement, and and sentence = flexible word order appropriate  lexical
combinational restrictions construction use
Semantic Literal, contextual, = Meaning activation, Polysemy and historically =~ Context-sensitive
figurative, and specialized selection, and inference  layered semantic fields comprehension
meanings
Pragmatic- Register, communicative Contextual adaptation Quranic, literary, formal, Socially and
cultural purpose, cultural = and interpretation and contemporary registers = culturally appropriate
associations, and usage expression
conventions
Note. The dimensions are analytically separable but operate interactively during lexical recognition, comprehension, and
production.
Table 2

Alignment of Research Questions, Data Sources, and Analytical Procedures

Research question

is the mental lexicon
in  Arabic

How
conceptualized
linguistic studies?
Which components constitute
Arabic lexical knowledge?

How do classical and modern
perspectives explain lexical
acquisition?

Which resources contribute to
lexical enrichment?

Which activities  facilitate
lexical retention and
productive use?

How can traditional and

contemporary approaches be
integrated?

Documentary evidence examined

Classical dictionaries, works on
definitions, and modern linguistic
studies

Works on phonology, morphology,
syntax, semantics, and linguistic
competence

Classical Arabic scholarship and
modern structural, generative, and
acquisition theories

Quranic, Hadith, poetic, literary,
educational, and cultural materials
Discussions of memorization,
repetition,  reading,  expression,
communication, and games

Findings from all thematic categories

Analytical
procedure
Conceptual
terminological
analysis
Deductive
coding

and

thematic

Comparative
interpretive analysis

Functional
classification
Mechanism—outcome

mapping

Integrative synthesis

Expected analytical output

An operational definition of
the Arabic mental lexicon

A multidimensional lexical
framework

Areas of  convergence,
divergence, and
complementarity

A taxonomy of lexical-
acquisition resources

A process model of lexical
consolidation

Pedagogical principles for
Arabic vocabulary
instruction

Note. “Expected analytical output” refers to the type of knowledge produced through documentary analysis rather than an

experimentally measured outcome.

Table 3

Principal Sources of Arabic Lexical Acquisition and Their Cognitive Contributions

Acquisition Dominant input = Primary lexical contribution

source mode

Holy Quran Oral and written = Eloquent vocabulary,
phonological patterns, syntactic
structures, and  contextual
meanings

Prophetic Oral and written = Concise expressions,

Hadith established usage, and
culturally embedded
terminology

Arabic poetry Oral,  written, Figurative language, rhythm,

and performative = imagery, and rhetorical

vocabulary

Cognitive mechanism

Recitation, repetition,
association, and semantic
interpretation

Contextual inference and
form—meaning
association

Mnemonic reinforcement
and semantic elaboration

Pedagogical condition

Memorization should be
accompanied by guided
comprehension

Difficult and historically
specific words require
explanation

Texts should correspond
to learners’ proficiency
levels
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Literary  and Written Narrative, descriptive, Contextual learning and = Vocabulary should be
prose texts argumentative, and disciplinary = discourse integration examined within complete
vocabulary passages
Everyday Primarily oral High-frequency  vocabulary, Repeated retrieval and Learners require
interaction collocations, and pragmatic communicative meaningful and sustained
conventions adjustment interaction
Written and Productive Activation and consolidation of = Retrieval practice and | Corrective feedback
oral expression existing vocabulary syntactic integration should address meaning
and use
Intercultural Multimodal New concepts, registers, and =Conceptual  expansion = New terms should be
learning culturally specific meanings and comparison connected with  prior
knowledge
Language Interactive and Rapid recognition, = Attention, repetition, Games must serve explicit
games multimodal classification, association, and = competition, and | linguistic objectives
retrieval feedback
Digital Digital and Contemporary terminology, = Search, comparison, = Resources  must  be
linguistic multimodal pronunciation, and contextual @ visualization, and = accurate and
resources examples adaptive repetition pedagogically structured
Table 4

Thematic Findings from the Documentary Analysis

Main theme Synthesized finding Supporting theoretical Implication
tradition
Networked lexical = Arabic words are mentally represented = Classical lexicography; = Vocabulary should be taught
representation through  multiple structural and structural and cognitive through networks and lexical
semantic relationships rather than as linguistics families
isolated entries
Component Phonological, morphological, syntactic, Generative linguistics; = Instruction should integrate
interaction and semantic information operates psycholinguistic accounts of = form, structure, meaning, and
jointly during lexical processing lexical knowledge use
Morphological Root-and-pattern awareness supports = Arabic morphological and = Morphological analysis can
productivity the recognition and production of & lexicographical traditions accelerate vocabulary
related lexical forms expansion
Contextual Lexical meaning is selected and refined = Classical semantics; = Isolated translation is
determination of | through syntactic, textual, and cultural = relational theories insufficient for complete
meaning context language acquisition
Lifelong lexical = Mental-lexicon formation begins in Child-language and Vocabulary instruction should
development early childhood and continues through competence-development be cumulative and
education and social experience studies developmentally sequenced
Input—output Exposure expands receptive = Usage-based  educational Reading and listening should
interdependence knowledge, while expression converts perspectives be followed by speaking and
knowledge into productive competence writing
Heritage—-modernity | Classical materials and contemporary Arabic heritage and modern = Curricula should combine
integration resources provide complementary applied linguistics classical, scientific, and
forms of lexical knowledge digital vocabulary
Guided Memorization supports retention but Classical educational Memorized material requires
memorization does mnot ensure contextual or thought and modern | interpretation and application
productive competence memory principles
Cultural Vocabulary carries social, historical, Sociolinguistic and Lexical education should
embeddedness and cultural knowledge intercultural perspectives include cultural and pragmatic

information

Note. Findings were generated through conceptual comparison and thematic synthesis; they should not be interpreted as statistically
tested causal relationships.

Table 5

Comparison of Classical and Contemporary Perspectives on Arabic Lexical Knowledge

Dimension Classical Arabic perspective Contemporary linguistic = Integrated interpretation
perspective

Lexical Words are organized through roots, Lexical units are represented in = Root-based organization

organization articulation, derivation, and semantic associative cognitive networks constitutes one layer of a

categories broader mental network
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Sound

Morphology

Syntax

Semantics

Acquisition

Linguistic

competence

Cultural
transmission

Table 6

Phonetic properties and articulation
guide correct usage and dictionary
organization

Derivation generates extensive families
of related words

Meaning  emerges  through  the
arrangement and relationship of words

Meaning involves relations among
expressions, concepts, and contextual
indications

Competence develops through
memorization, imitation, practice, and
exposure to authoritative language
Repeated  practice  produces

established linguistic disposition

an

Language preserves religion, literature,
identity, and inherited knowledge

Phonological representations
support recognition and retrieval

Morphological ~ decomposition
connects complex forms to stored
representations

Lexical entries include
grammatical and combinational
information

Meaning activation is dynamic,
relational, and context-sensitive

Acquisition develops through
input, interaction, processing, and
retrieval

Internalized knowledge enables
comprehension and production

Language mediates socialization
and intercultural meaning

Proposed Process Model of Arabic Mental-Lexicon Development

Stage

1. Exposure

2. Form analysis

3. Meaning
construction

4. Network
integration

5. Consolidation

6. Retrieval

7. Productive
application

8. Adaptive
extension

Phonological accuracy
facilitates stable lexical access

Root-and-pattern ~ awareness
strengthens lexical efficiency

Word  knowledge includes

knowledge of permissible
structural use

Context selects among
interconnected semantic
possibilities

Effective learning combines
structured exposure with active
use

Competence combines stored
knowledge with accessible
performance

Lexical development is both
cognitive and cultural

Learner activity Mental operation Representation Expected function
developed
Hearing or reading a lexical @ Attention and initial Preliminary Familiarity
item recognition phonological or
orthographic form
Identifying sounds, letters, ~Segmentation and = Structured lexical form Word
roots, and patterns morphological identification
decomposition
Interpreting the item within = Association and Contextualized meaning = Comprehension
context semantic inference
Connecting the item with Categorization and = Integrated lexical = Depth of lexical
synonyms, antonyms, relational mapping network knowledge
derivatives, and concepts
Repeating, reviewing, and Memory strengthening Stable lexical = Retention
encountering the item across representation
contexts
Recalling the item during a Controlled or automatic = Accessible Fluency
task lexical access representation
Using the item in speech or = Selection and syntactic Productive lexical = Accurate
writing integration competence communication
Applying the item to new Generalization and = Flexible lexical = Transfer and
registers or meanings pragmatic adjustment representation creativity

Note. The stages are recursive rather than strictly linear. Learners may return to earlier stages when encountering a word in a new
context.

Table 7
Pedagogical Propositions Derived from the Findings

Proposition Recommended instructional practice Avoidable limitation Suggested assessment
Teach lexical = Present roots, patterns, derivatives, Memorizing unrelated word = Word-family
relationships semantic fields, and collocations together lists construction
Integrate linguistic = Combine  pronunciation, morphology, Teaching definition without Contextual sentence
components syntax, and meaning in each vocabulary @ structural use production

lesson
Connect input with = Follow reading and listening with speaking = Passive exposure without = Oral retelling or written
output and writing activities retrieval synthesis
Contextualize heritage Explain vocabulary and structures in Memorization without = Paraphrase and
texts Quranic, Hadith, poetic, and classical comprehension contextual

passages interpretation
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Use multiple = Recycle words across texts, tasks, and One-time presentation Delayed retrieval

encounters registers assessment

Employ  purposeful | Use riddles, classification, semantic Entertainment without = Pre-task and post-task

games mapping, and word-family challenges measurable learning goals lexical recall

Integrate Include scientific, technological, and Limiting instruction to | Discipline-specific

contemporary intercultural vocabulary historical registers vocabulary task

terminology

Assess depth and = Measure meaning, structure, association, Recognition-only tests Mixed receptive—

accessibility context, and production productive assessment
Conclusion

This study examined the mechanisms and methods involved in the formation and acquisition of the Arabic mental lexicon
by integrating insights from classical Arabic scholarship, modern linguistics, and language education. The analysis demonstrates
that the mental lexicon is not a static repository of isolated words. It is a dynamic cognitive network in which lexical items are
organized through phonological, orthographic, morphological, syntactic, semantic, pragmatic, and cultural relationships. Lexical
competence consequently involves more than knowing the dictionary meaning of a word; it requires the ability to recognize its
form, understand its structural properties, interpret it contextually, connect it with existing knowledge, and retrieve it appropriately
during communication.

The findings indicate that the phonological, morphological, syntactic, and semantic components of lexical knowledge are
analytically distinguishable but functionally interdependent. Phonological representations support the recognition and retrieval of
spoken words, while orthographic knowledge facilitates their identification in written texts. Morphological awareness is particularly
important in Arabic because its root-and-pattern system enables learners to connect individual words with broader derivational
families. Syntactic knowledge determines how words may be combined and used within sentences, whereas semantic and pragmatic
knowledge enables learners to select contextually appropriate meanings. Effective vocabulary acquisition therefore depends on the
integration of these components rather than on the isolated teaching of word definitions.

The study further establishes that mental-lexicon formation is a cumulative and lifelong process. It begins in early
childhood through listening, imitation, repetition, and interaction and subsequently develops through formal education, independent
reading, cultural participation, disciplinary study, and professional experience. Every stage of education introduces distinctive
lexical demands. Consequently, vocabulary curricula must be developmentally sequenced and responsive to learners’ changing
cognitive, academic, and communicative needs.

The analysis also reveals considerable continuity between classical Arabic linguistic thought and contemporary theories of
lexical representation. Classical scholars examined sound organization, derivation, syntactic arrangement, semantic indication, and
linguistic proficiency, even though they did not employ the contemporary psycholinguistic term mental lexicon. Modern structural,
generative, cognitive, and educational approaches provide explanatory models through which these earlier insights can be
synthesized. The Arabic linguistic heritage and modern linguistic theory should therefore be treated as complementary sources of
knowledge rather than as mutually exclusive traditions.

The Holy Quran, Prophetic Hadith, Arabic poetry, dictionaries, literary texts, stories, cultural interaction, and established
language use were identified as important sources of lexical enrichment. Their contribution, however, depends on how they are used
pedagogically. Memorization can strengthen phonological familiarity and recall, but it does not independently guarantee semantic
understanding or productive competence. Memorized and received vocabulary must be explained, contextualized, connected to
related lexical forms, and employed in oral and written expression.

One of the study’s most important conclusions is that active use consolidates lexical knowledge. Listening and reading
contribute to receptive vocabulary, whereas speaking, writing, discussion, composition, and creative expression transform receptive
knowledge into productive competence. Repeated retrieval across different contexts strengthens accessibility and enables learners
to use words with increasing accuracy, flexibility, and fluency. Structured language games may support this process when they
require meaningful recognition, classification, association, inference, and retrieval.

Contemporary media and digital technologies also have a significant role in lexical development. They can broaden access
to dictionaries, corpora, pronunciation models, educational content, and specialized terminology. At the same time, inaccurate
language, fragmented exposure, and passive consumption may interfere with the development of coherent lexical knowledge. The
educational value of technology therefore depends on linguistic accuracy, instructional design, and opportunities for active
engagement.

Overall, the study proposes that Arabic lexical education should move from word accumulation toward network
construction. Learners should be taught to connect words through their sounds, roots, patterns, grammatical functions, semantic
fields, collocations, contexts, and cultural associations. Such an approach can improve comprehension, academic achievement,
expressive capacity, and linguistic creativity.

The study’s conclusions must nevertheless be interpreted within the limits of its qualitative and documentary design. No
learners were tested, no classroom intervention was conducted, and no quantitative relationships were measured. The findings offer
an integrated theoretical framework rather than empirical proof of the effectiveness of particular instructional methods. This
framework provides a foundation for future psycholinguistic, corpus-based, experimental, and classroom research on the Arabic
mental lexicon.

Recommendations

Based on the findings, the study proposes the following recommendations:
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10.

11.

12.

13.

14.

15.

16.

17.

Adopt an integrated model of vocabulary instruction.

Arabic vocabulary should be taught by combining pronunciation, orthography, morphology, syntax, semantics,
pragmatics, and contextual usage. Presenting only a translation or dictionary definition does not provide complete lexical
knowledge.

Organize vocabulary through roots and morphological families.

Teachers and textbook designers should present related derivatives together and explain their shared roots, patterns,
grammatical categories, and semantic relationships. This can help learners recognize unfamiliar words and expand their
vocabulary systematically.

Replace isolated word lists with lexical networks.

New words should be connected with synonyms, antonyms, collocations, semantic fields, associated concepts, and
examples of use. Visual semantic maps and lexical-family charts may support these connections.

Balance receptive and productive learning.

Reading and listening activities should be followed by speaking, writing, paraphrasing, summarizing, discussion, and
composition. Learners must retrieve and use newly acquired vocabulary rather than merely recognize it.

Integrate classical sources with contemporary language.

Curricula should draw on the Holy Quran, Prophetic Hadith, Arabic poetry, classical prose, and lexicographical heritage
while also incorporating contemporary literature, journalism, scientific terminology, digital communication, and
intercultural contexts.

Combine memorization with comprehension and application.

Memorized Quranic passages, Hadith, poetry, or literary extracts should be accompanied by explanation of vocabulary,
morphological analysis, contextual interpretation, and productive activities. Memorization should function as a
foundation for understanding rather than as the final instructional objective.

Sequence vocabulary according to educational level.

Primary, intermediate, secondary, and university curricula should define appropriate lexical outcomes for each stage.
Vocabulary selection should consider frequency, conceptual difficulty, morphological complexity, learner needs, and
communicative relevance.

Strengthen the role of dictionaries in education.

Learners should be trained to use monolingual Arabic dictionaries, specialized dictionaries, and reliable electronic lexical
resources. Dictionary instruction should include root identification, interpretation of entries, differentiation among
meanings, and selection of contextually appropriate definitions.

Use purposeful and age-appropriate language games.

Riddles, word-family exercises, semantic classification, contextual guessing, lexical puzzles, and collaborative
storytelling should be designed around explicit learning objectives. Their effectiveness should be evaluated through
retrieval and application tasks.

Improve the linguistic quality of educational media.

Television, radio, digital platforms, publishers, and educational-content producers should promote accurate and
accessible Arabic. Media organizations should involve language specialists in reviewing terminology, subtitles,
educational programs, and public communication.

Develop teachers’ knowledge of lexical instruction.

Teacher-training programs should include mental-lexicon theory, Arabic morphology, contextual vocabulary teaching,
lexical assessment, corpus use, and strategies for converting receptive vocabulary into productive competence.

Apply technology through a pedagogically guided framework.

Digital dictionaries, learner corpora, pronunciation tools, spaced-retrieval systems, and interactive platforms should
support structured lexical learning. Technology should supplement teacher guidance and meaningful communication
rather than encourage passive exposure.

Assess lexical depth as well as lexical size.

Vocabulary assessment should measure pronunciation, morphological awareness, grammatical behavior, contextual
meaning, collocation, semantic relationships, and productive use. Recognition-based tests alone cannot adequately
evaluate lexical competence.

Design specialized lexical programs for non-native speakers.

Arabic-as-a-second-language programs should progressively integrate phonological training, root-and-pattern awareness,
high-frequency vocabulary, contextual reading, and communicative production. Differences between Modern Standard
Arabic and spoken varieties should be addressed systematically.

Create contemporary Arabic lexical databases and learner corpora.

Universities, language academies, and research centers should collaborate on searchable databases documenting
frequency, derivational relationships, collocations, semantic change, disciplinary terminology, and learner errors.
Promote interdisciplinary research.

Research on the Arabic mental lexicon should connect Arabic linguistics with psycholinguistics, cognitive science,
neurolinguistics, computational linguistics, education, and language technology. This would support more
comprehensive explanations of lexical storage and retrieval.

Empirically test the proposed framework.

Future studies should employ classroom experiments, lexical-decision tasks, word-association tests, eye-tracking,
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reaction-time measures, longitudinal vocabulary assessments, and learner-corpus analysis. Such methods can test which
instructional mechanisms produce measurable improvements.

18. Conduct comparative studies across learner groups.
Future research should compare children and adults, native and non-native speakers, different educational levels, and
learners exposed to different instructional environments. These comparisons could clarify how lexical organization
changes across age, proficiency, and context.

19. Investigate the influence of digital media on Arabic lexical competence.
Empirical research is needed to determine how social media, electronic reading, automated translation, and Al-supported
learning affect vocabulary depth, retention, retrieval, and linguistic accuracy.

20. Establish lexical development as a central educational objective.
Educational policy should recognize the mental lexicon as a foundation of reading comprehension, academic learning,
critical thinking, and effective expression. Vocabulary development should be integrated across subjects rather than
confined to language classes.
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Genisletilmis Ozet

Giris

Zihinsel s6z varlig, bireyin bir dile ait s6zciikleri edinmesini, siniflandirmasini, depolamasini, birbiriyle iliskilendirmesini
ve iletisim sirasinda geri ¢cagirmasini saglayan dinamik bir biligsel sistemdir. Basili sozliiklerden farkli olarak zihinsel s6z varligi,
sozciikleri yalnizca tanimlariyla degil; ses 6zellikleri, yazili bigimleri, kokleri, morfolojik kaliplari, dil bilgisel islevleri, anlamlari
ve kullanim baglamlariyla birlikte temsil eder. Bu nedenle dil yeterliligi, bilinen sdzciiklerin sayisindan ¢ok, sdzciikler arasindaki
iliskilerin kurulmasina ve bu sdzciiklerin uygun baglamlarda kullanilabilmesine baglidir.

Arapga, kok ve kalip temelli yapisi, genis tiiretme olanaklari, ok anlamlilig1 ve tarihsel metin birikimi nedeniyle zihinsel
s0z varliginin incelenmesi bakimindan 6zel bir 6neme sahiptir. Ayn1 kokten tiireyen sozciikler arasinda bigimsel ve anlamsal
iligkilerin bulunmasi, 6grencilerin yeni sézciikleri daha sistematik bicimde dgrenmesine imkan saglamaktadir. Bununla birlikte,
ogrencilerin yalnizca sdzciik anlamlarint ezberlemesi, bu yapisal iliskileri kavramalar1 ve sozciikleri iiretken sekilde kullanmalari
icin yeterli degildir.

Kur’an-1 Kerim, hadisler, Arap siiri, sozliikler, edebi metinler ve giinliik dil kullanimu tarih boyunca Arapca s6z varliginin
edinilmesinde temel kaynaklar olmustur. Giiniimiizde bunlara medya, kiiltiirleraras: iletisim, bilimsel terminoloji ve dijital
kaynaklar da eklenmistir. Ancak bu kaynaklarin sozciiksel gelisime katkisi, ogrencilerin sézciikleri yalnizca gérmesi veya
ezberlemesiyle degil; anlamlandirmasi, siniflandirmasi ve etkin bi¢imde kullanmasiyla ger¢eklesmektedir.

Bu calismanin amaci, Arapgada zihinsel s6z varligimin olusumunu saglayan temel bilesenleri agiklamak ve sozcik
edinimini destekleyen geleneksel ve ¢agdas yontemleri biitiinciil bir ¢er¢evede incelemektir. Caligmada ayrica klasik Arap dil
diistincesi ile modern dilbilim kuramlari arasindaki iligkiler degerlendirilmekte ve bulgularin Arapga dgretimine yonelik sonuglar
tartigtlmaktadir.

Yontem

Arastirmada nitel, betimleyici ve ¢dziimleyici bir galigma deseni benimsenmistir. Caligma deneysel veya nicel bir aragtirma
degildir; katilimci, anket, goriisme, sinif uygulamasi ya da istatistiksel veri igermemektedir. Aragtirmanin temel materyalini klasik
Arap dilbilimi, sozliikbilim, anlam bilimi, s6z dizimi, dil edinimi, ¢ocuk dili ve modern dilbilim alanlarinda yayimlanmis ¢aligmalar
olusturmaktadir. Bu nedenle arastirmada veri toplama yontemi olarak dokiiman incelemesi kullanilmstir.

Kaynaklar amagli secim yoluyla belirlenmistir. Zihinsel s6z varliginin tanimi, sézciiksel bilginin diizenlenmesi, Arapganin
ses ve bicim yapist, dilsel yeterlilik, so6zciik edinimi, s6zciiklerin saklanmasi ve geri cagrilmasi ile egitimsel uygulamalar ele alan
calismalar incelemeye dahil edilmistir. ibn Cinni, Ibn Manziir, Abdiilkahir el-Ciircani, Ibn Hald(in ve Zerkesi gibi klasik bilginlerin
goriisleri; Saussure, Chomsky ve Abdiilkadir el-Fasi el-Fihri gibi modern dilbilimcilerin yaklasimlartyla karsilastiriimistir.

Toplanan materyal tematik icerik analiziyle incelenmistir. Ik asamada sozliik, zihin, zihinsel sdéz varlig1 ve edinim
kavramlar tanimlanmistir. Tkinci asamada kaynaklardaki goriisler ses bilgisel, bicim bilgisel, s6z dizimsel ve anlam bilimsel
bilesenler altinda kodlanmustir. Ugiincii asamada Kur’an-1 Kerim, hadis, siir, giinliik kullamim, sozlii ve yazili anlatim, metin
alimlama, kiiltiirlerarasi 6grenme ve dil oyunlari gibi edinim kaynaklari siniflandirilmistir. Son agsamada klasik ve cagdas
yaklagimlar karsilastirilarak biitlinciil bir agiklama gelistirilmistir.

Coziimlemenin giivenilirligini desteklemek amaciyla kavramlar birden fazla klasik ve modern kaynak {izerinden
degerlendirilmis ve ayni tematik ¢ergeve ¢alisma boyunca tutarli bicimde uygulanmistir. Bununla birlikte arastirmanin dokiimana
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dayali olmasi, belirlenen yontemlerin dgrencilerin basarilari lizerindeki etkisini dogrudan 6l¢meyi miimkiin kilmamaktadir. Bu
nedenle ulasilan sonuglar, deneysel olarak dogrulanmis nedensel iligkiler degil, kuramsal ve egitimsel Onermeler olarak
degerlendirilmelidir.

Bulgular ve Tartisma

Arastirmanin ilk bulgusu, Arapca zihinsel s6z varligimin birbirinden bagimsiz sézciiklerden olusan duragan bir depo
olmadigidir. Sozciikler; ses benzerligi, yazili bigim, ortak kdk, morfolojik kalip, dil bilgisel kategori, anlam iliskisi, esdizimlilik ve
kiiltiirel baglam araciligiyla birbirine baglanan ¢ok boyutlu bir ag i¢inde temsil edilmektedir. Bir sozciigii bilmek, yalnizca onun
sozliik anlamimi hatirlamak degil, sdzcliglin nasil telaffuz edildigini, hangi kokten tiiredigini, climlede nasil isledigini ve farkli
baglamlarda hangi anlamlar1 kazandigin1 bilmeyi gerektirmektedir.

Ikinci bulgu, ses bilgisel, bicim bilgisel, s6z dizimsel ve anlam bilimsel bilesenlerin karsihikl1 etkilesim icinde ¢aligtigin
gostermektedir. Ses bilgisel temsil sozciigiin isitilmesini ve tanmmmasini kolaylastirirken bicim bilgisel bilgi, kok ve kaliplar
iizerinden sozciik ailelerinin kurulmasini saglamaktadir. S6z dizimsel bilgi, sdzciigiin climle igerisindeki gorevini ve diger
sozciiklerle birlesme olanaklarint belirlemektedir. Anlam bilimsel bilegen ise baglama uygun anlamin secilmesini ve sdzciigiin
kavramsal iliskiler i¢erisine yerlestirilmesini miimkiin kilmaktadir.

Ugiincii bulgu, sdzciik ediniminin erken ¢ocukluk déneminden baslayarak yasam boyunca devam eden bir siireg oldugudur.
Dinleme, taklit, tekrar ve sosyal etkilesim, ilk sdzciiksel temsillerin olusmasim saglamaktadir. Orgiin egitim, okuma, kiiltiirel katilim
ve bilimsel 6grenme ise bu temsilleri genisletmektedir. Her egitim kademesinin farkli sozciiksel gereksinimleri bulundugundan
Ogretim programlarinin agamali sekilde diizenlenmesi gerekmektedir.

Kur’an-1 Kerim, hadisler, Arap siiri ve klasik metinler; sdzciik, yap1, anlam ve tislup bakimindan dnemli kaynaklar olarak
belirlenmistir. Ancak ezberleme tek basina iiretken yeterlilik olusturmamaktadir. Ezberlenen dilsel malzemenin agiklanmasi, baglam
i¢inde ¢ozlimlenmesi ve sozlii ya da yazili anlatimda kullanilmasi gerekmektedir.

Son olarak dil oyunlari, kiiltiirleraras1 6grenme ve dijital kaynaklarin, agik egitimsel hedeflerle kullanildiginda sozciik
tanima ve geri ¢agirmay1 destekleyebilecegi sonucuna ulagilmistir. Bulgular genel olarak klasik Arap dil diigiincesi ile modern
zihinsel s6z varlig1 yaklasimlari arasinda 6nemli bir tamamlayicilik bulundugunu gostermektedir.

Sonug ve Oneriler

Calisma, Arapcada zihinsel s6z varliginin olusumunun ses, yazi, morfoloji, s6z dizimi, anlam, baglam ve kiiltiirtin karsilikli
etkilesimine dayandigi sonucuna ulagmistir. Sozciiksel yeterlilik, sozciiklerin sayisal olarak biriktirilmesiyle degil, sozciikler
arasinda diizenli ve erisilebilir iligkiler kurulmasiyla gelismektedir. Bu nedenle Arapga 6gretiminin temel amaci, 6grencilere
birbirinden bagimsiz sdzciik listeleri ezberletmek yerine, islevsel sdzciiksel aglar olusturmalarini saglamak olmalidir.

Arapganin kok ve kalip sistemi, sozciik ediniminin sistematik bicimde gelistirilmesi i¢in 6nemli olanaklar sunmaktadir.
Ogrenciler bir kokii, o kokten tiireyen sozciikleri ve bu sozciiklerin anlamsal iliskilerini birlikte 6grendiginde yeni bigimleri tanima
ve Uretme yeterliligi kazanabilir. Ancak bi¢im bilgisel 6gretim, baglamsal okuma, s6z dizimsel ¢oziimleme ve iletigimsel
uygulamalarla desteklenmelidir.

Ogretim programlarinda alic1 ve iiretici beceriler arasinda denge kurulmalidir. Okuma ve dinleme yoluyla edinilen
sozciikler; konusma, yazma, 6zetleme, yeniden anlatma ve tartisma etkinlikleriyle etkinlestirilmelidir. Kur’an-1 Kerim, hadis, siir
ve klasik metinlerin 6gretiminde ezberleme; anlamlandirma, sézciik ¢dziimleme ve uygulama caligmalariyla birlestirilmelidir.
Klasik kaynaklarin yaninda ¢agdas bilimsel, teknolojik ve kiiltiirleraras1 terminolojiye de yer verilmelidir.

Ders kitaplar1 ve miifredatlar her egitim kademesine uygun sozciiksel hedefler belirlemelidir. S6zciik se¢imi yapilirken
kullanim siklig1, kavramsal giicliik, bicimsel karmasiklik ve égrencilerin iletisim gereksinimleri dikkate alinmalidir. Ogretmenlerin
zihinsel s6z varlig1, Arapca morfolojisi, baglamsal sozciik 6gretimi ve sozciiksel degerlendirme konularinda egitilmesi de 6nem
tasimaktadir.

Gelecekteki arastirmalarda bu kuramsal ¢er¢evenin siif deneyleri, sézciiksel karar gorevleri, ¢agrigim testleri, tepki siiresi
Ol¢timleri, 6grenci derlemleri ve boylamsal degerlendirmelerle sinanmasi onerilmektedir. Anadili Arapga olanlarla Arapgayi ikinei
dil olarak 6grenenlerin sozciiksel orgiitlenmeleri karsilastirilabilir. Ayrica dijital medya, yapay zeka destekli 6grenme ve elektronik
sozliiklerin sozciiklerin kaliciligy, erisilebilirligi ve dogru kullanimi iizerindeki etkileri ampirik olarak incelenmelidir.
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